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VISION STATEMENT 
 

  All students will complete school prepared for ongoing learning as well as 
community and global responsibilities. 

 
 

The District School Board of Collier County does not discriminate on the basis of race, color, national origin, sex, disability, or age in the 
provision of educational opportunities or employment opportunities and benefits.   The District School Board does not discriminate on 
the basis of sex or disability in the education programs and activities that it operates, pursuant to the requirements of Title IX of the 
Education Amendments of 1972, Section 504 of the Rehabilitation Act of 1973, and the Americans with Disabilities Act of 1990, 
respectively. The right not to be discriminated against extends to both employees and students of the District and shall include equal 
access to designated youth organizations in conformity with the Boy Scouts of America Equal Access Act. The following personnel 
should be contacted for inquires about their rights or to learn how to file a complaint regarding discrimination. 
 
Employees:  Educational Equity Act, Title IX, Section 504 (Rehabilitation Act) or the Americans with Disabilities Act, contact  
Ian Dean, Executive Director, Human Resources and Deputy Title IX Coordinator for Employees, (239) 377-0365, The District School 
Board of Collier County, 5775 Osceola Trail, Naples, Florida 34109. 
 
Students: Educational Equity Act, Title IX, or the Age Discrimination Act of 1975, contact Stephen McFadden, Coordinator, School 
Counseling K-8, and Deputy Title IX Coordinator for Students, (239) 377-0517, The District School Board of Collier County, 5775 
Osceola Trial, Naples, Florida 34109 
 
Section 504 (Rehabilitation Act) and the Americans with Disabilities Act, contact Dr. L. Van Hylemon, Coordinator, Psychological 
Services, (239) 377-0521, The District School Board of Collier County, 5775 Osceola Trail, Naples, Florida, 34109. 
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Chapter 1: Overview of Multi-Tiered System of Supports (MTSS) 
 

Basic Definition: According to the State of Florida’s MTSS Projects, under the 
guidance of the Florida Department of Education, a Multi-Tiered System of 
Supports (MTSS) is a term used to describe an evidence-based model of 
schooling that uses data-based problem-solving to integrate academic and 
behavioral instruction and intervention. The integrated instruction and 
intervention is delivered to students in varying intensities (multiple tiers) based on 
student need. “Need-driven” decision-making seeks to ensure that district 
resources reach the appropriate students (schools) at the appropriate levels to 
accelerate the performance of ALL students to achieve and/or exceed 
proficiency.  
 
Many existing terms and initiatives share the common elements of data-based 
problem-solving to inform instruction and intervention (e.g., Positive Behavior 
Interventions and Supports [PBIS], Problem Solving/Response to Intervention 
[RtI], Continuous Improvement Model [CIM], Lesson Study, Differentiated 
Accountability). Although several initiatives share this core characteristic of data-
based problem-solving, the differences in the use of terms (i.e., the labels used 
to describe them), who has responsibility for implementing data-based problem-
solving (e.g., general education, special education, student services), and the 
language used to describe the initiatives have often resulted in high levels of 
variability in the implementation of the model at state, district and school levels. 
These differences serve to potentially limit the impact of this model on both the 
integrity of implementation and on student growth.  
 
The primary function of district leadership is to 1) ensure that a common 
language, common understanding exists around the rationale for and the 
purpose and expected outcomes of implementation, 2) clearly identify who has 
the responsibility for what and how those individuals will be held accountable, 3) 
ensure that district policies are supportive of, and not barriers to, the 
implementation of the model, 4) provide sufficient support (professional 
development, technical assistance) to ensure that the implementation plan and 
timelines can be achieved and 5) identify clearly the district- and school-level 
leaders who will have implementation expectations as part of their annual 
performance reviews.1 
 
Multi-Tiered System of Supports (MTSS) is defined as a whole-school, data-
driven, prevention-based framework for improving learning outcomes for EVERY 
student through a layered continuum of evidence-based practices and systems. 
The philosophy is that ALL students receive Tier 1 instruction and intervention as 
needed. Our goal – always – is that 100% of students will reach or exceed grade 
level competence.  The instructional intensity students need  in order to do this 
will be different. 
 
                                                      
1 (Florida's MTSS Coalition) 
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Tier 1 is the foundation and consists of scientific, evidence-based core 
instructional and behavioral methodologies, practices, and supports designed for 
all students in the general curriculum (Florida).  Flexible grouping that targets 
specific skills, differentiated instruction, and re-teaching are included so that the 
instructional goals of all students can be met (CDE 2008). 
 
Tier 2 consists of supplemental instruction and interventions that are provided in 
addition to and in alignment with effective core instruction and behavioral 
supports to groups of targeted students who need additional instructional and/or 
behavioral support.  Tier 2 interventions are developed for students using a 
problem-solving process (Florida). The curriculum and instruction at Tier 2 are 
designed to meet the needs of students not progressing as expected with Tier 1 
support (CDE 2008). 
 
Tier 3 consists of intensive instructional or behavioral interventions provided in 
addition to and in alignment with effective core instruction with the goal of 
increasing an individual student’s rate of progress (Florida). Tier 3 interventions 
include more explicit instruction focused on a specific skill need, whether that is 
an accelerated need or a remedial need (CDE 2008).  Tier 3 interventions are 
developed for individual or very small groups of students using a problem-solving 
process. Students receiving Tier 3 level supports may or may not be referred to 
evaluate the need for specially designed instruction and related services in 
accordance with IDEA 2004.  Students at any level of intervention may be 
considered as disabled under either IDEA or Section 504 of the Rehabilitation 
Act of 1973.  Students requiring support in Tier 3 interventions are considered 
most in need of additional interventions to support learning. 
 
Exceptional student education is not a tier, nor is MTSS a series of events 
conducted for the sole purpose of identifying students with a disability.  
Conversely, MTSS is a process used for the purpose of revealing what works 
best for groups of students and individual students, regardless of placement or 
exceptionality. 
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MTSS IS: 

• a seamless system of prevention, intervention, and  ongoing academic 
and behavioral support for all students 

• a process designed to maximize all student achievement 
• focused on student outcomes  
• about monitoring student progress 
• Using a framework for implementing overall school improvement 

 
MTSS IS NOT: 

• a way to avoid special education placement 
• a way to track students for special education placement 
• a hoop to jump through to access ESE placement 
• an assessment to determine if students have a disability 
• …just another initiative 

 
MTSS AND PBIS CONNECTION 
 
PBIS (Positive Behavior Interventions and Supports) is a part of MTSS (Multi-
Tiered System of Supports). For several years, Collier County Public Schools 
have transitioned the use of PBIS from the most basic to a thoughtful, well-
implemented system that easily streamlines into daily routines and school 
cultures. Tiered instruction and tiered behavior supports go hand-in-hand. 
Without behavior supports, many students have difficulty finding success 
academically. Likewise, the absence of academic supports is often manifested in 
behavioral decisions that stem from frustration, avoidance, and deflection. For 
these reasons, MTSS includes both academic and behavior supports and 
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recognizes the co-dependence of the multifaceted challenges faced by students 
during the school day. 
 
WHO SHOULD RECEIVE MTSS? 
 
All students are participants in the MTSS process. Not only does MTSS provide a 
structured and thoughtful application of interventions for students who are not 
meeting expectations, it also provides a balanced approach to providing 
enriching activities for those who do. In association with a strong learning goal 
and scale and the Marzano instructional model, MTSS provides the framework 
for teaching standards, providing focused instruction for key target skills, and as 
a result, ensuring that all students are learning and maximizing their potential. 
MTSS also provides the structure and framework to provide interventions for 
students who need help, and, when necessary, document events for students 
who might be considered for special education services and counseling. The 
MTSS process is in alignment with Florida’s Continuous Improvement Model 
(FCIM). 
 
The MTSS framework should be applied with gifted and advanced students, as 
well as students who are struggling academically. It should be evident in 
accelerated classrooms just as much as developing classrooms, and with 
students of all ages. According to the Florida MTSS Inter-Project Collaboration, 
the purpose of MTSS is to provide instruction and interventions at varying 
intensities to meet the needs of all students. Using need driven decision-making 
ensures that district resources reach the appropriate students (schools) at the 
appropriate levels to accelerate the performance of ALL students to achieve 
and/or exceed proficiency.  
 

EDUCATIONAL REFORM 
 
The Every Student Succeeds Act (ESSA, 2015), the December 2015 
reauthorization of the  Elementary and Secondary Education Act (ESEA, 2001) 
and the reauthorized “Individuals with Disabilities Education Act”(IDEA) of 2004 
share a common goal for improved student outcomes which measure school 
accountability. Furthermore, ESSA calls for the responsibility to ensure that every 
child has educational opportunity, preparation for college and career, high 
expectations, access to the arts and humanities, support for building social and 
emotional skills, fair access to resources, and access to high-quality 
administration and instruction, to name a few. According to the legislation, 
“opportunity is not optional,” and we believe that the implementation of MTSS, 
and all included components, with fidelity, will foster adherence to this bill.  
 
The Every Student Succeeds Act (2015) and Individuals with Disabilities 
Education Act (2004) require the use of evidence-based practices to ensure that 
all students receive appropriate instruction as well as a contingency requirement 
for eligibility for special education programs. Therefore, it is both necessary and 
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worthwhile to apply the principles of Multi-Tiered System of Supports (MTSS), 
and problem solving (PS) to all school-wide academic and behavioral access and 
acceleration efforts. This manual provides schools with the critical components, 
definitions, and applications of MTSS (Multi-Tiered System of Supports), SBT 
(School-Based Team), PS (Problem Solving), and RtI (Response to Intervention) 
to support the development of an effective school MTSS Framework. 
 
MTSS AND DISTRICT INITIATIVES 
 
The MTSS framework is the district adopted student progress monitoring 
approach for all students in the areas of academics and behavior.   
 
Academic Specifics:  Universal screening data will be utilized to identify 
children who are not meeting grade level standards and who are in need of 
interventions.  The district employs the Florida Assessment for Instruction in 
Reading (FAIR) as its universal screening in grades 6-12 for students earning a 
level 1 or 2 on the state reading exam. The FAIR is both a screening tool and a 
diagnostic tool providing teachers with specific information concerning students’ 
reading progress and skills. i-Ready is utilized as a diagnostic tool for reading 
instruction in grades K-5. The district’s quarterly math benchmark tests serve as 
the universal math screen in tracking student growth throughout the school year.  
Data are analyzed at each grade level and school-based problem-solving teams 
determine the interventions to be implemented for students in the area(s) of 
concern. Teachers support the process through the provision of classroom data 
which are analyzed through grade level/content area Professional Learning 
Communities (PLC). Progress monitoring in the general education classroom is 
conducted through formative assessment, curriculum-based measurement 
probes, and other progress monitoring tools, providing teachers with immediate 
feedback on student performance.  Student progress monitoring plans (PMP) are 
written indicating the area of concern, identifying the problem and intervention to 
be used in detail, and outlining the progress monitoring tool and plan for 
collecting and analyzing data collected throughout the intervention process. 
These plans are developed in collaboration with the parent.  
 
Behavior Specifics:  In 2014-2015, 100% of the schools (as well as the CCPS 
Transportation Department) in Collier County have adopted Positive Behavior 
Interventions and Supports (PBIS) for implementation with all students. PBIS is a 
multi-tiered system of supports in the area of behavior, mirroring the three 
graduated, leveled tiers of support.  Schools implement Tier 1 of PBIS with the 
adoption of specific school-wide behavior expectations, a common referral 
reflective of standardized PBIS language, and a school-wide reward recognition 
of positive behavior.  The office discipline referral data and reports generated 
from Student Pass act as a universal screening for behavior within each school.  
Students unsuccessful within Tier 1 of PBIS are offered more intensive Tier 2 
support for specific behavioral challenges. Behavior progress monitoring plans 
(PMP) are written for students in need of strategic or intensive support.  Behavior 
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progress monitoring plans are written indicating the area of concern, identifying in 
detail the problem and intervention, and outlining the progress monitoring tool 
and plan for collecting and analyzing data collected throughout the intervention 
process. Students who are unable to find success with Tier 2 interventions are 
moved to Tier 3. Tier 3 interventions are more specific, individualized 
interventions to meet the unique needs of students. 
 
Parent Involvement:  The district/schools will provide opportunities for parents 
to be involved in the process to address the student's academic and/or 
behavioral areas of concerns through the development of student progress 
monitoring plans as appropriate. Teachers must collaborate and communicate 
with parents about student progress throughout the school year via conferences, 
progress monitoring reports, and report cards. Data from progress monitoring 
and other measures, such as interims and notes, are shared with parents.  
Documentation of parental involvement and communication is maintained by the 
classroom teacher in Data Warehouse. (See “Data Warehouse,” p. 9) In addition, 
the district provides an informational brochure on MTSS/Positive Behavior 
Interventions and Supports (MTSS/PBIS) via the school and parent link on the 
district website. 
 
Teachers and their PLC/Problem-Solving Teams use data to determine the need 
for group or individualized student progress monitoring plan(s) in the area(s) of 
concern (reading, math, language, writing, science, or behavior). 
 
Interventions:  When data indicate that a student is in need of additional 
support, even after the core instruction is appropriate for the success of at least 
80% of the students and re-teaching has been part of that instruction, student(s) 
may be considered to be in need of an intervention.  The PLC/Problem-Solving 
Team collaborates using the problem-solving process to identify the problem, 
analyze the cause of the problem, formulate an intervention, determine a data 
collection tool, and develop a progress monitoring plan. Interventions are chosen 
carefully to be sure they address the root of the identified problem and are 
research or evidence-based.  The intervention chosen by the team is 
documented on a Progress Monitoring Plan in Data Warehouse. Once the 
intervention has been implemented, progress monitoring data are collected and 
reviewed regularly to determine whether or not the intervention is working. 
 
Intervention Integrity: All interventions should be implemented with and fidelity.  
Interventions must take place as stated on the student PMP with consistency, 
including the frequency, intensity, and duration of the intervention. The PMP 
should be written with enough detail that the problem and hypothesis are clearly 
understood by someone who does not know the student(s). The intervention in 
the PMP should also be stated in enough detail that it could be replicated by 
someone with little knowledge of the student.   
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The use of optional hand written records, such as running records, dosage 
sheets, etc., may be helpful for teachers struggling with keeping a detailed 
account of intervention fidelity. Handwritten records may be used to record when 
the intervention was implemented and is helpful in recording when a student(s) 
may have been absent, as well as verification that the intervention took place 
with the student(s) listed. Data Team Meetings and Progress Monitoring Plans 
are documented electronically through Data Warehouse.   
 
MTSS Implementation Integrity:  The following fidelity tools are in place for use 
by principals and district RtI personnel to ensure that MTSS implementation is 
taking place district wide:  Classroom Walk Through tool (Tier 1), Intervention 
handwritten records (Tiers 2 & 3), ability to attach student product uploads 
through Data Warehouse (Tier 3), student observation (Tier 3), MTSS Tab 
Summary Report (all Tiers), principal observation (all Tiers). 
 
In addition to the tools above, district staff monitors MTSS implementation across 
the district through Data Warehouse, Student Pass, and the Florida PBIS online 
evaluation system, as well as the Self-Assessment of Problem-Solving 
Implementation (SAPSI), a yearly self-assessment completed by School MTSS 
Teams.  District implementation is also monitored through yearly school PBIS 
walk-throughs, the district summary report in Data Warehouse, School 
Improvement Plans, yearly MTSS and PBIS Action Plans, and informal feedback 
with School MTSS Teams. 
 
 
For more information, please reference: 
The School District of Collier County’s District Improvement and Assistance Plan 
The School District of Collier County’s K-12 Literacy Plan 
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Chapter 2: Data and Progress Monitoring 
 

The foundational beliefs of Florida’s MTSS include the regular, systematic use of 
reliable, valid, instructionally relevant assessments for screening, diagnosis, 
monitoring progress, and measuring formative and summative growth. Together 
with highly effective instructional practices, standards-based instruction which is 
differentiated to meet the needs of students, ongoing and consistent problem-
solving measures, and ongoing professional development, these measures are 
intended to maximize student achievement by providing the ideal educational 
conditions for all students. 
 
Progress monitoring is an ongoing instructional strategy conducted for the 
purposes of guiding instruction, monitoring student progress, and evaluating 
instruction/intervention effectiveness. Progress monitoring is typically practiced in 
two forms: formative assessments and interim assessments. When student 
participation in the progress monitoring process is added the instructional 
strategy of "tracking student progress" is in use (Marzano, Domain 1, Element 2). 
 
Data Warehouse: Data Warehouse is a secure, web-based platform created and 
maintained by CCPS employees. Users may review data for individual students 
and for student groups, such as by class, course, course grades and skill 
assessment results, as well as by specific user-defined groups.  
 
Data Warehouse contains information regarding teachers, classes and 
schedules, test scores, aggregate scores and trends, course grades, Progress 
Monitoring Plans, Professional Learning Communities teaming and collaboration, 
as well as, the ability to give and analyze online assessments. 
 
Student Pass: Student Pass is a closed, secure database for the collection and 
dissemination of discipline data. This database interfaces with other systems 
available to teachers and administrators, the district, and parents and students, 
to maintain data and information at their fingertips. Due to the private nature of 
the information handled by student pass, this is a system only for use by school 
and district level personnel, specifically those responsible for the students’ 
education.  
 
Electronic Gradebook: Collier’s online, electronic gradebook provides an online 
system for information, grades, reports, and assignments available not only to 
teachers, but to students and parents, at the click of a mouse. All users have 
access to their electronic gradebook from any device with internet access, and 
information is ‘live’ the moment it is submitted. 
 
At the school level, reports can be accessed by teachers and administrators. 
These reports provide a variety of data and information which support the 
monitoring of progress, such as—assignments, scores, averages, attendance, 
and eligibility for extracurricular activities. In addition, teachers can use functions 
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such as a comment tool, lesson plans, log-in history, checklists, and customized 
reports for monitoring progress and documenting interventions. 
 
Progress Monitoring Plans (PMPs): A written plan for individual students, or 
groups of students, which reflects the interventions provided and the students' 
response to those interventions with student-centered data resulting in ongoing 
progress monitoring measures at a frequency appropriate to the level of 
intervention. Each individual school is expected to have a plan in place for 
developing, implementing, and analyzing PMPs. 
 
Progress Monitoring Plans are documented through Data Warehouse. In 
addition, all data supporting the PMP, the progress of the student, and the 
outcomes for the PMP, are contained in this electronic document. Specific  
timelines and procedures for developing and implementing PMPs should be 
determined by each school’s administration team. 
 
Florida’s PBIS Support Project: The Florida PBS Support Project provides 
school-level monitoring of PBS systems through an online database. All schools 
are expected to update and maintain information, contact names and numbers, 
and participate in data entry and self-evaluation periodically through the school 
year. The PBS Evaluation System, or PBSES, is the online database used for the 
purposes of school self-monitoring, and district and state monitoring and 
decision-making. This is also the means through which schools may apply for 
model school status. 
 
Family Educational Rights and Privacy Act (FERPA) 
 
Information from all data and information collection sites is available to parents 
by request. According to the Family Educational Rights and Privacy Act 
(FERPA), “Parents or eligible students have the right to inspect and review the 
student's education records maintained by the school. Schools are not required 
to provide copies of records unless, for reasons such as great distance, it is 
impossible for parents or eligible students to review the records. Schools may 
charge a fee for copies.” Additionally, parents or eligible students have the right 
to request the correction of records they believe to be inaccurate or misleading, 
and schools must acquire written permission from parents or eligible students in 
order to release information about a student. 
 
For further information on FERPA, and the rights of parents, students, and school 
personnel, please use the following link: 
 
U.S. Department of Education- Family Educational Rights and Privacy Act 
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Chapter 3: Interventions and Universal Core Instruction 
Universal Core Instruction 

Tier 1, otherwise known as “Universal Core Instruction,” is the instruction 
delivered to all students within the regular class period as part of the general 
education curriculum. When 75-80% of students are successful with core 
instruction, this generally (but not always) indicates an effective core instructional 
curriculum is being implemented with fidelity. Once it is determined that a strong, 
foundational Tier 1/universal core instructional program is in place, problem-
solving and decisions about Tier 2 and Tier 3 interventions may take place. 

All students benefit from a strong Tier 1/universal core instruction when delivered 
with fidelity, even those who are already proficient with target skills. When data 
indicate that 75-80% of students are not finding success within Tier 1/universal 
core instructional strategies, it would make little sense to target individual 
students for interventions until the deficiencies within core instruction and 
curriculum for behavior or academics are addressed. In these cases, districts and 
schools should use the resources at their disposal and the problem-solving 
process to decide what changes need to be made at the universal core 
instructional level. Assessment of the fidelity of Tier 1/universal core instructional 
programs can be determined using benchmark assessments, state tests, 
formative assessments, discipline data, etc. 

What is an Intervention? 

An intervention is a research- or evidence-based strategy specific to the needs of 
the student(s), and different from the universal core instruction taking place 
during the regular general education class. Interventions can be behavioral or 
academic in nature. Interventions are designed specifically to help students 
develop the skills necessary to meet or exceed grade-level expectations. 
Additionally, interventions should be standards-based.  

An intervention must begin with identifying the problem using the problem-solving 
process. Baseline data are then collected to indicate the level of skill in the 
identified problem area prior to the implementation of the intervention. Based 
upon this information, an intervention that is research- and/or evidence-based 
and specifically targets the identified problem is implemented for the purpose of 
mitigating the problem area/barrier and scaffolding or supporting the student 
through to grade-level competence.  

1. A statement of the problem identified through the problem-solving 
process.  

2. Baseline data - the level of skill in the identified problem area that student 
has before an intervention is implemented. 
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3. A research/evidence-based intervention targeted to the student’s identified 
problem. 

4. An intervention plan that includes the following:  
• A goal statement that indicates the specific, observable, 

measurable, realistic, and targeted outcome for student 
improvement.  

• A detailed summary of the steps involved in the intervention and 
the resources required to implement the plan. 

• The date the plan is initiated and the length of time the intervention 
is implemented. 

• A statement indicating how student progress will be regularly 
monitored and data will be collected (graphic depiction is 
preferable). 

• The name(s) and position(s) of the person(s) initiating the 
intervention and collecting the progress monitoring data for 
decision-making.  

• Regular examination of the progress monitoring data in order to 
ensure that the student is progressing at an acceptable rate.  

An intervention is not:  

1. Filling out a form.  
2. A supplemental resource. 
3. An assessment, such as a Functional Behavior Assessment (FBA),  

KBIT-II,  a classroom observation or a psycho-educational evaluation.  
4. A change of seating or preferential seating. 
5. Parent/Guardian contact.  
6. Small group or any other instruction, including going over the same 

material again, if not specific to the student’s identified problem and does 
not include frequent and ongoing progress monitoring. 

7. Homework or peer buddies.  
8. Retention.  
9. Suspensions (In or out of School).  
10. Detentions.  

WHO IS RESPONSIBLE FOR INTERVENTIONS? 

In essence, all educators are responsible for interventions at some level. In the 
classroom, every day, teachers are responsible for monitoring progress and 
enacting on-the-spot interventions when students struggle with a concept or skill. 
Grade level teams and departments are responsible for analyzing larger scale 
data and using the problem-solving process to collaborate on determining the 
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best direction for the group. School data teams meet regularly to identify Tier 3 
candidates, determine strategies, and ascertain the needs of learners at all 
levels. Leadership teams take on the responsibility of needs assessment and 
resource allocation to best support the MTSS framework.  

In re-thinking this process, it 
is imperative to notice that 
collective responsibility for 
student learning is the key to 
implementing a successful 
MTSS framework. No longer 
is it enough to ask, “What is 
wrong with the student.” 
Instead, the focus must shift 
to instruction, systems, 
information, and efficiency 
and fidelity of delivery. 

Employment of highly 
effective practices and the 
identification and mitigation 
of emerging needs is 
essential to the problem-

solving process—and this is the first step in the implementation of any 
intervention. 

Collective responsibility, or the shared belief that all stakeholders share the 
responsibility of ensuring that all students receive the support needed to perform 
at levels which meet, or exceed, proficiency should support a systematic 
approach to identifying essential knowledge and target skills and designing 
learning environments which meet the needs of all learners to acquire these. 
When we guarantee that all students are not only provided access to the support 
needed to achieve but that they are actively engaged in using these supports, 
then an effective MTSS framework is in place and the next steps—designing 
interventions—may be addressed. 

HOW ARE INTERVENTIONS INITIATED? 

The initiation of all interventions must start with the problem solving (PS) 
process. This is a multi-step process and series of questions designed to help 
determine what problem is occurring, why it is occurring, and what strategies 
might yield desired results.  

This cycle of problem solving is designed to be flexible and allow for additional 
steps, however, there are four critical components—defining the problem, 
analyzing the problem, development and implementation of a plan, and 
measuring of the response to the intervention. 
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After a series of universal core instructional sequences and supports takes place, 
and a student or students are assessed as continually striving with the concept or 
skill tested, an intervention may be in order. Once the problem is defined and 
analyzed, and the antecedents are determined, interventions can be designed to 
mitigate the problem and provide the supports needed for the student to 
successfully master the target skills and concepts required. The initiation of an 
intervention should only take place after the universal core instruction is 
determined to be implemented successfully as indicated by the success of 75-
80% of students. Interventions may be initiated and implemented with individual 
students, or with small groups when there are similar needs.  

There are five critical Tier 2 decision points: 

1. Intervention selection 

2. Matching students with interventions 

3. Monitoring student progress 

4. Managing interventions 

5. Tracking intervention effectiveness 

When these critical components are working in conjunction with effective 
leadership, core instruction, and effective allocation of resources, students and 
teachers have the greatest opportunity to reach their fullest potential. If these 
critical components are not sufficient to support the student(s) toward successful 
competency, then a Tier 3 intervention which is more targeted, intensive, and 
individualized should be considered. 

WHERE AND WHEN SHOULD INTERVENTIONS TAKE PLACE? 

Though there is no single, thoroughly researched and widely practiced “model” of 
the MTSS process, it is generally defined as a three-tier (or three-step) model of 
school supports that uses research-based academic and/or behavioral 
interventions. These interventions may have varied prescribed implementations, 
however, the following may serve as a guide. 

Progress monitoring includes analysis of specific measures of the targeted skill 
area(s) in relation to the student’s baseline performance. Further, a comparison 
is made to grade, school, district, and state performance levels as well as the 
student’s peer group when available. Graphical representation of the student’s 
progress provides the SBT trendline data to determine progress toward expected 
skill levels, rate of learning, and ultimately, whether the intervention is effective. 
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Tier 1: High-Quality Classroom Instruction, Screening, and Group 
Interventions 

Within Tier 1, all students receive high-quality, scientifically based universal core 
instruction. Ongoing students assessment take place in order to ensure that 
instruction is adequate and meets the needs of all students. All students are 
screened on a periodic basis to establish an academic and behavioral baseline 
and to identify struggling learners who need additional support. CCPS provides a 
variety of screenings and resources for this purpose, including but not limited 
to—quartlerly benchmark assessments, online resources with accompanying 
formative tests, iReady (at the elementary level), The Florida Assessment for 
Instruction in Reading (FAIR) at the secondary level, and Florida Standards 
Assessment (FSA) and End of Course (EOC) exams. In addition, CCPS has 
established online data resources, including Data Warehouse, Student Pass, and 
Collier’s electronic gradebook with reporting functions to identify students who 
are at risk— in particular, the Early Warning System (EWS) which specifically 
identifies students who exhibit two or more warning indicators, such as 
attendance, suspensions, course failure, and level 1 on Statewide, standardized 
assessments in English Language Arts or mathematics.  

Students identified as being “at risk” through universal screenings and/or results 
on state- or districtwide tests receive supplemental instruction during the school 
day in the regular classroom. The length of time for this step can vary, but it 
generally should not exceed 8 weeks. During that time, student progress is 
closely monitored using a validated screening system such as curriculum-based 
measurement. At the end of this period, students showing significant progress 
generally return to regular instruction. Students not showing adequate progress 
are moved to Tier 2. 

When cross-referenced with the Marzano Instructional Model, interventions 
taking place within Tier 1 instruction should focus on target skills identified as 
crucial to mastering proficiency on the given standard or standards of a lesson.  

Tier 2: Targeted Interventions 

Students not making adequate progress in the regular classroom in Tier 1 are 
provided with increasingly intensive instruction matched to their needs on the 
basis of levels of performance and rates of progress. Tier 2 interventions should 
include a variation in the intervention itself, frequency, or intensity. These 
services and interventions may be provided in small-group settings in addition to 
instruction in the general curriculum. A longer period of time may be required for 
this tier, but it should encompass two to nine weeks. Students who continue to 
show too little progress at this level of intervention are then considered for more 
intensive interventions as part of Tier 3. 

The focus of Tier 2 interventions should be on the needs of the student(s) 
involved, and the standards and target skills identified through assessment as 
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presenting a challenge to mastery. The Tier 2 intervention will take place within 
the space of the regular classroom.Tier 2 interventions should take place as a 
“push in,” rather than a “pull out” and should be supplemental to the general 
education curriculum. 

Tier 3: Intensive Interventions and Comprehensive Evaluation 

At this level, students receive individualized, intensive interventions outside the 
scope of regular instruction that target the students’ skill deficits. Students who 
do not achieve the desired level of progress in response to these targeted 
interventions are then referred for a comprehensive evaluation and considered 
for eligibility for special education services under the Individuals with Disabilities 
Education Improvement Act of 2004 (IDEA 2004). The data collected during Tiers 
1, 2, and 3 are included and used to make the eligibility decision. 

It should be noted that at any point in an MTSS process, IDEA 2004 allows 
parents to request a formal evaluation to determine eligibility for special 
education. An MTSS process cannot be used to deny or delay a formal 
evaluation for special education. 

In addition to variations in the tiers used to deliver MTSS services, schools use 
different approaches in implementation, such as problem-solving, functional 
assessment, standard protocol, and hybrid approaches. Although there are many 
formats for how a school might implement MTSS to best serve the needs of its 
students, in every case MTSS can be a school-wide framework for efficiently 
allocating resources to improve student outcomes. 
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Chapter 4: Responsibilities 

MTSS is an evidence-based model of educating students that uses data and 
problem solving to integrate academic, behavior, and social-emotional instruction 
and intervention to maximize the success of all students. Instruction and 
intervention is provided to students across multiple tiers of intensity based on 
need. Staff make data-based decisions in order for resources (e.g., time, staff, 
and evidence-based strategies) to reach students at the appropriate levels. With 
this in mind, responsibility spreads across multiple levels to ensure fidelity and an 
increase in performance of ALL students with the goal of achieving and/or 
exceeding proficiency 

District 

Collier County Public Schools (CCPS) has developed and implemented several 
systems with which the MTSS process can be successfully applied with great 
fidelity at the school and classroom level. Examples of this include, but are not 
limited to, Data Warehouse, Student Pass, professional learning opportunities, 
and ongoing training and development for administrators, academic coaches, 
and other school leaders. In addition to these systems, CCPS provides tiered 
school support for all district public schools through the visits of teachers on 
special assignment (TSA), support for the development of School Improvement 
Plans (SIP) and School Advisory Councils (SAC), Instructional Reviews, and 
Data Dialogues. In the 2015-16 school year, a Digital Leaders program was 
established to facilitate the monitoring and application of the use of digital 
resources, and ensure that all students have access to these valuable tools—for 
use during core instruction, as well as the use of digital resources for varying 
levels of intervention strategies. 

Administrators 

School-based administrators and other school leaders assume many roles, and 
within the framework of MTSS, these roles are critical to the outcomes of an 
MTSS framework. School administrators and leaders are not only responsible for 
the facilitation of data-based problem solving, collaborative planning and school 
improvement, they must also make sure data and information are available 
readily and continuously examine the instructional processes and practices in the 
building to ensure a solid and consistent core instructional model is in place. 
Ultimately, the administrators and leadership teams are responsible not only for 
the facilitation and implementation of the data analysis, problem solving, and 
intervention process, but also for building and maintaining solid, rigorous core 
instruction for all students. 

Additionally, administrators and school leaders develop the SIP, and 
communicate the mission and vision of the school, as well as the alignment with 
the mission and vision  of the district. They provide resources for the planning 
and implementation of rigorous data and standards driven instruction which 
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aligns to the vision and mission of the school and district. Finally, school-based 
administrators are expected to develop a system for the development, 
implementation, and analysis of PMP’s. 

Academic Coaches 

As part of the support system in place, academic coaches also play an important 
role within the MTSS process. The initiation and overall implementation of 
progress monitoring plans (PMP) and interventions should start with the 
academic coaches through the use of screenings and assessments. In addition, 
the support provided by academic coaches should be focused on building 
capacity within teachers to provide rigorous, relevant, and effective core 
instruction through the implementation of the Marzano Instructional Model and 
research-proven instructional and classroom management strategies. 

Academic coaches also play a significant role in the development of necessary 
skill sets for the implementation of a MTSS framework. Beyond promoting 
academic proficiency, academic coaches also serve as models and provide 
leadership in staff development, capacity building, and modeling teaching and 
classroom management. The efforts of coaches in implementing coaching 
cycles, and supporting professional learning communities provide a strong 
foundation for supporting MTSS at the school level.  

Teachers 

Teachers have the most significant role in the MTSS process. The purpose of the 
MTSS model is to provide high quality targeted instruction and curriculum in the 
general education classroom. This allows the majority of students to be proficient 
and to meet content standards. Teachers must be the content experts who are 
expected to plan and implement instruction. Teachers need to understand data 
and how data should be used to impact and influence educational decisions. 

Within Tier 1 (core instruction), teachers are expected to identify students who 
are not making sufficient progress and must then differentiate instruction to 
improve the students’ performance.  In addition, teachers are expected to utilize 
progress monitoring tools to identify the effectiveness of the strategies and 
interventions being implemented.  A very important component of the teacher’s 
responsibility at Tier 1 is to collect, utilize, and discuss data with the 
PLC/Problem Solving Team in order to improve student performance.   

Teachers are also responsible for communicating with the parent when a 
concern arises.   

As a teacher identifies students who are not progressing satisfactorily with Tier 1 
instruction, the teacher is to bring the data and additional documentation to the 
PLC/Problem Solving Team for discussion.  Data Warehouse enables teachers 
to use data to identify students and identify them prior to the PLC/Problem-
Solving Meeting.  The team follows the District Problem-Solving Guide (Appendix 
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L) in identifying groups of students with similar challenges taking place for similar 
reasons.  The teacher is then identified as the Case Manager (see expectations 
for Case Manager) and is responsible for implementing the targeted 
interventions, collecting progress monitoring data, and sharing this with the team 
at the determined time.  If teachers share students, all teachers work together to 
implement the interventions with consistency for the students involved.  A 
progress monitoring plan (PMP) is developed in Data Warehouse to document 
and coordinate this process. 

Students and Parents 

Parents or guardians are an integral part of the MTSS process.  They should be 
participants on the MTSS Team and must be contacted by the teacher as soon 
as the student exhibits a lack of performance that causes a concern.   

Key expectations of Parents or Guardians: 

• Collaborate with teachers regarding the targeted need. 
• Share information about the child and the family as appropriate. 
• Support student learning at home. 
• Attend parent conferences and MTSS meetings, as well as assist in 

developing the intervention and the progress monitoring plan. 
• Advocating for the child 
• Know where to find data and information 
• Know what’s required 
• Active participation 
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Chapter 5: School Based Team 
The SBT is a multi-disciplinary, school-level team utilized to provide teachers 
with support when students struggle to meet proficiency standards during 
universal core instruction. A team, or teams, shall exist in each school and serve 
as the primary problem solving team for all academic, behavioral, social and 
emotional concerns. Members may be assembled as deemed necessary to best 
address the needs being addressed. 

GOALS 
• Prevention– The school based team members assist with preventative

measures, as well as decision-making and problem solving. Prevention in
the earliest stages should be the primary goal of the SBT.

• Problem Solving- The SBT applies a data-based problem solving
approach in order to determine the true problem and its cause, as well as
to best match interventions and resources with students and their needs.

• Intervention- The SBT works in collaboration with all parties involved to
coordinate the best intervention, resources, and support for struggling
student(s). This will be done based on the data and evidence collected,
and research-based best practices and interventions. The SBT also
coordinates the most appropriate progress monitoring and evaluation of
results of the intervention in place.

• Collaboration/Consultation- The SBT employs a collaborative consultation
model. Effective collaboration ensures that all team members are equal
and that intervention techniques are developed through mutual effort with
the ultimate goal of supporting and benefiting students.

• Professional Development- The SBT facilitates training for school
personnel and parent(s)/guardian(s) (in their preferred language)
regarding the problem solving model, the use and application of
intervention strategies, the management of on-the-spot Tier 1
interventions, and the appropriate data and documentation to be collected.

MEMBER RESPONSIBILITIES  
In addition to every member assisting with the problem-solving process, the 
following descriptions provide examples of the types of data and expertise that 
each participant may typically bring to the team’s collaboration. Actual 
responsibilities and participants may vary depending upon the school and the 
needs of the student. 

Parent(s)/Guardian(s): 
• Provides relevant home/community information in their preferred

language.
• Provides relevant medical/social information in their preferred language.
• Accesses appropriate community resources.
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• Collaborates with school personnel in implementing interventions.
• Ask questions and inquire about status of intervention data.
• Attends meetings as available.

Student’s Classroom Teacher(s): 
• Offers interventions to students identified as possessing deficient 

benchmark skills.
• Completes documentation prior to SBT meeting.
• Consults with department and/or grade level team.
• Reviews checklists, interventions, background, baseline and monitoring 

data at SBT meeting (or before with the SBT Leader).
• Implements with fidelity interventions indicated in Student Intervention 

Plan and monitors student progress. 

Administrator: 
• Monitors outcomes of all SBT meetings
• Conducts data chats with all instructional staff – determines professional

development needs (teacher, subject area, grade level, school).
• Provides adequate location and technology tools within the school facility

and allocates appropriate time during the school day for the SBT meeting.
• Collaborates/Consults with teachers on proposed interventions.
• Identifies strategies, materials, and resources for interventions.
• Provides opportunities for staff to attend professional development as

needed.

School Based Team Leader: 
• Creates an agenda for SBT meetings and utilizes approved forms.
• Facilitates the SBT meetings.
• Facilitates the Data-Based Problem Solving Process during SBT

meetings.
• Serves as a resource person regarding referrals to appropriate community

and mental health agencies.
• Serves as a liaison between school, family, student, and community.
• Provides communication to parent(s)/guardian(s) in their preferred

language (verbally & written)
• Provides support for interventions to the student’s classroom teacher.
• Provides input in developing interventions and progress monitoring tools.
• Submits year-end data form on activities of the SBT to the District MTSS

staff as requested.
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• Ensures parent/guardian notification in their preferred language before
meetings are initiated.

• Will place the PS/SBT folder the student’s records when the case is
closed or referred to the Child Study Team, this will also be done with any
student who is withdrawn

ESE Teacher/Academic Coach/Speech Language Pathologist: 
• Contributes information regarding instructional methodologies, strategies,

and curriculum
• Assists in developing interventions from area of expertise.
• Provides support for interventions to the student’s classroom teacher
• May assist in progress monitoring.

School Psychologist: 
• Attends SBT meetings, as needed.
• Provides input in developing interventions and progress monitoring tools
• Assists in evaluating intervention and progress monitoring fidelity (i.e.,

implemented as designed) and effectiveness (i.e., whether student made
progress)

• Provides support for interventions to the student’s classroom teacher.

When SBT folders and MTSS plans are articulated from elementary school to 
middle school and middle school to high school at the end of the school year, the 
PS/SBT Leader from the sending school will ensure the delivery to receiving SBT 
leader and confirm all files are received. At the end of each school year, all 
PS/SBT folders and MTSS plans of those students who will be returning to that 
school must be placed in the students’records. 

Other persons may be invited to provide educationally relevant information given 
their area of expertise. 
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	  What	  is	  a	  Multi-‐Tiered	  System	  of	  Supports?	  	  

	  
What	  happened	  to	  RtI?	  

• Multi-‐tiered	  System	  of	  Supports	  (MTSS)	  is	  a	  more	  accurate	  term	  that	  refers	  
to	  one	  seamless	  framework	  that	  provides	  varying	  levels	  of	  academic	  and	  
behavior	  supports	  to	  students	  based	  upon	  their	  need.	  

• The	  term	  RtI	  has	  been	  used	  to	  refer	  to	  the	  framework	  of	  multi-‐tiered	  
supports.	  

• RtI	  refers	  to	  the	  4th	  step	  of	  the	  planning/problem-‐solving	  process.	  
• MTSS	  is	  used	  to	  promote	  accurate	  and	  consistent	  language	  to	  convey	  

Florida’s	  way	  of	  work.	  
• Schools	  may	  choose	  to	  refer	  to	  their	  system	  as	  an	  RtI	  framework.

Information	  for	  Families	  2015-‐2016	  

MTSS	  is	  a	  term	  used	  to	  describe	  an	  evidence-‐based	  model	  of	  schooling	  that	  uses	  
data-‐based	  problem-‐solving	  to	  integrate	  academic	  and	  behavioral	  instruction	  and	  
intervention.	  The	  integrated	  instruction	  and	  intervention	  is	  provided	  to	  students	  
at	  varying	  levels	  of	  intensity	  based	  on	  student	  need.	  The	  goal	  is	  to	  prevent	  
problems	  and	  intervene	  early	  so	  that	  students	  can	  be	  successful.	  	  

Tier	  I	  refers	  to	  the	  
high	  quality	  instruction	  
that	  is	  provided	  to	  all	  
students	  in	  the	  general	  
education	  classroom.	  

Tier	  II	  refers	  to	  the	  
interventions	  that	  are	  
provided	  to	  small	  
groups	  of	  students	  who	  
need	  more	  support	  
than	  they	  are	  receiving	  
in	  Tier	  I	  

Tier	  III	  refers	  to	  the	  
interventions	  that	  are	  
provided	  to	  individual	  
students.	  	  	  
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What	  can	  I	  expect	  with	  
MTSS?	  
• Frequent	  updates	  of	  student	  

progress	  
• Early	  identification	  of	  academic	  

or	  behavioral	  concerns	  at	  the	  
first	  signs	  of	  difficulty.	  

• Help	  for	  your	  child	  that	  
increases	  or	  decreases	  
depending	  on	  his	  or	  her	  needs.	  

• Information	  and	  involvement	  in	  
planning	  and	  providing	  
interventions	  to	  help	  your	  child.	  

• Information	  about	  how	  your	  
child	  is	  responding	  to	  the	  
interventions	  being	  provided.	  

How	  can	  I	  participate	  
in	  MTSS?	  
Families	  play	  a	  critical	  role	  in	  
supporting	  what	  their	  
children	  are	  learning	  in	  
school.	  The	  more	  parents	  are	  
involved	  in	  student	  learning,	  
the	  higher	  the	  student	  
achievement.	  Ask	  questions	  to	  
learn	  more	  about	  MTSS	  in	  
your	  child’s	  school:	  
• Is	  my	  child	  successful?	  

How	  do	  I	  know?	  If	  not,	  
why	  and	  what	  can	  we	  do	  
differently?	  

• If	  needed,	  how	  is	  
additional	  help	  going	  to	  be	  
provided?	  By	  whom?	  How	  
often?	  For	  how	  long?	  	  

• What	  can	  I	  do	  to	  
participate	  in	  problem-‐
solving	  about	  my	  child?	  

• What	  can	  I	  do	  to	  help	  with	  
the	  interventions	  for	  my	  
child	  at	  home?	  

• How	  will	  I	  know	  if	  
interventions	  are	  
working?	  

	  

Information	  for	  Families	  2015-‐2016	  

What	  do	  I	  do	  if	  I	  believe	  my	  
child	  is	  struggling?	  
• Talk	  with	  your	  child’s	  teacher.	  
• Review	  and	  assist	  with	  

homework	  assignments.	  
• Ask	  for	  regular	  progress	  

monitoring	  reports.	  
• Celebrate	  your	  child’s	  

successes.	  
• Learn	  more	  about	  the	  

curriculum,	  assessments,	  and	  
interventions	  being	  used	  in	  
your	  child’s	  school.	  

• Participate	  in	  conferences	  and	  
other	  meetings	  about	  your	  
child.	  
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	  Que	  es	  un	  Multi-‐Tiered	  System	  of	  Supports	  (MTSS;	  Sistema	  de	  soportes	  de	  múltiples	  niveles)	  	  

	  
Que	  paso	  con	  Response-‐to-‐Intervention	  (RtI;	  Respuesta	  a	  la	  
Intervención)?	  

• Sistema	  de	  soportes	  de	  múltiples	  niveles	  (MTSS)	  es	  un	  termino	  mas	  preciso	  que	  se	  
refiere	  a	  un	  sistema	  franco	  que	  aprovisiona	  varios	  niveles	  de	  soportes	  académicos	  y	  
de	  comportamiento	  para	  estudiantes	  basado	  en	  sus	  necesidades.	  	  

• El	  termino	  RtI	  a	  sido	  usado	  para	  referirse	  al	  sistema	  de	  apoyos	  de	  múltiples	  niveles.	  
• RtI	  se	  refiere	  al	  cuarto	  paso	  del	  proceso	  de	  planeo/resolución	  de	  problemas.	  
• MTSS	  es	  usado	  para	  promover	  con	  un	  lenguaje	  consistente	  y	  preciso	  la	  manera	  de	  

trabajar	  en	  el	  estado	  de	  la	  Florida.	  	  
• Escuelas	  pueden	  elegir	  si	  quieren	  referirse	  a	  sus	  sistema	  como	  a	  un	  sistema	  de	  RtI.

Información	  para	  Familias	  2015-‐2016	  

MTSS	  es	  un	  termino	  que	  se	  usa	  para	  describir	  un	  modelo	  de	  instrucción	  escolar	  basado	  
en	  evidencia	  científica	  que	  usa	  un	  proceso	  resolución	  de	  problemas	  basado	  en	  datos	  para	  
integrar	  instrucciónes	  e	  intervenciones	  académicas	  y	  de	  comportamiento.	  Las	  
instrucciones	  e	  intervenciones	  integradas	  son	  proveídas	  a	  estudiantes	  a	  varios	  niveles	  de	  
intensidad	  dependiendo	  en	  las	  necesidades	  de	  los	  mismos.	  La	  meta	  es	  para	  prevenir	  
problemas	  e	  intervenir	  temprano	  para	  que	  los	  estudiantes	  puedan	  prosperar.	  	  

Tier	  I	  (Nivel	  I)	  se	  
refiere	  a	  la	  instrucción	  
de	  alta	  calidad	  que	  es	  
proveída	  a	  todos	  los	  
estudiantes	  en	  
educación	  general	  	  	  

Tier	  II	  (Nivel	  II)	  se	  
refiere	  a	  
intervenciones	  
proveídas	  a	  pequeños	  
grupos	  de	  estudiantes	  
que	  necesitan	  mas	  
apoyo	  que	  de	  lo	  que	  
están	  recibiendo	  en	  
Tier	  I	  (Nivel	  I)	  	  	  	  

Tier	  III	  (Nivel	  III)	  se	  
refiere	  a	  las	  
intervenciones	  que	  son	  
proveídas	  a	  estudiantes	  
individualmente	  adicional	  
al	  Nivel	  II	  y	  al	  I	  
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	  Que	  puedo	  esperar	  con	  
MTSS?	  
• Frecuente	  actualizaciones	  del	  

progreso	  estudiantil.	  	  
• Identificación	  temprana	  de	  

preocupaciones	  académicas	  o	  de	  
comportamientos	  a	  la	  primera	  
señal	  de	  dificultad.	  

• Ayuda	  para	  su	  hijo/a	  que	  aumenta	  
o	  disminuye	  dependiendo	  en	  su	  
necesidad.	  

• Información	  y	  participación	  para	  
planificación	  en	  equipo	  y	  proveer	  
intervenciones	  para	  ayudar	  a	  su	  
hijo/a.	  

• Información	  sobre	  como	  su	  hijo/a	  
esta	  respondiendo	  a	  la	  intervención	  
proveída.	  

Como	  puedo	  participar	  en	  
MTSS?	  
Familias	  representan	  una	  parte	  
importante	  en	  apoyando	  	  lo	  que	  sus	  
niños	  están	  aprendiendo	  en	  la	  escuela.	  
Lo	  mas	  que	  se	  involucren	  los	  padres	  en	  
el	  aprendizaje	  de	  sus	  niños,	  mas	  alto	  es	  
el	  éxito	  estudiantil.	  Preguntas	  para	  
aprender	  mas	  sobre	  MTSS	  en	  la	  
escuela	  de	  su	  hijo/a:	  
• Tiene	  éxito	  mi	  hijo/a?	  Como	  lo	  se?	  

Si	  no,	  por	  que	  y	  que	  podemos	  hacer	  
diferente?	  

• Si	  es	  necesario,	  como	  se	  va	  a	  
proveer	  ayuda	  adicional?	  Por	  
quien?	  Que	  tan	  frecuente?	  Por	  
cuanto	  tiempo?	  	  

• Que	  puedo	  hacer	  para	  participar	  en	  
resolver	  problemas	  sobre	  mi	  
hijo/a?	  

• Que	  puedo	  hacer	  para	  ayudar	  con	  
las	  intervenciones	  para	  mi	  hijo	  en	  
casa?	  

• Como	  voy	  a	  saber	  si	  las	  
intervenciones	  están	  sirviendo?	  

	  

Que	  hago	  si	  creo	  que	  mi	  hijo/a	  
esta	  teniendo	  dificultades?	  
• Hablar	  con	  el/la	  maestro/a	  de	  su	  

hijo/a.	  
• Revisar	  y	  asistir	  con	  las	  asignaciones	  

de	  tarea.	  	  
• Preguntar	  por	  reportes	  regulares	  de	  

seguimiento	  de	  progreso.	  
• Celebrar	  los	  éxitos	  de	  su	  hijo/a.	  
• Aprender	  mas	  sobre	  el	  currículo,	  

evaluaciones	  e	  intervenciones	  usadas	  
en	  la	  escuela	  de	  su	  hijo/a.	  

• Participar	  en	  conferencias	  y	  otras	  
reuniones	  sobre	  su	  hijo/a.	  

Información	  para	  Familias	  2015-‐2016	  
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Rezolisyon Pwoblèm  ak  

Respons a Enstriksyon/Entèvansyon la FLORID 

Enfòmasyon pou Paran yo -2009 

 

KOMANSE SOU BAZ SOLID POU PWOMOUVWA YON PI BÈL LANDEMEN 

 

KISA YO RELE REPONS A ENTÈVANSYON?  Rtl Enkli ladann: 
Tout paran ta renmen wè pitit yo reyisi.  Lè timoun    

pa fè pwogrè nan lekti, matematik, ekri, oswa   1.  Kalite siperiyè sipò ki baze sou rechèch 

lòt matyè oubyen si timoun la gen difikilte pou li        konsènan enstriksyon ak konpòtman nan edikasyon 

antann li ak lèzòt oswa fè bon chwa sa kab kreye        jeneral. 

fristrasyon. 

       2.  Metòd depistaj nan tout lekòl pou detèmine 

Repons a entèvansyon (Rtl) se yon pwosesis ki        ki elèv ki bezwen swiv pi pre oswa bezwen 

founi entèvansyon ak sipò edikasyonèl ba tout        entèvansyon adisyonèl. 

elèv a diferan nivo entansite selon bezwen 

endividyèl yo.  Bi pwogram sa a se pou evite    3.  Plizyè nivo entansif, entèvansyon baze sou 

pwoblèm yo ak entèvni bone pou elèv yo ka         rechèch pou matche bezwen elèv yo. 

reyisi ak siksè. 

Vizite http://www.florida-rti.org/  pou plis    4.  Izaj metòd kolaborasyon pou rezoud pwoblèm 

Enfòmasyon            pou devlope, mete soup ye ak swiv entèvansyon yo. 

 

Kisa map jwenn nan Rtl?     5.  Swivi san enteripsyon pwogrè elèv la pou  

•  Yap kenbe w okouran e wap kab patisipe         detèmine si enstriksyon/entèvansyon yo ap bay 

nan planning ak entèvansyon pou pitit ou.         rezilta ak satisfè tout bezwen elèv yo. 

•  Wap jwenn dive nivo sipò ( akademik ak 

pou konpotman) ka va swa ogmante nan     6.  Fè swivi pou asire ke enstriksyon/entèvansyon yo 

entansite oswa redwi nan entansite daprè                            aplike jan yo te planifye an. 

bezwen pitit ou yo. 

•  Wap resevwa ase souvan konsa    7.  Patisipasyon aktif paran a atravè pwosesis chache 

 rapò sou pwogrè sou kijanpitit ou reponn         jwenn solisyon ka va bay bon jan siksè 

 a entèvansyon yo founi ba li. 

       8.  Obligasyon pou swiv yon kwonoloji evalyasyon  a 

SA Rtl sanble?         Amwens ke paren y oak ekip lekòl la ta dakò a yon 

Pwosesis Rtl la gen twa nivo ki enkòpore youn       delè pou chache konnen kisa ki pi byen fonksyone pou 

nan lòt.  Chak nivo founi ak sipò entansif:                           elèv la. 

 

• Premye nivo a (1) gen ladann edikasyon gwo 

Kalite.  Lekòl la bay tout elèv yo  aksè a yon 

Kourikoulòm  kalite siperyè, enstriksyon, ak sipò nan  

konpòtman nan klas edikasyon jeneral yo . 

• Dezyèm nivo a (II) enkli entèvansyon/       Adapte dapre National Joint Committee 

enstriksyon siplemantè adisyonèl byen sible.      On Learning Disabilities. 

Lekòl la founi entèvansyon ba ti gwoup elèv 

ki bezwen plis sipò ke sa yo resevwa nan 1ye 

nivo a. 

•  Twazyèm nivo a (III) enkli entèvansyon entansif yo. 

Lekòl la devlope ak mete an plas entèvansyon ki reyini 

Tout bezwen endividyèl elèv yo. 

 

Yo swiv pwogrè pitit ou ansanm ak tout rezilta yo po 

Pran desizyon sou enstriksyon adisyonèl ak entèvansyon. 
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Rezolisyon Pwoblèm  ak  

Respons a Enstriksyon/Entèvansyon la FLORID 

Enfòmasyon pou Paran yo -2009 

 

 

 

Kijan mwen ta kab patisipe nan Rtl?   KISA POU MWEN FÈ SI MWEN PANSE 

       PITIT MWEN GEN DIFIKILTE? 
Tout paran jwe yon wòl enpòtan nan sa pitit yo ap  

aprann lekòl.  Plis paran yo patisipe nan edikasyon   •  Pale ak pwofesè pitit ou. 

elèv yo, plis elèv la va reyisi.  Poze kesyon pou aprann 

davantaj sou pwosesis sa a:     •  Revize ak edel ak devwa liyo. 

 

•  Eske pitit mwen ap reyisi?  Si non, ki sòt enstriksyon   •  Mande pou swivi rapò pwogrè yo. 

entèvansyon pitit mwen pral resevwa? 

 

•  Ki kalite pwogram yap itilize nanklas pitit mwen?     •  Selebre tout reyisit pitit ou . 

(egzanp pwogram edikasyonèl, sipò pou entèvansyon? 

 

•  Kijan yo kab ofri ed adisyonèl?  Kilès ki ofril?  Chak   •  Chache konnen plis sou kourikoulòm, evalyasyon yo 

konbyen tan?  Pou konbyen tan?     ak metòd entèvansyon yap itilize nan lekòl pitit ou a. 

 

•  Kijan map fè konnen si pitit mwen ap fè pwogrè?     •  Patisipe nan tout konferans ak lòt reyinyon yo 

Kijan map fè konnen si pitit mwen fè ase pwogrè?   ki konsennen pitit ou 

 

•  Kisa lekòl la ap fè si pitit mwen pap fè pwogrè?   •  Fè yon lis tout kesyon espesifik pou mande pandan 

       Konferans yo (egzanp  kisa kap fonksyone? Osw ki lòt 

•  Kisa mwen ta kab fè pou ede pitit mwen?    sipò adisyonèl li ta ka bezwen?) 

 

Mande pwofesè pitit pou plis enfòmasyon konsènan 

Kijan ou ta kab patisipe nan pwosesis Rtl la.    Pou plis enfòmasyon kontakte Prensipal Lekòl la 

       Biwo Konsèy Distri Lekòl la. 

       Wap jwenn enfòmasyon pou kontak yo nan: 

       http://www.fldoe.org/schools/schoolmap/flash/ 

        district_list.asp 
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Multi-Tiered System of Supports (MTSS) Defined: 
 
A Multi-Tiered System of Supports (MTSS) is a term used to describe an evidence-

based model of schooling that uses data-based problem-solving to integrate academic and 
behavioral instruction and intervention.  The integrated instruction and intervention is 
delivered to students in varying intensities (multiple tiers) based on student need.  “Need-
driven” decision-making seeks to ensure that district resources reach the appropriate 
students (schools) at the appropriate levels to accelerate the performance of ALL students 
to achieve and/or exceed proficiency. 

 
Many existing terms and initiatives share the common elements of data-based 

problem-solving to inform instruction and intervention (e.g., Positive Behavior Support 
[PBS], Problem Solving/Response to Intervention [RtI], Continuous Improvement Model 
[CIM], Lesson Study, Differentiated Accountability). Although several initiatives share this 
core characteristic of data-based problem-solving, the differences in the use of terms (i.e., 
the labels used to describe them), who has responsibility for implementing data-based 
problem-solving (e.g., general education, special education, student services), and the 
language used to describe the initiatives have often resulted in high levels of variability in 
the implementation of the model at state, district and school levels. These differences serve 
to potentially limit the impact of this model on both the integrity of implementation and on 
student growth. 

 
The primary function of district leadership is to 1) ensure that a common-language, 

common-understanding exists around the rationale for and the purpose and expected 
outcomes of implementation, 2) clearly identify who has the responsibility for what and 
how those individuals will be held accountable, 3) ensure that district policies are 
supportive of, and not barriers to, the implementation of the model, 4) provide sufficient 
support (professional development, technical assistance) to ensure that the 
implementation plan and timelines can be achieved and 5) identify clearly the district- and 
school-level leaders who will have implementation expectations as part of their annual 
performance reviews.  
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1. What are the basic components of the problem-solving process? 
The 4-step problem-solving model involves: 

Step 1:  Define, in objective and measurable terms, the goal(s) to be attained (what 
is it we want students/educators/systems to know and be able to do). 

Step 2:  Identify possible reasons why the desired goal(s) is not being attained. 
Step 3:  Develop and implement a well-supported plan involving evidence-based 

strategies to attain the goal(s) (based on data that verified the reasons 
identified in Step 2). 

Step 4: Evaluate the effectiveness of the plan in relation to stated goals. 
 
Some important things to consider when using a data-based problem-solving model: 

1. A problem-solving model provides the structure to identify, develop, implement 
and evaluate strategies to accelerate the performance of ALL students.     

2. The use of scientifically based or evidence-based practices should occur 
whenever possible.   

3. The effectiveness of the problem-solving process is based on both fidelity of the 
problem-solving process itself and fidelity in the implementation of the 
instruction/intervention plan.   

4. The problem-solving process is applicable to all three tiers of 
instruction/intervention and can be used for problem-solving at the community, 
district, school, classroom and/or individual student levels. 
 

2. How do we define Tiers 1, 2, and 3? 
Tier 1 is what “ALL” students get in the form of instruction (academic and 

behavior/social-emotional) and student supports.  Tier 1 focuses on the implementation of 
the district’s Core Curriculum and is aligned with the Next Generation Sunshine State 
Standards (NGSSS).   Tier 1 services (time and focus) are based on the needs of the students 
in a particular school.  Some schools require more time than other schools in particular 
core curriculum areas based on student demographics (readiness, language, economic 
factors) and student performance levels to ensure that all students reach and/or exceed 
state proficiency levels. 

Tier 2 is what “some” students receive in addition to Tier 1 instruction. The purpose of 
Tier 2 instruction and supports is to improve student performance under Tier 1 
performance expectations (levels and conditions of performance).  Therefore, “effective” 
Tier 2 services occur when at least 70% of students receiving Tier 2 services (in addition to 
Tier 1) meet or exceed grade level/subject area Tier 1 proficiency levels (academic and/or 
behavior) established by the district.  Tier 2 services are more “intense” (more time, 
narrow focus of instruction/intervention) than Tier 1.  Tier 2 services can be provided by a 
variety of professionals (e.g., general education and/or remedial teachers, behavior 
specialists) in any setting (general education classroom, separate settings, home).  Since 
the number of minutes of Tier 2 services is in addition to Tier 1, the total amount of time a 
student receives Tier 1 and Tier 2 services is based, fundamentally, on the number of 
minutes all students receive Tier 1 supports. 

Tier 3 is what “few” students receive and is the most intense service level a school can 
provide to a student.  Typically, Tier 3 services are provided to very small groups and/or 
individual students.  The purpose of Tier 3 services is to help students overcome significant 
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barriers to learning academic and/or behavior skills required for school success.  Tier 3 
services require more time and a more narrow focus of instruction/intervention than Tier 
2 services.  Tier 3 services require effective levels of collaboration and coordination among 
the staff (general and specialized) providing services to the student.  The expected outcome 
of Tier 3 services, combined with Tiers 1 and 2, is that the student(s) will achieve Tier 1 
proficiency levels (academic and/or behavior) established by the district. 
 
3. How do we differentiate Tiers 1, 2, and 3? 

The tiers are differentiated by the “intensity” of the services provided.  Intensity is 
defined as the number of minutes and the focus of the instruction/intervention.  An 
increase in the number of minutes of exposure to quality instruction/intervention and/or 
the narrowing of the focus of instruction would be defined as “more intensive instruction.”  
Therefore, Tiers 2 and 3 are defined within the context of Tier 1.  The number of minutes of 
instruction and the breadth of that instruction that defines Tier 1 in a school will be the 
basis for the criteria for Tiers 2 and 3.  For instance, if ALL students receive 90 minutes of 
reading instruction in Tier 1 and that instruction includes phonemic awareness, phonics, 
fluency, vocabulary and comprehension, then Tier 2 would be defined as additional 
minutes of quality instruction and/or intervention that focuses on one or more of the five 
areas of reading, but not all.  The “focus” would be in the area of greatest need for the 
student.  In general, a four step process will help to define and differentiate the tiers:  HOW 
MUCH additional time will be needed, WHAT will occur during that time, WHO is the most 
qualified person to deliver the “What” (instructional strategies) and WHERE will that 
additional instruction occur.  Tier 3 will be the most “intensive” instruction the building can 
offer. 
 
4. What does “instruction” look like in Tiers 1, 2, and 3? 

Tier 1 The delivery of instruction in Tier 1 is focused on grade level/subject 
area/behavior standards using effective large and small group instructional strategies.  
Differentiated instruction occurs to a degree that is appropriate for the size and diverse 
learning abilities of the group and the instructional skills of the teacher. The number of 
minutes per day of Tier 1 instruction is based on district standards for what all students 
are expected to be exposed to for a particular content/subject area and is often determined 
by state guidelines or regulations.   For instance, ninety minutes per day is the typical 
number of minutes that students in elementary grades receive instruction in literacy.  Sixty 
minutes per day is the typical number of minutes of exposure to mathematics.  The impact 
of Tier 1 instruction should result in approximately 80% of the students achieving grade-
level expectations (e.g., proficiency) or making significant growth in the case in which the 
typical student is performing below grade/subject standards.  Schools would be expected 
to develop school-wide targets and supports for the promotion of appropriate academic 
and social behaviors and the prevention of maladaptive or challenging behaviors based on 
evidence of behavior patterns and culturally competent expectations specific to their 
regional or local needs.  

Tier 2 The delivery of Tier 2 instruction is focused on skills that pose a barrier to the 
acceleration of student learning.  Typically, a “standard protocol” approach is used with 
Tier 2 instruction.  Student-centered data (benchmark, progress monitoring, group 
diagnostic) are used to identify groups of students who share the same academic and/or 
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behavior need.  The problem-solving process is used to develop evidence-based 
interventions to accelerate the development of those skills.  The evidence-based instruction 
is provided to students typically in a group format.  The determination of “who” provides 
the instruction and “where” the instruction is provided is based on a four-step process: 
HOW much time is needed each day to accelerate the skill development, WHAT 
instruction/intervention will be provided during that time, WHO will provide the 
instruction/intervention and WHERE will the instruction occur.  No “rules” exist regarding 
the “who” and “where.”  Therefore, Tier 2 instruction could be provided in the general 
education classroom by the general education teacher, in the general education classroom 
by a supplemental instruction teacher or outside of the general education classroom.   The 
number of minutes of instruction must be greater than the number of minutes provided to 
typical students for that skill focus.  Since academic engaged time (minutes per day of 
exposure to quality instruction) is the best predictor of rate of progress, acceleration 
requires minutes in addition to Tier 1.   Any Tier 2 instruction provided to students must be 
integrated with Tier 1 content and performance expectations.  Providers of Tier 2 
instruction are encouraged to incorporate the instructional language and materials of Tier 
1.  The impact of Tier 2 instruction should result in approximately 70% or more of the 
students achieving grade-level expectations (e.g., proficiency) or making significant growth 
in the case in which the typical student is performing below grade/subject standards.  

Tier 3 The delivery of Tier 3 instruction is focused on the skills that pose the greatest 
barrier to acceleration of student learning.  Tier 3 instruction is characterized by the 
greatest number of minutes of instruction available in a building and the narrowest focus of 
that instruction.  Typically, the instruction is provided to individual students or in very 
small groups.  The same four questions are used to guide the development of the 
instruction (HOW MUCH, WHAT, WHO, WHERE).  Instruction/intervention is developed 
using the four-step data-based problem-solving process applied to individual students 
(compared to problem-solving instruction for SKILLS in Tier 2).  Data collected to inform 
Tier 3 instruction typically is individual student diagnostic data (academic and/or 
behavior).  The total number of minutes per day of Tier 3 instruction is in addition to those 
provided in Tiers 1 and 2.  If an “alternate core” approach is used, the total number of 
minutes is at least the equivalent of the typical number of minutes provided in Tiers 1 and 
2 for that content area.  Tier 3 is the most powerful instruction and is characterized by: 

1. More instructional time 
2. Smaller instructional groups (or individuals) 
3. More precisely targeted at the appropriate level 
4. Clearer and more detailed explanations are used during instruction 
5. More systematic instructional sequences are used 
6. More extensive opportunities for practice are provided 
7. More opportunities for error correction and feedback are provided. 

 
5. What does assessment look like in Tiers 1, 2, & 3? 
  Tier 1 - Assessments at Tier 1 typically include both formative and summative 
measures and may occur as frequently as daily or weekly such as classroom mini-skill 
assessments (to assist with lesson planning) to quarterly benchmark assessments and/or 
end-of-year summative measures such as FCAT, end-of-course exams, etc., to monitor 
progress of all students and evaluate effectiveness of Tier 1 instruction and supports.  
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Assessments used at Tier 1 should be able to answer specific questions in order to help 
guide problem solving efforts at Tier 1 and should align with evidence-based instructional 
practices and NGSSS adopted in the State of Florida that ALL students are expected to meet 
(see questions 2-4 above).  Some of those questions are (but not limited to): 

1. What percent of students are meeting grade level expectations and/or are “on-track” 
for promotion/graduation? 

2. Is Tier 1 instruction for each grade level content or subject area effective (i.e., 
approximately 80% or more students are proficient or making significant growth? 

3. How effective have improvement plans (i.e., SIP) been at increasing the growth of all 
students in addition to reaching higher percentages of students reaching proficiency 
in content and subject areas? 

4. Which students demonstrate significant gaps between their current performances 
on Tier 1 assessments in relation to grade level expectations of performance for a 
given point in time? 

5. What is the relationship between Tier 1 formative classroom assessments or 
benchmark assessments and performance on summative measures (e.g., FCAT, end-
of-course exams, etc.)? 
Tier 2 - Assessments at Tier 2 are likely to be varied for different student needs.  

The frequency of assessments can be as low as once a month to as frequent as once a week 
depending on the needs of the small group of students and the assessment parameters (e.g., 
FAIR vs. CBM).  In addition, assessments of behavior at Tier 2 may occur each period or 
each day.  Just as with Tier 1, Assessments at Tier 2 should be able to answer specific 
questions such as (but not limited to): 

1. Which students require supplemental instruction or practice based on an analysis 
of their current needs in relation to Tier 1 standards of performance? 

2. How should students receiving supplemental instruction be grouped together for 
small-group instruction (e.g., based on skill/content/subject area of need)? 

3. Which students will be provided with a standard protocol approach to address 
common and recurring concerns for which there are ample evidence-based options 
for intervention/instruction? 

4. Which students will need modified interventions or more in-depth problem solving 
(particularly problem analysis) in order to ensure an appropriate match between 
the instruction/service supports and the students’ needs? 

5. Which students are demonstrating a positive response to the supplemental 
instruction/intervention being provided to them?  Which are demonstrating 
moderate to poor responses to instruction/intervention (remember to check 
fidelity first for those not progressing)? 

6. Are the majority of students within a given supplemental instructional group 
demonstrating a positive response to the instruction (i.e., is Tier 2 effective)? 

7. What modifications are needed to increase positive student responses to 
instruction/intervention at Tier 2? 

8. Which students may need more intensive services? And, which students may be 
ready to either address other areas of need or transition back to receiving Tier 1 
instruction only? 
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9. Are students who are demonstrating progress at Tier 2 based on progress 
monitoring data also demonstrating progress on their Tier 1 assessments? If not, 
why not? 

Tier 3 - Assessments at Tier 3 are intended to be very frequent and assess more 
micro-level skills to address significant learning challenges or barriers to reaching success 
at Tiers 2 and/or Tier 1.  The frequency of assessments used at Tier 3 for monitoring 
progress should be based on the intensity of needs of the student and matched accordingly.  
A general rule of thumb: the more a student is behind Tier 1 expectations of performance 
and/or the less responsive a student is to previous interventions attempted, the more 
frequent and varied the assessments should be to ensure matched instructional supports to 
“catch-up” to grade level expectations.  Many of the questions posed at Tier 2 are applicable 
to Tier 3, except the focus at Tier 3 is typically focused at the individual student level.  
Additional questions to ask: 

1. Is the student appropriately matched to the intervention plan(s) developed for the 
student? 

2. Does problem-solving address the “whole student” in that likely both academic and 
behavioral needs are significant? 

3. If the student is demonstrating a positive response to the intervention(s), then is the 
student also demonstrating improvements in Tier 1 assessment performance?  If 
not, why not?  What next goals/needs should be targeted?  Does the student need 
Tier 3 services anymore (they may still need Tier 2 services)? 

4. If the student is not progressing, is fidelity a concern?  Does this student need a 
long-term (2 or more years) plan for “catching-up” to grade level standards 
(including transition plans between grades)? 

 
6. What is “fidelity” and how is it assessed? 
There are three basic types of “fidelity” for districts and schools to support and/or 
integrate into instruction and intervention:  

1. Fidelity of implementing the critical components of a multi-tiered system of 
supports (MTSS); 

2. Fidelity of using the problem-solving process across all three tiers; and  
3. Fidelity of implementing evidence-based instruction and interventions matched to 

specific need(s).   
 

The first type of fidelity (District MTSS system) requires that the district and school(s) 
have provided the basic elements of the MTSS infrastructure.   This includes the provision 
of professional development and support (technical assistance/coaching), data support 
(data sources and technology), leadership support (policies, expectations and evaluation) 
and program evaluation (on-going data collection to ensure integrity of implementation 
and support). Assessment tools have been developed in Florida to assess levels of 
implementation and educator perceptions of the fidelity of the MTSS system.  These tools 
include (among others) the Self-Assessment of Problem-Solving Implementation (SAPSI), 
the Benchmarks of Quality (BOQ), the PBS Implementation Checklist (PIC), and the 
Benchmarks of Advanced Tiers (BAT) that can be used to determine implementation across 
buildings, educator perceptions (beliefs, skills, practices, and satisfaction) and a district 
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Needs Assessment Process.  More information about these tools and processes can be 
found at www.floridarti.usf.edu and www.flpbs.fmhi.usf.edu.  

The second type of fidelity focuses on the degree to which the four-step data-based 
problem-solving process is implemented appropriately.  This is important because the 
development of instruction and interventions is based on this process.  If the process is 
flawed, then the instruction and interventions developed as a result of the process will be 
flawed.  Tools to assess the integrity of the problem-solving process are available 
at www.floridarti.usf.edu.  These tools are designed to be used concurrently with the 
problem-solving process (Critical Component Checklists) and to assess the degree to which 
“products” contain critical elements of the problem-solving process. 

The final type of fidelity focuses on the degree to which instruction and intervention are 
delivered in the manner intended and the degree to which instruction and intervention is 
integrated across the tiers of service delivery.  This type of fidelity includes both 
“sufficiency” (the amount of the service delivered) as well as integrity (the degree to which 
the service was delivered as intended).  In Tier one, the integrity of instruction focuses on 
the degree to which core instruction is delivered in the way intended, based on lesson 
study (or lesson planning), the presence of effective instructional strategies and the degree 
to which those instructional strategies are appropriate to the skill level and demographic 
characteristics of the students (language, abilities).  Typically, the fidelity of Tier 1 is 
assessed through the use of walkthroughs by principals and peers and/or direct 
observation of the critical elements of the instructional process.  Tools such as the 
Benchmarks of Quality and PBS Implementation Checklist allow for measurement of the 
fidelity of Tier 1 behavior supports and instruction.  The sufficiency of instruction in Tier 1 
is based on the degree to which teachers implement core instruction consistent with the 
time expectations for instruction in specific content areas each day (e.g., literacy, 90 
minutes).  Integrity in Tiers 2 and 3 focuses on a structured support system for Tier 2/3 
providers.  This system consists of regular meetings to determine student response to the 
intervention, barriers to the delivery of the intervention, and technical assistance to deliver 
the intervention as intended.  Sufficiency is measured through the use of documentation 
templates that measure the degree to which the intervention was provided as intended 
(e.g., number of minutes or percentage of plan components) and the type of intervention, to 
name a few.  For behavior, the Benchmarks of Advanced Tiers (BAT) can also assist with 
monitoring the fidelity of instruction/intervention that is provided at Tier 2/3. 
 
7. How do we ensure fidelity of instructional/intervention services across the Tiers? 

There are many strategies that can be used at the state, district, and school levels to 
increase the probability that appropriate levels of fidelity occur when designing and 
implementing evidence-based instruction and interventions for students.  Identifying, 
promoting, and training school leaders and educators about evidence-based instructional 
practices that all students receive can result in maximum effectiveness of Tier 1.  State, 
district, and school leaders should provide effective leadership and professional 
development to align and integrate multiple initiatives, and streamline procedures 
associated with supporting the use of a data-based problem-solving process with fidelity.  
Ensuring fidelity of educators’ use of the problem-solving process and implementation of 
evidence-based practices can be achieved by ensuring alignment between state, district, 
and school missions through development of MTSS implementation plans.  State, district, 
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and school leaders can also use MTSS implementation data at each respective level to 
identify gaps in infrastructure or supports needed to sustain efficient and effective use of 
evidence-based practices at the school and classroom levels.  Professional development 
opportunities should also be varied and designed to directly support educators on how to 
assess fidelity at each tier and utilize identified strategies for ensuring fidelity of 
implementing evidence-based instruction.  For example, leaders can promote the 
importance of, strategies for, and assessment of fidelity in the conversations of Professional 
Learning Communities at the school and district levels.  State or district leaders may also 
include development of policies that require documentation of fidelity as part of the data-
based problem-solving process, and dissemination of specific methods that can be used at 
the building level to provide support for fidelity of instruction and intervention.    

 
8. What are “decision-rules” and how are they connected with assessing 

effectiveness of instruction/intervention? 
Decision rules are used to determine the degree to which instruction and/or 

intervention has been effective at achieving the goals identified in Step 1 of the problem-
solving process.  Three levels of response to instruction/intervention are used to make the 
determination of effectiveness:  positive, questionable and poor.  A positive response to 
instruction/intervention is demonstrated by a significant improvement in the rate of 
student performance, such that the performance goal will be reached within a reasonable 
period of time (based on goal setting in the Problem Identification step of the data-based 
problem-solving process).  A questionable response to instruction/intervention is 
demonstrated by improvement in the rate of student performance, but the level of that rate 
of improvement is less than desired to achieve the performance goal.  A poor response to 
instruction/intervention is demonstrated by no change in the rate of student performance 
following implementation of the instruction/intervention and/or a drop in the rate of 
student performance.  The degree to which the instruction/intervention was implemented 
with fidelity must be addressed prior to making any decisions about the continuation, 
modification, or a complete change in instruction/intervention based on the type of student 
response to instruction/intervention. 

Initial recommendations regarding the provision of instruction/intervention can be 
aligned with student response to instruction/intervention.  These recommendations 
provide a way in which decisions made in different school settings within a district can be 
consistent.  The recommendation following a positive response to 
instruction/interventions is to continue with the instruction/intervention and the regular 
progress-monitoring schedule.  If a response to instruction/intervention is questionable, 
the recommendation is to increase the intensity of the instruction/intervention (e.g., time, 
focus) for a specified period of time and to increase the rate of progress monitoring (if 
appropriate).  When the response is poor, the recommendation is to return to the data-
based problem-solving process to develop a new intervention. 
 
9. What are the critical elements of the district and school infrastructure that must 

be in place to implement and sustain MTSS? 
The following are critical elements that should be in place to efficiently and effectively 

implement and sustain a multi-tiered system of supports across a district:  
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1. Effective, actively involved, and resolute leadership that frequently provides visible 
connections between a MTSS framework with district & school mission statements 
and organizational improvement efforts. 

2. Alignment of policies and procedures across classroom, grade, building, district, and 
state levels. 

3. Ongoing efficient facilitation and accurate use of a problem-solving process to 
support planning, implementing, and evaluating effectiveness of services. 

4. Strong, positive, and ongoing collaborative partnerships with all stakeholders who 
provide education services or who otherwise would benefit from increases in 
student outcomes. 

5. Comprehensive, efficient, and user-friendly data-systems for supporting decision-
making at all levels from the individual student level up to the aggregate district 
level. 

6. Sufficient availability of coaching supports to assist school team and staff problem-
solving efforts. 

7. Ongoing data-driven professional development activities that align to core student 
goals and staff needs. 

8. Communicating outcomes with stakeholders and celebrating success frequently. 
 
10.  What are the skills and activities that best define the role of “coaching” within a 

MTSS?   
In the context of implementing and sustaining a MTSS at the school level, the following 

skills are needed to be available in the school (either provided by an individual “MTSS 
Coach” or as a set of activities and supports provided by the school-based leadership team) 
and sustained by state and district PD efforts: 

1. Demonstrating effective interpersonal communication skills that build trust 
and relationships among all stakeholders to support implementation and use of a 
MTSS model and the problem-solving process with fidelity. 

2. Using multiple types and sources of data accurately to inform problem-solving 
efforts at either the organizational (i.e., solving implementation problems) or 
student levels (i.e., solving student learning problems). 

3. Disseminating content knowledge to stakeholders about: 
a. Organizational change/Implementation processes 
b. Three-tiered model of service delivery 
c. 4-step problem-solving model 
d. Knowledge about evidence-based instructional practices and curriculum in 

academic content areas 
e. Knowledge about evidence-based instructional practices and curriculum in 

behavior content areas 
4. Facilitating team-based collaborative problem-solving processes.  
5. Supporting leadership team and staff capacity to sustain a MTSS independently 

effectively, & efficiently over time.    
6. Providing adult/staff training and technical assistance in accordance with 

professional development “best practices” and in alignment with FLDOE 
professional development standards. 
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7. Assessing the impact of coaching activities and supports on student & staff 
performance and outcomes.   

 
11. What are the sets of skills required of a principal and what activities best define 

the role of a principal?  
Leadership is an integral part to successful implementation of large-scale innovations 

and the effective management of change.  The building principal is critical to the 
implementation of any process introduced at the school level.  The general leadership skills 
of building principals have been identified through school based research over many years.  
These general leadership skills include:  effective communication, facilitation of 
relationships and a positive, collaborative climate, inclusion of school and community 
based stakeholders, and a focus on celebrating positive outcomes.  The implementation of a 
MTSS system requires these, and additional skills, to ensure consistent implementation of 
the process and positive student outcomes.  It is important that principals receive 
professional development and support to develop and maintain these leadership skills.  In 
addition, it is important that the district leadership team creates and supports a 
professional learning community (PLC) for principals implementing MTSS.  Building 
Principal Leadership skills specific to the implementation of MTSS include: 

1. Models a problem-solving process:  understands the 4-step process and uses the 
process to guide staff problem solving. 

2. Communicates and reinforces the expectation for data-based decision-making:  
guides the school staff to frame their decisions within the context of student or 
other relevant data. 

3. Communicates and reinforces the expectation that all Tier 2/3 services will 
integrate Tier 1 standards for performance, instructional materials and practices 
to facilitate the transfer of student performance from Tiers 2/3 to Tier 1. 

4. Schedules “Data Days” throughout the year to ensure that 
instruction/interventions are informed by student data. 

5. Facilitates the development of instructional schedules based upon student needs 
6. Ensures that instructional/intervention support is provided to all staff. 
7. Ensures that instruction/intervention “sufficiency” and the documentation of that 

sufficiency occur for all students receiving Tiers 2/3 support. 
8. Establishes a system of communicating student outcomes across the professional 

staff and with students and their parents. 
9. Creates frequent opportunities to celebrate and communicate success. 

 
12. What are the most important or highest priority elements of a program 

evaluation model? 
Program evaluation should both inform how MTSS is implemented and provide 

information on the practices that relate to improvements in student academic, behavioral, 
and social-emotional outcomes. Data collection and analysis should be guided by critical 
questions key stakeholders have about school and district functioning. Examples of critical 
questions to ask include: 
 

1. How much consensus is there among educators for the implementation of MTSS? 
2. Do school and district staff possess the knowledge and skills to implement MTSS? 
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3. To what extent are educators implementing evidence-based instruction and 
intervention across grade-levels, content areas, and tiers with fidelity? 

4. What steps of problem-solving are being implemented with fidelity? 
5. How are students performing compared to grade-level expectations? 
6. What other factors may be contributing to MTSS implementation and student 

outcomes? 
 

Asking questions such as these allows key stakeholders to prioritize what data to collect 
and develop methods and procedures for gathering the information. A variety of methods, 
tools, and procedures exist for collecting program evaluation data regarding MTSS 
implementation that can be adapted for local use once the critical questions to be answered 
are identified.  
 
13. What are some likely reasons that implementation succeeds or fails at either the 

district or school levels? 
Many reasons exist for the failure of a systems change effort, such as MTSS.  Some of the 
most important of those reasons are: 

1. Failure to achieve consensus - Until and unless the district/school staff 
understand and agree with the need for the change and believe that they have the 
skills (or will have the support to attain them), a system change effort is likely to 
fail. 

2. School culture is ignored - Every district and school has a history that informs its 
practices, values, and beliefs.  MTSS is a framework that organizes implementation 
processes, not a prescription.  Each district/school must incorporate those beliefs, 
values, and practices into the development of its implementation plan. 

3. Lack of training and support - The implementation of MTSS involves the use of 
existing and new skill sets and practices.  The implementation of MTSS will be 
facilitated by a strong system of professional development and support (technical 
assistance and coaching) and hindered significantly by the absence of such a 
system. 

4. Lack of feedback to implementers to support continued implementation - 
The implementation of any systems change process can be anxiety producing, 
particularly when that change process occurs concurrently with the on-going 
requirements of daily work.  The frequent feedback of implementation data along 
with student outcome data to the staff will enable district and school leaders to 
provide specific staff support to sustain implementation momentum. 

5. Unrealistic expectations of initial success - System change processes often are 
implemented in a time of crisis where district and/or community leaders expect 
immediate results.  Although expectations for quick success are understood, 
expecting too much too soon will result in lack of goal attainment and present a 
real threat to sustaining the energy and morale of the implementers. 

6. Failure to measure and analyze progress - The frequent use and reporting of 
data will demonstrate that progress is being made and that the rate of progress is 
consistent with initial expectations.  Unless this occurs, unrealistic expectations 
likely will create the opportunity for failure. 
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7. Participants not involved in planning - Systems change involves the lives of 
everyone in the system undergoing that change.   MTSS cannot be implemented 
successfully using a “top-down” method.  It is critical that all stakeholders are 
involved from the beginning to help contribute to and inform the development, 
implementation, and evaluation of the MTSS process. 
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The School Board of Collier County
Bylaws & Policies

 

2120  SCHOOL IMPROVEMENT

The School Board supports the concept of school improvement as established by the State Board of Education
and will seek to create and/or maintain effective schools as defined by Florida statute. The Board shall
annually approve and require implementation of a school improvement plan for each school in the District and
shall provide funds to schools for developing and implementing school improvement plans.

In addition to adopting a mission statement and educational philosophy for the District, the Board shall create,
as needed, policies which support the school improvement process.

The Superintendent shall implement this policy as outlined below:

 
A. School improvement plans which are developed and implemented by school-based teams,

working collaboratively, so that both building level and District level goals for students can be
identified and correlated, and then achieved through effective planning, problem-
solving, and assessment.

   

Each year the school improvement plans for schools shall include information and data on the
school's early warning system with respect to attendance, suspension, course failure in English
language arts or mathematics, and/or a Level I score in such areas as required by this policy and
Florida law.

 
B. A District-wide, school-improvement plan which provides for building-level decision-making

regarding program assessment, curriculum review, determination of performance standards,
budgetary review, staff development, and the monitoring and assessment of student outcomes.

 
C. Collaboration at both the building and District levels with parents, relevant institutions and groups,

especially those in the community, who can support and facilitate school improvement in the
District.

 
D. A system of school reports and dissemination of information regarding the performance of

students and educational programs as required by Florida statute and State Board of Education
rule.

In order to enhance school improvement, the Superintendent is authorized to waive any policy that has been
enacted in order to comply with the following Federal statutes/regulations and to request waivers from these
laws/regulations from the Commissioner of Education:

  Titles I, II, IV, VI, and Part C of Title VII of the ESEA Act of 1965

   
  The Carl Perkins Vocational and Applied Technology Education Act

   
  The General Education Provisions Act

   
  Parts of Education Department General Administrative Regulations

In requesting such waivers, the Superintendent is to abide by the procedures established by the State
Department of Education, and keep the Board informed of such requests. DRAFT
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Early Warning System

Every school in the District with grades 6, 7, or 8 shall implement an early warning system to identify students
who need additional support to improve academic performance and stay engaged in school. The early warning
system shall include the following early warning indicators:

 
A. Attendance below ninety percent (90%) regardless of whether absence is excused or a result of

out-of-school suspension.

  B. One (1) or more suspensions whether in school or out of school.

  C. Course failure in English language arts or mathematics.

 
D. A Level 1 score on the Statewide, standardized assessments in English Language Arts or

mathematics.

When a student exhibits two (2) or more early warning indicators, the school-based team formed for the
purpose of implementing the requirements of this policy and State law shall convene to determine appropriate
intervention strategies for the student. The school shall provide at least ten (10) days' written notice, or other
reasonable means of communication, of the meeting to the student's parent indicating the meeting's purpose,
time, and location so that the parent has the opportunity to participate.

F.S. 1001.42, 1001.43, 1001.452, 1003.02, 1008.345, 1012.98

Adopted 10/21/10
Revised 3/10/15

© Neola 2014
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Leadership	  Innovation	  Configuration	  (IC)	  Map	  
	  
Purpose	  and	  Intended	  Use:	  

The	  purpose	  of	  an	  innovation	  configuration	  (IC)	  map	  is	  to	  define	  quality	  and	  measure	  fidelity	  of	  new	  and	  innovative	  practices.	  This	  
document	  is	  intended	  as	  a	  planning	  and	  monitoring	  tool	  for	  the	  successful	  facilitation	  of	  Leadership	  as	  defined	  and	  described	  by	  
Florida’s	  Multi-‐Tiered	  System	  of	  Supports	  (MTSS)	  Project.	  	  This	  innovation	  configuration	  map	  can	  be	  used	  at	  the	  state,	  district,	  
school,	  team,	  and	  individual	  level	  to	  reflect	  on	  practice,	  monitor	  implementation,	  and	  plan	  for	  professional	  learning.	  This	  is	  not	  an	  
evaluation	  tool,	  but	  a	  resource	  to	  guide	  reflective	  practice	  and	  refine	  practice	  over	  time.	  The	  most	  ideal	  way	  of	  applying	  the	  
behaviors,	  or	  the	  desired	  outcome,	  in	  each	  component	  is	  stated	  at	  the	  left	  end	  of	  the	  continuum,	  with	  decreasingly	  desirable	  levels	  
or	  variations	  appearing	  along	  the	  continuum	  to	  the	  right.	  The	  number	  1	  or	  ideal	  variation	  of	  each	  desired	  outcome	  signifies	  the	  
highest-‐quality	  application.	  This	  map,	  then,	  can	  be	  used	  to	  measure	  the	  degree	  to	  which	  the	  leadership	  behaviors	  are	  approaching	  
ideal	  application.	  	  

	  
Component	  Level	  Criteria:	  

1	  =	  Ideal	  Application	  
2	  =	  Acceptable	  Application	  
3	  =	  Less	  than	  Acceptable	  Application	  (In	  Need	  of	  Additional	  Support/Practice)	  
4	  =	  Inadequate	  Application	  	  	  

	  

Establish	  and	  articulate	  a	  clear	  vision	  with	  a	  sense	  of	  urgency	  for	  change,	  maintain	  
focus	  and	  deliver	  a	  consistent	  message	  of	  implementation	  over	  time	  	  

	  
1	   2	   3	   4	  

Clearly	  and	  directly	  articulates	  the	  
mission/vision	  reflecting	  the	  
elements	  of;	  a	  responsibility	  for	  
the	  achievement	  for	  all	  students,	  
as	  well	  as	  the	  commitment	  that	  the	  
district	  will	  develop	  the	  capacity	  to	  
do	  so	  
	  

Articulates	  the	  mission/vision	  
reflecting	  the	  element	  of	  a	  
responsibility	  for	  the	  
achievement	  for	  all	  students	  
	  

	  Articulates	  the	  mission/vision	  
vaguely	  and/or	  indirectly	  

Does	  not	  articulate	  or	  imply	  the	  
mission/vision	  	  
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Communicates	  a	  rationale	  that	  
strongly	  demonstrates	  the	  
immediate	  need	  for	  the	  change	  

Communicates	  a	  rationale	  
that	  demonstrates	  the	  need	  
for	  change,	  but	  not	  the	  
necessary	  immediacy	  

Communicates	  the	  impending	  
change,	  but	  does	  not	  describe	  
the	  need	  or	  the	  urgency	  

Does	  not	  communicate	  
regarding	  the	  change	  
	  

Communicates	  the	  mission/vision	  
routinely	  and	  consistently	  
	  

Communicates	  the	  
mission/vision	  infrequently	  
or	  inconsistently	  

Communicates	  the	  
mission/vision	  infrequently	  and	  
inconsistently	  

Does	  not	  communicate	  the	  
mission/vision	  

	  
Evidence	  Comments:	  

	  

Focus	  on	  schools	  (districts	  are	  successful	  when	  schools	  are	  successful)	  
	  

1	   2	   3	   4	  
Understands	  that	  district	  
performance	  only	  improves	  when	  
school	  performance	  improves	  and	  
provides	  strategic	  supports	  
targeting	  school	  needs	  identified	  
through	  data	  analysis	  
	  

Provides	  school	  supports	  
planfully	  but	  does	  not	  use	  
data	  to	  identify	  them	  
	  
	  

	  Provides	  supports	  to	  schools	  
randomly	  without	  a	  strategic	  
plan	  and	  without	  using	  data	  to	  
identify	  them	  
	  

Provides	  no	  support	  to	  schools	  
	  
	  
	  
	  

Actively	  creates	  strategic	  
leadership	  development	  efforts	  to	  
help	  principals	  become	  stronger	  
leaders	  
	  

Supports	  and	  encourages	  
principal	  participation	  in	  
leadership	  development	  
activities	  
	  

Does	  not	  encourage	  principal	  
participation	  in	  leadership	  
development	  activities	  
	  

Provides	  no	  leadership	  
development	  to	  principals	  and	  
does	  not	  support	  participation	  
in	  leadership	  development	  
activities	  
	  

Creates/maintains	  integrated	  data	  
systems	  that	  facilitate	  timely,	  
effective	  school	  and	  classroom	  
level	  data-‐based	  decision	  making	  
	  

Creates/maintains	  data	  
systems	  that	  facilitate	  timely,	  
effective	  school	  and	  classroom	  
level	  data-‐based	  decision	  
making	  (not	  integrated)	  

Creates/maintains	  data	  systems	  
that	  are	  difficult	  to	  use	  in	  
making	  timely	  data-‐based	  
decisions	  at	  the	  school	  and	  
classroom	  level	  

Fails	  to	  create	  data	  systems	  

	  
Evidence	  Comments:	   	  
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3	  

	  

Create	  relationships	  with	  stakeholders	  based	  upon	  mutual	  respect	  and	  shared	  
responsibility	  

	  
1	   2	   3	   4	  

Establishes	  relationships	  with	  
external	  (community,	  unions,	  
parents)	  and	  internal	  (district	  
staff,	  school	  staff)	  stakeholders	  
which	  reflect	  mutual	  respect	  and	  a	  
shared	  responsibility	  to	  achieve	  
the	  district	  mission/vision	  	  

Establishes	  relationships	  of	  
mutual	  respect	  and	  shared	  
responsibility	  with	  some	  
external	  and/or	  internal	  
stakeholders	  

	  Establishes	  relationships	  with	  
stakeholders	  which	  reflect	  
either	  mutual	  respect	  or	  shared	  
responsibility	  
	  

Is	  isolated,	  difficult	  to	  reach,	  and	  
unresponsive	  to	  questions	  and	  
requests	  –	  has	  not	  established	  
relationships	  with	  internal	  and	  
external	  stakeholders	  

	  
Evidence	  Comments:	  
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4	  

Engage	  in	  expert	  problem	  solving	  	  
	  

1	   2	   3	   4	  
Problem	  Identification	  –	  
Identifies	  the	  correct	  problem	  
efficiently	  and	  effectively	  with	  the	  
problem	  identified	  as	  the	  gap	  
between	  the	  current	  state	  and	  the	  
goal	  state	  
	  

	  
Uses	  data	  to	  identify	  the	  
problem,	  but	  does	  not	  do	  a	  
gap	  analysis	  

 
 Identifies	  a	  problem,	  but	  does	  
not	  use	  data	  to	  do	  so 

	  
Does	  not	  engage	  in	  data-‐based	  
problem	  identification	  

Problem	  Analysis	  –	  
Engages	  in	  good	  problem	  analysis	  
with	  an	  understanding	  that	  there	  
are	  many	  potential	  causes	  
(hypotheses)	  for	  school	  
underperformance	  and	  uses	  data	  
to	  verify	  those	  hypotheses	  

	  
(Intentionally	  blank)	  

	  
Generates	  hypotheses	  not	  based	  
in	  research,	  and/or	  does	  not	  use	  
data	  to	  verify	  

	  
Does	  not	  engage	  in	  problem	  
analysis	  (generate	  hypotheses)	  

Plan	  Development	  &	  
Implementation	  –	  
Knows	  that	  there	  are	  several	  
identified	  highly-‐effective	  
strategies	  for	  school	  improvement	  
and	  always	  applies	  appropriate	  
strategies	  based	  upon	  school-‐
specific	  needs	  and	  verified	  
hypotheses	  

	  
	  
Applies	  strategies	  based	  upon	  
school-‐specific	  needs	  and	  
verified	  hypotheses,	  which	  do	  
not	  reflect	  knowledge	  of	  the	  
research	  base	  of	  highly-‐
effective	  strategies	  for	  school	  
improvement	  	  

	  
	  
Applies	  strategies	  linked	  neither	  
to	  school-‐specific	  needs	  or	  
verified	  hypotheses	  

	  
	  
Does	  not	  implement	  strategies	  
for	  improvement	  	  

Plan	  Evaluation	  –	  	  
Always	  evaluates	  the	  effectiveness	  
of	  implemented	  strategies	  and	  
makes	  changes	  when	  indicated	  

	  
Sometimes	  evaluates	  the	  
effectiveness	  of	  implemented	  
strategies	  and	  makes	  changes	  
when	  indicated	  

	  
Evaluates	  the	  effectiveness	  of	  
implemented	  strategies,	  but	  
does	  not	  make	  changes	  when	  
indicated	  

	  
Does	  not	  evaluate	  effectiveness	  
of	  implemented	  strategies	  

	  

Evidence	  Comments:	   	  
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5	  

	  

Invest	  in	  professional	  development	  
	  

1	   2	   3	   4	  
Creates,	  promotes,	  maintains	  a	  
strategic	  professional	  
development	  plan	  which:	  

• is	  linked	  to	  the	  district	  
mission/vision	  statement	  

• uses	  data	  to	  identify	  
personnel	  PD	  needs	  

• describes	  a	  comprehensive	  
system	  for	  the	  delivery	  of	  
PD	  	  

• uses	  data	  to	  evaluate	  
effectiveness	  and	  fidelity	  of	  
PD	  efforts	  

• includes	  a	  coaching	  and/or	  
ongoing	  technical	  
assistance	  component	  
	  

	  
	  
	  

Creates,	  promotes,	  maintains	  
a	  strategic	  professional	  
development	  plan	  which	  
includes	  most	  of	  the	  elements	  
in	  Column	  1.	  
	  

or	  
	  
Supports	  the	  development	  of	  
PD	  activities	  linked	  to	  a	  
strategic	  plan,	  but	  does	  not	  
take	  part	  in	  the	  creation	  of	  the	  
plan	  
	  
	  

	  Supports	  creation	  of	  and	  
participation	  in	  PD	  activities,	  
but	  PD	  activities	  are	  not	  linked	  
to	  a	  strategic	  PD	  plan	  

Does	  not	  address	  PD	  needs	  or	  
support	  participation	  in	  PD	  
activities	  

	  

Evidence	  Comments:	  	  
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Systems	  Coaching	  Innovation	  Configuration	  (IC)	  Map	  
	  

	  
Purpose	  and	  Intended	  Use:	  

The	  purpose	  of	  an	  innovation	  configuration	  (IC)	  map	  is	  to	  define	  quality	  and	  measure	  fidelity	  of	  new	  and	  innovative	  practices.	  
This	  document	  is	  intended	  as	  a	  planning	  and	  monitoring	  tool	  for	  the	  successful	  facilitation	  of	  Systems	  Coaching	  as	  defined	  and	  
described	  by	  Florida’s	  Multi-‐Tiered	  System	  of	  Supports	  (MTSS)	  Project.	  	  This	  innovation	  configuration	  map	  can	  be	  used	  at	  the	  
state,	  district,	  school,	  team,	  and	  individual	  level	  to	  reflect	  on	  practice,	  monitor	  implementation,	  and	  plan	  for	  professional	  
learning.	  This	  is	  not	  an	  evaluation	  tool,	  but	  a	  resource	  to	  guide	  reflective	  practice	  and	  refine	  practice	  over	  time.	  The	  most	  ideal	  
way	  of	  applying	  the	  skills	  and	  behaviors,	  or	  the	  desired	  outcome,	  in	  each	  component	  is	  stated	  at	  the	  left	  end	  of	  the	  continuum,	  
with	  decreasingly	  desirable	  levels	  or	  variations	  appearing	  along	  the	  continuum	  to	  the	  right.	  The	  number	  1	  or	  ideal	  variation	  of	  
each	  desired	  outcome	  signifies	  the	  highest-‐quality	  application.	  This	  map,	  then,	  can	  be	  used	  to	  measure	  the	  degree	  to	  which	  the	  
systems	  coaching	  skills,	  activities,	  and	  behaviors	  are	  approaching	  ideal	  application.	  	  

	  
Component	  Level	  Criteria:	  

1	  =	  Ideal	  Application	  
2	  =	  Acceptable	  Application	  
3	  =	  Less	  than	  Acceptable	  Application	  (In	  Need	  of	  Additional	  Support/Practice)	  
4	  =	  Inadequate	  Application	  	  	  
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Component	  1a:	  Interpersonal	  Communication	  -‐	  Collaborative	  Process	  
1	   2	   3	   4	  

*	  Successfully	  develops	  and	  maintains	  
a	  collaborative	  process	  that	  includes	  
all	  of	  the	  following	  elements:	  

• Open/trusting	  climate	  
• Active	  participation	  
• Non-‐judgmental	  discussions	  
• New	  ideas	  fostered	  
• Facilitation	  of	  consensus	  
• Agreed-‐upon	  decision	  rules	  
• Assigned/understood	  roles	  and	  
responsibilities	  

	  
	  

*Develops	  a	  collaborative	  
processes	  that	  includes	  most	  of	  
the	  following	  elements:	  

• Open/trusting	  climate	  
• Active	  participation	  
• Non-‐judgmental	  
discussions	  

• New	  ideas	  fostered	  
• Facilitation	  of	  consensus	  
• Agreed-‐upon	  decision	  
rules	  

• Assigned/understood	  roles	  
and	  responsibilities	  

 *Encourages	  a	  collaborative	  
processes	  that	  includes	  some	  of	  the	  
following	  elements:	  

• Open/trusting	  climate	  
• Active	  participation	  
• Non-‐judgmental	  discussions	  
• New	  ideas	  fostered	  
• Facilitation	  of	  consensus	  
• Agreed-‐upon	  decision	  rules	  
• Assigned/understood	  roles	  
and	  responsibilities	  

 

*Fails	  to	  develop	  and/or	  maintain	  a	  
collaborative	  process	  

	  
Evidence	  Comments:	  
	  
	  
	  

Component	  1b:	  Interpersonal	  Communication	  –	  Communication	  Skills	  
1	   2	   3	   4	  

*	  Successfully	  utilizes	  interpersonal	  
communication	  skills	  that	  include	  the	  
following	  when	  appropriate:	  

• Active	  Listening	  
• Summarizing	  
• Questioning	  
• Paraphrasing	  
• Delivering	  
• Integrating	  
• Empathizing	  	  

	  

*Successfully	  utilizes	  most	  of	  the	  
following	  interpersonal	  
communication	  skills	  when	  
appropriate:	  

• Active	  Listening	  
• Summarizing	  
• Questioning	  
• Paraphrasing	  
• Delivering	  
• Integrating	  
• Empathizing	  

 *Inconsistently	  utilizes	  necessary	  
interpersonal	  communication	  skills	  
when	  appropriate	  and/or	  
unsuccessfully	  applies	  such	  skills 

*Fails	  to	  utilize	  appropriate	  
interpersonal	  communication	  skills	  
when	  appropriate	  

	  
Evidence	  Comments:	  
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Component	  2:	  Data-‐Based	  Problem-‐Solving	  Skills	  
1	   2	   3	   4	  

*Successfully	  utilizes	  a	  structured	  
data-‐based	  problem-‐solving	  process	  
with	  fidelity	  that	  involves	  the	  
following	  four	  basic	  steps:	  

• Problem	  Identification	  
• Problem	  Analysis	  
• Plan	  Development	  &	  

Implementation	  
• Plan	  Evaluation	  

	  	  
*Incorporates	  guiding	  questions	  into	  
the	  problem-‐solving	  process	  that	  drive	  
data	  selection	  and	  analysis	  to	  answer	  
specific	  questions	  
	  
*Accurately	  interprets	  different	  
sources	  and	  types	  of	  data	  to	  support	  
development	  of	  high	  probability	  
solutions	  
	  
*Facilitates	  development	  and	  
maintenance	  of	  a	  comprehensive,	  
aligned,	  and	  accessible	  integrated	  data	  
system	  	  
	  
*Facilitates	  staff	  roles	  and	  
responsibilities	  to	  ensure	  all	  of	  the	  
following	  activities:	  

• Accurate	  problem-‐solving	  
facilitation	  

• Collection	  and	  monitoring	  of	  
fidelity	  data	  

• Collection	  of	  relevant	  data	  
• Development	  and	  maintenance	  

of	  data-‐use	  technology	  

*Utilizes	  a	  structured	  data-‐based	  
problem-‐solving	  process	  that	  
involves	  the	  following	  four	  basic	  
steps:	  

• Problem	  Identification	  
• Problem	  Analysis	  
• Plan	  Development	  &	  

Implementation	  
• Plan	  Evaluation	  

	  	  
*Incorporates	  guiding	  questions	  
into	  the	  problem-‐solving	  process	  
that	  drive	  data	  selection	  and	  
analysis	  to	  answer	  specific	  
questions	  
	  
*Accurately	  interprets	  different	  
sources	  and	  types	  of	  data	  
	  
*Facilitates	  development	  and	  
maintenance	  of	  an	  accessible	  data	  
system	  	  
	  
*Facilitates	  staff	  roles	  and	  
responsibilities	  to	  ensure	  most	  of	  
the	  following	  activities:	  

• Accurate	  problem-‐solving	  
facilitation	  

• Collection	  and	  monitoring	  
of	  fidelity	  data	  

• Collection	  of	  relevant	  data	  
• Development	  and	  

maintenance	  of	  data-‐use	  
technology	  

• Access	  to	  appropriate	  

 *Utilizes	  a	  data-‐based	  problem-‐
solving	  process	  
	  
*Interprets	  different	  sources	  and	  
types	  of	  data	  
 
*Utilizes a data-system 
 
 
*Identifies	  staff	  roles	  and	  
responsibilities	  to	  ensure	  only	  some	  
of	  the	  following	  activities:	  

• Accurate	  problem-‐solving	  
facilitation	  

• Collection	  and	  monitoring	  of	  
fidelity	  data	  

• Collection	  of	  relevant	  data	  
• Development	  and	  

maintenance	  of	  data-‐use	  
technology	  

• Access	  to	  appropriate	  data	  
displays	  (i.e.,	  graphing,	  
charting,	  data	  walls)	  for	  
answering	  questions	  

• Monitoring	  of	  student	  
performance	  across	  tiers	  
and	  content	  areas 

*Fails	  to	  utilize	  a	  data-‐based	  
problem-‐solving	  process	  
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• Access	  to	  appropriate	  data	  
displays	  (i.e.,	  graphing,	  
charting,	  data	  walls)	  for	  
answering	  questions	  

• Monitoring	  of	  student	  
performance	  across	  tiers	  and	  
content	  areas	  	  

data	  displays	  (i.e.,	  
graphing,	  charting,	  data	  
walls)	  for	  answering	  
questions	  

• Monitoring	  of	  student	  
performance	  across	  tiers	  
and	  content	  areas	  

	  
Evidence	  Comments:	  
	  

	  

	  

Component	  3:	  Team-‐Based	  Problem-‐Solving	  Facilitation	  
1	   2	   3	   4	  

*	  Successfully	  utilizes	  team-‐based	  
problem-‐solving	  facilitation	  skills	  that	  
include	  the	  following	  when	  
appropriate	  (Nellis,	  2012):	  

• Incorporates	  a	  systems	  
change	  approach	  that	  

o involves	  all	  
stakeholders	  

o uses	  a	  clear	  
mission/vision	  to	  
guide	  team	  

o ensures	  decisions	  
through	  consensus	  

• Communicates,	  facilitates,	  and	  
monitors	  adherence	  to	  clearly	  
defined	  team	  processes	  and	  
procedures	  	  

• Defines	  roles	  and	  
responsibilities	  team	  
members	  	  

• Ensures	  contextually-‐based	  
participation	  of	  the	  “right”	  
team	  members	  respective	  to	  

*Utilizes	  most	  of	  the	  following	  
team-‐based	  problem-‐solving	  
facilitation	  skills	  when	  appropriate	  
(Nellis,	  2012):	  

• Incorporates	  a	  systems	  
change	  approach	  that	  

o involves	  all	  
stakeholders	  

o uses	  a	  clear	  
mission/vision	  to	  
guide	  team	  

o ensures	  decisions	  
through	  consensus	  

• Communicates,	  facilitates,	  
and	  monitors	  adherence	  to	  
clearly	  defined	  team	  
processes	  and	  procedures	  	  

• Defines	  roles	  and	  
responsibilities	  team	  
members	  	  

• Ensures	  contextually-‐based	  
participation	  of	  the	  “right”	  
team	  members	  respective	  to	  

 *Inconsistently	  utilizes	  necessary	  
team-‐based	  problem-‐solving	  
facilitation	  skills	  when	  appropriate	  
and/or	  unsuccessfully	  applies	  such	  
skills 

*Fails	  to	  utilize	  appropriate	  team-‐
based	  problem-‐solving	  facilitation	  
skills	  
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team	  mission	  or	  goal	  
• Ensures	  efficient	  meetings	  

involving	  the	  use	  of	  agendas,	  
responsibilities,	  and	  a	  focus	  
on	  activities	  to	  complete	  prior	  
to,	  during,	  and	  following	  the	  
meeting	  

• Ensure	  opportunities	  to	  for	  
team	  members	  to	  build	  own	  
professional	  capacities	  to	  
participate	  and	  contribute	  to	  
an	  effective	  and	  efficient	  data-‐
based	  problem-‐solving	  
process	  

• Ensures	  availability	  of	  
administrator	  supports	  for	  all	  
problem	  solving	  and	  decision	  
making	  practices.	  

• Maintains	  a	  long-‐range	  vision	  
on	  continuous	  improvement	  
through	  team	  self-‐assessment	  
and	  effectiveness	  of	  all	  
problem-‐solving	  and	  decision-‐
making	  practices.	  

team	  mission	  or	  goal	  
• Ensures	  efficient	  meetings	  

involving	  the	  use	  of	  
agendas,	  responsibilities,	  
and	  a	  focus	  on	  activities	  to	  
complete	  prior	  to,	  during,	  
and	  following	  the	  meeting	  

• Ensure	  opportunities	  to	  for	  
team	  members	  to	  build	  own	  
professional	  capacities	  to	  
participate	  and	  contribute	  
to	  an	  effective	  and	  efficient	  
data-‐based	  problem-‐solving	  
process	  

• Ensures	  availability	  of	  
administrator	  supports	  for	  
all	  problem	  solving	  and	  
decision	  making	  practices.	  

• Maintains	  a	  long-‐range	  
vision	  on	  continuous	  
improvement	  through	  team	  
self-‐assessment	  and	  
effectiveness	  of	  all	  problem-‐
solving	  and	  decision-‐making	  
practices.	  

	  
Evidence	  Comments:	  
	  

	   	  

DRAFT



Systems	  Coaching	  Innovation	  Configuration	  (IC)	  Map,	  FL	  MTSS	  2015	   6	  

Component	  4:	  Content	  Knowledge	  Dissemination	  
1	   2	   3	   4	  

*	  Successfully	  facilitates	  the	  
dissemination	  and	  evaluation	  of	  
evidence-‐based	  content	  knowledge	  
that	  is	  contextually-‐appropriate	  to	  
meet	  a	  goal	  as	  identified	  through	  
problem-‐solving	  processes	  	  

*	  Facilitates	  dissemination	  and	  of	  
evidence-‐based	  content	  
knowledge	  that	  is	  contextually-‐
appropriate	  to	  meet	  a	  goal	  as	  
identified	  through	  problem-‐
solving	  processes	  

 *	  Inconsistently	  facilitates	  
dissemination	  of	  evidence-‐based	  
content	  knowledge	  that	  may	  or	  may	  
not	  be	  contextually-‐appropriate	  for	  
identified	  goal	   

*Fails	  to	  facilitate	  dissemination	  of	  
evidence-‐based	  content	  knowledge	  

	  
Evidence	  Comments:	  
	  

	  

	  

	  

Component	  5:	  Facilitating	  &	  Supporting	  Leadership	  
1	   2	   3	   4	  

*	  Successfully	  develops,	  supports,	  and	  
facilitates	  effective	  shared/distributed	  
leadership	  for	  MTSS	  at	  all	  levels	  of	  the	  
organization	  (school,	  district,	  state)	  as	  
appropriate	  through	  the	  following	  activities:	  

• Creating	  and	  articulating	  a	  clear	  vision	  
with	  a	  sense	  of	  urgency	  for	  change	  
and	  consistent	  message	  over	  time	  

• Maintaining	  a	  focus	  on	  schools	  
(districts	  and	  states	  are	  successful	  
when	  schools	  are	  successful	  

• Creating	  effective	  stakeholder	  
relationships	  based	  on	  mutual	  respect	  
and	  shared	  responsibility	  

• Engaging	  in	  expert	  problem-‐solving	  
• Investing	  in	  high-‐quality,	  job-‐

embedded	  continuous	  professional	  
development	  

• Supporting	  efforts	  of	  both	  formal	  and	  

*	  Develops,	  supports,	  and	  facilitates	  
effective	  shared/distributed	  leadership	  for	  
MTSS	  at	  all	  levels	  of	  the	  organization	  
(school,	  district,	  state)	  as	  appropriate	  
through	  many	  of	  the	  following	  activities:	  

• Creating	  and	  articulating	  a	  clear	  
vision	  with	  a	  sense	  of	  urgency	  for	  
change	  and	  consistent	  message	  over	  
time	  

• Maintaining	  a	  focus	  on	  schools	  
(districts	  and	  states	  are	  successful	  
when	  schools	  are	  successful	  

• Creating	  effective	  stakeholder	  
relationships	  based	  on	  mutual	  
respect	  and	  shared	  responsibility	  

• Engaging	  in	  expert	  problem-‐solving	  
• Investing	  in	  high-‐quality,	  job-‐

embedded	  continuous	  professional	  
development	  

 *Inconsistently	  develops,	  supports,	  or	  
facilitates	  shared/distributed	  leadership	  
for	  MTSS	  and/or	  only	  engages	  in	  a	  few	  of	  
the	  following	  activities:	  

• Creating	  and	  articulating	  a	  clear	  
vision	  with	  a	  sense	  of	  urgency	  for	  
change	  and	  consistent	  message	  
over	  time	  

• Maintaining	  a	  focus	  on	  schools	  
(districts	  and	  states	  are	  successful	  
when	  schools	  are	  successful	  

• Creating	  effective	  stakeholder	  
relationships	  based	  on	  mutual	  
respect	  and	  shared	  responsibility	  

• Engaging	  in	  expert	  problem-‐
solving	  

• Investing	  in	  high-‐quality,	  job-‐
embedded	  continuous	  
professional	  development	  

*Fails	  to	  develop,	  
support,	  or	  
facilitate	  
leadership	  
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informal	  leaders	  through	  
development	  of	  team-‐based	  capacity	  	  

• Developing	  and	  sustaining	  collective-‐
capacity	  of	  all	  stakeholders	  in	  

o reaching	  organizational	  
improvement	  goals	  

o enhancing	  student	  outcomes	  

• Supporting	  efforts	  of	  both	  formal	  
and	  informal	  leaders	  through	  
development	  of	  team-‐based	  
capacity	  	  

• Developing	  and	  sustaining	  
collective-‐capacity	  of	  all	  
stakeholders	  in	  

o reaching	  organizational	  
improvement	  goals	  

o enhancing	  student	  
outcomes	  

	  

• Supporting	  efforts	  of	  both	  formal	  
and	  informal	  leaders	  through	  
development	  of	  team-‐based	  
capacity	  	  

• Developing	  and	  sustaining	  
collective-‐capacity	  of	  all	  
stakeholders	  in	  

o reaching	  organizational	  
improvement	  goals	  

o enhancing	  student	  
outcomes 

	  
Evidence	  Comments:	  
	  

	  

	  

Component	  6:	  Professional	  Development	  Training	  &	  Technical	  Assistance	  
1	   2	   3	   4	  

*Successfully	  facilitates	  the	  planning,	  
coordination,	  construction,	  delivery,	  
and	  evaluation	  of	  evidence-‐based	  job-‐
embedded	  professional	  learning	  
techniques	  directly	  tied	  to	  stakeholder	  
needs	  at	  all	  levels	  of	  the	  organization	  
(individual,	  small-‐group,	  school,	  
district,	  state)	  as	  appropriate	  
	  
*Develops	  the	  knowledge,	  skills,	  
attitudes,	  beliefs,	  and	  practices	  of	  
stakeholders	  necessary	  to	  meet	  
professional	  expectations	  as	  identified	  
through	  data-‐based	  problem-‐solving	  
processes	  
	  
*Adheres	  to	  the	  essential	  elements	  of	  
high	  quality	  professional	  development	  

*Facilitates	  planning,	  delivery,	  
and	  evaluation	  of	  evidence-‐based	  
professional	  development	  
techniques	  tied	  to	  stakeholder	  
needs	  
	  
*	  Develops	  the	  knowledge,	  skills,	  
beliefs,	  attitudes,	  and	  practices	  of	  
stakeholders	  based	  on	  data	  
	  	  
*Incorporates	  many	  elements	  of	  
high-‐quality	  professional	  
development	  as	  outlined	  in	  
Learning	  Forward’s	  Standards	  for	  
Professional	  Learning	  (2011):	  

• Learning	  Communities	  
• Leadership	  
• Resources	  

*Inconsistently	  facilitates	  evidence-‐
based	  professional	  development	  
techniques	  and/or	  does	  not	  align	  
professional	  development	  designs	  
to	  stakeholder	  needs	  
	  
*Develops	  the	  knowledge,	  skills,	  
beliefs,	  attitudes,	  or	  practices	  of	  
stakeholders	  	  
	  
*Inconsistently	  incorporates	  
elements	  of	  high-‐quality	  
professional	  development	  as	  
outlined	  in	  Learning	  Forward’s	  
Standards	  for	  Professional	  Learning,	  
and/or	  only	  incorporates	  some	  of	  
the	  elements 

*Fails	  to	  adequately	  facilitate	  
evidence-‐based	  professional	  
development	  	  
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as	  outlined	  in	  Learning	  Forward’s	  
Standards	  for	  Professional	  Learning	  
(2011):	  

• Learning	  Communities	  
• Leadership	  
• Resources	  
• Data	  
• Learning	  Designs	  
• Implementation	  
• Outcomes	  

• Data	  
• Learning	  Designs	  
• Implementation	  
• Outcomes	  

	  
Evidence	  Comments:	  
	  

	  

	  

	  

Component	  7:	  Systems	  Coaching	  Evaluation	  
1	   2	   3	   4	  

*Successfully	  facilitates	  ongoing	  summative	  
and	  formative	  evaluation	  of	  systems	  
coaching	  practices	  by	  analyzing	  and	  
synthesizing	  data	  that	  include	  both	  
quantitative	  and	  qualitative	  formats	  from	  
varying	  levels	  of	  the	  organization	  
(individual,	  team,	  school,	  district,	  state)	  as	  
appropriate	  
	  
*Employs	  a	  multi-‐method	  data	  collection	  
approach	  that	  incorporates	  survey,	  
interview,	  observations,	  practice	  logs,	  skill	  
assessments,	  and	  permanent	  product	  
review	  techniques	  
	  
*Collects	  data	  from	  individuals	  both	  
receiving	  and	  providing	  coaching	  support	  
	  

*Facilitates	  ongoing	  summative	  and	  
formative	  evaluation	  of	  systems	  coaching	  
practices	  by	  utilizing	  data	  from	  varying	  
levels	  of	  the	  organization	  (individual,	  
team,	  school,	  district,	  state)	  as	  
appropriate.	  
	  
*Employs	  a	  multi-‐method	  data	  collection	  
approach	  that	  incorporates	  at	  least	  three	  
of	  the	  following	  techniques:	  survey,	  
interview,	  observations,	  practice	  logs,	  
skill	  assessments,	  and	  permanent	  
product	  review	  
	  
*Collect	  data	  from	  individuals	  either	  
receiving	  or	  providing	  coaching	  support	  
	  
*Collects	  data	  regarding	  the	  degree	  to	  

*Facilitates	  ongoing	  evaluation	  of	  
systems	  coaching	  practices	  by	  
utilizing	  data	  from	  at	  least	  one	  level	  
of	  the	  organization	  
	  
*Employs	  a	  data	  collection	  approach	  
that	  incorporates	  at	  least	  one	  of	  the	  
following	  techniques:	  survey,	  
interview,	  observations,	  practice	  
logs,	  skill	  assessments,	  and	  
permanent	  product	  review	  
	  
*	  Collects	  data	  regarding	  the	  degree	  
to	  which	  few	  of	  the	  critical	  systems	  
coaching	  skill	  sets	  and	  related	  
activities	  are	  applied	  to	  enhance	  
MTSS	  capacity	  
	  

*Fails	  to	  adequately	  
facilitate	  ongoing	  
evaluation	  of	  systems	  
coaching	  practices	  
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*Collects	  data	  regarding	  the	  degree	  to	  
which	  each	  of	  the	  seven	  critical	  Systems	  
Coaching	  skill	  sets	  and	  related	  activities	  are	  
applied	  with	  fidelity	  to	  enhance	  MTSS	  
capacity	  at	  all	  organizational	  levels	  
(individual,	  team,	  school,	  district,	  state)	  as	  
appropriate	  
	  
*Utilizes	  an	  inquiry-‐based	  approach	  to	  
develop	  evaluation	  questions	  and	  
incorporates	  data	  
collected	  from	  all	  five	  of	  the	  following	  levels	  
of	  increasingly	  complex	  information	  
(Gusky,	  2000,	  2002)	  

1) Participants’	  Reactions	  
2) Participants’	  Learning	  
3) Organization	  Support	  and	  

Change	  
4) Participants’	  Use	  of	  New	  

Knowledge	  and	  Skills	  
5) Student	  Learning	  Outcomes	  

	  

which	  some	  of	  the	  critical	  systems	  
coaching	  skill	  sets	  and	  related	  activities	  
are	  applied	  with	  fidelity	  to	  enhance	  MTSS	  
capacity	  at	  some	  levels	  of	  the	  
organization	  (individual,	  team,	  school,	  
district,	  state)	  as	  appropriate	  	  
	  
*Incorporates	  data	  collected	  from	  at	  least	  
three	  of	  the	  following	  levels	  of	  
increasingly	  complex	  information	  (Gusky,	  
2000,	  2002)	  

1) Participants’	  Reactions	  
2) Participants’	  Learning	  
3) Organization	  Support	  and	  

Change	  
4) Participants’	  Use	  of	  New	  

Knowledge	  and	  Skills	  
5) Student	  Learning	  Outcomes	  

	  

*Incorporates	  data	  collected	  from	  at	  
least	  one	  of	  the	  following	  levels	  of	  
increasingly	  complex	  information	  
(Gusky,	  2000,	  2002)	  

1) Participants’	  Reactions	  
2) Participants’	  Learning	  
3) Organization	  Support	  

and	  Change	  
4) Participants’	  Use	  of	  New	  

Knowledge	  and	  Skills	  
5) Student	  Learning	  

Outcomes	  
	  

	  
Evidence	  Comments:	  
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Self-Assessment of MTSS Implementation (SAM) 
Note: This is a digital form. If you are working in a web browser, you can print the information that you enter in 

this form but it will not save. To save the information you enter, please work and save in a PDF program such as 

the free Adobe Reader. You can also print the form to fill in manually. 

Overview of MTSS 
This instrument is used to measure school-level implementation of a Multi-Tiered System of 

Supports (MTSS). MTSS is a term used to describe an evidence-based model of educating 

students that uses data and problem solving to integrate academic, behavior, and social-

emotional instruction and intervention to maximize the success of all students. Instruction and 

intervention is provided to students across multiple tiers of intensity based on need. Staff make 

data-based decisions in order for resources (e.g., time, staff, and evidence-based strategies) to 

reach the students at the appropriate levels to increase the performance of ALL students with 

the goal of achieving and/or exceeding proficiency. 

Quality implementation of MTSS is associated with increased likelihood of instruction and 

interventions leading to successful student outcomes. Thus, it is important for schools to 

monitor not only student outcomes, but also how assessments, instruction, interventions, and 

data-based problem solving are put into place (i.e., the fidelity with which these elements are 

implemented). Successful implementation is influenced by many factors within and around the 

school system (e.g., professional development, administrative support, data systems, staff 

member perceptions, successful adaptation, etc.). As a measure of school-level 

implementation of an MTSS, the focus of this instrument is on the necessary actions and 

activities to successfully implement and sustain the critical elements of MTSS with fidelity. The 

critical elements of MTSS referred to throughout the instrument include: 

• Curriculum standards

• Assessments used to inform instruction

• Multiple tiers of instruction and intervention

• Data-based problem solving used to make decisions

To promote a common understanding, staff that complete the instrument are urged to discuss 

the elements of MTSS and how they relate to components of their school’s system for 

educating all students. MTSS should not be thought of as a separate initiative or program 

that must be implemented. Rather, MTSS provides a framework for the integration of 

academic, behavior, and social-emotional supports. Other initiatives such as implementation of 

educational policies and regulations, new assessment systems, or new instructional strategies 

also should be considered in the context of how they fit within a MTSS. MTSS provides a 

framework for implementing educational practices to ensure academic, behavioral, and 

social-emotional success of all students. 

SAM National Pilot Version 2.0 (November 2014) Page – i
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Directions for Completing the Instrument and Using the Data 

The school leadership team that has responsibility for allocating resources to improve 

student learning should complete this instrument. Completion involves a three-step process: 

1. Each team member should review the SAM instrument and Endnotes

independently and think how s/he, personally, would respond to each item.

2. After reviewing the SAM items independently, the team members should

come together to discuss their responses and reach agreement on which

answer best represents the current status of implementation at their school.

Endnotes provide additional clarifying information or definitions that the

team should utilize, especially as team members are first becoming familiar

with the SAM instrument. Endnotes provide critical information for ensuring the

SAM instrument is completed accurately and results in valid scores. Record

consensus scores on the SAM Scoring Sheet. The Scoring Sheet has

abbreviated language and should only be used to record responses and to

provide a visual representation of items with higher and lower scores.

3. Use the SAM instrument and the Scoring Sheet data to inform your action plan

(an optional planning template is provided) to improve MTSS implementation.

Rate each item on a scale from 0-3 (0 = Not Started; 1 = Emerging/Developing; 2 = 

Operationalizing; 3 = Optimizing) using the definition provided for each rating. 

Superscript numbers (e.g., 
2
) correspond with endnotes that provide additional clarifying 

information or definitions relevant to the content within the item. 

There are 39 items organized into six domains: 

1) Leadership
Leadership is key to successful implementation of any large-scale innovation. The

building principal, assistant principal(s), and school leadership team are critical to

implementing MTSS at the school level. They engage staff in ongoing professional

development for implementing MTSS, plan strategically for MTSS implementation, and

model a data-based problem solving process for school improvement. The school

principal also supports the implementation of MTSS by communicating a vision and

mission to school staff, providing resources for planning and implementing instruction

and intervention, and ensuring that staff have the data needed for data-based problem

solving.
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2) Building the Capacity/Infrastructure for Implementation
School-wide capacity and infrastructure are required in order to implement and sustain

MTSS. This capacity and infrastructure usually includes ongoing professional development

and coaching with an emphasis on data-based problem solving and multi-tiered instruction

and intervention; scheduling that allows staff to plan and implement instruction and

intervention; and processes and procedures for engaging in data-based problem solving.

3) Communication and Collaboration
Ongoing communication and collaboration are essential for successful implementation of

MTSS. Many innovations fail due to a lack of consensus, to a lack of feedback to

implementers to support continuous improvement, and to not involving stakeholders in

planning. In addition to including stakeholders in planning and providing continuous

feedback, it is also important to build the infrastructure to communicate and work with

families and other community partners. These practices increase the likelihood that

innovative practices will be implemented and sustained.

4) Data-Based Problem Solving
The use of data-based problem solving to make educational decisions is a critical element

of MTSS implementation. This includes the use of data-based problem solving for student

outcomes across content areas, grade levels, and tiers, as well as the use of problem

solving to address barriers to school-wide implementation of MTSS. While several models

for data-based problem solving exist, the four-step problem-solving approach evaluated

in this instrument includes: 1) defining the goals and objectives to be attained, 2)

identifying possible reasons why the desired goals are not being attained, 3)

developing a plan for and implementing evidence-based strategies to attain the goals,

and 4) evaluating the effectiveness of the plan.

5) Three-Tiered Instructional/Intervention Model
The three-tiered instructional/intervention model is another critical element of MTSS

implementation. In a typical system, Tier 1 includes the instruction delivered to all

students; Tier 2 includes supplemental instruction or intervention provided to students

not meeting benchmarks; and Tier 3 includes intensive, small-group or individual

interventions for students facing significant barriers to learning the skills required for school

success. It is important to consider academic, behavior, and social-emotional instruction

and interventions when examining this domain.

6) Data-Evaluation
Given the importance of data-based problem solving within a MTSS model, the need for

a data and evaluation system is clear. In order to do data-based problem solving, school

staff need to understand and have access to data sources that align with the purposes of

assessment. Procedures and protocols for administering assessments and data use allow

school staff to use student data to make educational decisions. In addition to student

data, data on the fidelity of MTSS implementation allow school leadership to examine the

current practices and make changes to increase implementation.
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Self-‐Assessment	  of	  MTSS	  Implementation	  (SAM)
Item	   0	  =	  Not	  Implementing	   1	  =	  Emerging/Developing	   2	  =	  Operationalizing	   3	  =	  Optimizing	   Rating	  

1. Leadership Domain (Items 1-5)
1. The	  principal	  is	  actively
involved	  in	  and	  facilitates	  
MTSS	  implementation	  

The	  principal	  does	  not	  
actively	  support	  MTSS.	  

The	  principal	  communicates	  an	  
urgent	  desire	  to	  implement	  
MTSS,	  participates	  in	  professional	  
development	  on	  MTSS,	  and	  is	  
establishing	  a	  MTSS	  vision	  

and	  The	  principal	  actively	  supports	  
the	  leadership	  team	  and	  staff	  to	  
build	  capacity	  for	  implementation	  

and The Principal actively	  
supports	  data-based	  problem 
solving	  use	  at	  the	  school	  	  

2. A	  leadership	  team	  is
established	  that	  includes	  6-‐8	  
members	  with	  cross-‐
disciplinary	  representation	  
(e.g.,	  principal,	  general	  and	  
special	  education	  teachers,	  
content	  area	  experts,	  
instructional	  support	  staff,	  
student	  support	  personnel	  1)	  
and	  is	  responsible	  for	  
facilitating	  MTSS	  
implementation	  2

No	  leadership	  team	  with	  
explicit	  responsibility	  for	  
leading	  MTSS	  
implementation	  exists	  

A	  leadership	  team	  exists	  
that	  includes	  cross-
disciplinary	  representation

and	  The	  leadership	  team	  has	  
explicit	  expectations	  for	  
facilitating	  MTSS	  implementation	  

and	  The	  leadership	  team	  members	  
have	  the	  beliefs,	  knowledge,	  and	  
skills	  to	  lead	  implementation	  efforts	  

3. The	  leadership	  team
actively	  engages	  staff	  in	  
ongoing	  professional	  
development	  and	  coaching	  3	  
necessary	  to	  support	  MTSS	  
implementation	  

The	  leadership	  team	  does	  
not	  have	  a	  needs-‐based	  plan	  
to	  provide	  staff	  with	  
professional	  development	  or	  
coaching	  to	  support	  MTSS	  
implementation	  

A	  needs	  assessment	  is	  conducted	  
to	  gather	  information	  on	  beliefs,	  
knowledge,	  and	  skills	  to	  develop	  
a	  professional	  development	  plan	  
to	  support	  MTSS	  implementation	  

and	  A	  professional	  development	  
plan	  is	  created	  based	  on	  the	  needs	  
assessment	  and	  used	  to	  engage	  
staff	  in	  ongoing	  professional	  
development	  and	  coaching	  	  

and	  Ongoing	  professional	  
development	  activities	  are	  
informed	  by	  data	  collected	  on	  the	  
outcomes	  of	  professional	  
development	  and	  coaching	  for	  
continuous	  improvement	  

4. A	  strategic	  plan	  for	  MTSS
implementation	  is	  developed	  
and	  aligned	  with	  the	  school	  
improvement	  plan	  

No	  strategic	  plan	  for	  MTSS	  
implementation	  exists	  

Leadership	  team	  is	  engaging	  
district,	  family,	  and	  community	  
partners	  to	  identify	  stakeholder	  
needs,	  resources	  for,	  and	  barriers	  
to	  MTSS	  implementation	  

and	  As	  part	  of	  the	  school	  
improvement	  planning	  process	  a	  
strategic	  plan	  is	  developed	  that	  
specifies	  MTSS	  implementation	  4	  

and	  A	  strategic	  plan	  for	  MTSS	  
implementation	  is	  updated	  as	  
needed	  based	  on	  student	  outcome	  
and	  implementation	  fidelity	  data	  as	  
part	  of	  the	  school	  improvement	  
planning	  process	  

5. The	  leadership	  team	  is
actively	  facilitating	  
implementation	  of	  MTSS	  5	  as	  
part	  of	  their	  school	  
improvement	  planning	  
process	  

The	  leadership	  team	  is	  not	  
actively	  engaging	  in	  efforts	  to	  
facilitate	  MTSS	  
implementation	  

The	  leadership	  team	  engages	  in	  
action	  planning	  	  
and	  has	  created	  a	  strategic	  plan	  
to	  facilitate	  implementation	  of	  
the	  critical	  elements6	  of	  MTSS	  

and	  The	  leadership	  team	  provides	  
support	  to	  educators	  implementing	  
the	  critical	  elements	  of	  MTSS	  
identified	  in	  the	  strategic	  plan	  

and	  The	  leadership	  team	  uses	  data	  
on	  implementation	  fidelity	  of	  the	  
critical	  elements	  of	  MTSS	  to	  
engage	  in	  data-based	  problem 
solving	  for	  the	  purpose	  of	  
continuous	  school	  improvement	  
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2. Building the Capacity/Infrastructure for Implementation Domain (Items 6-16)
6. The	  critical	  elements	  6	  of
MTSS	  are	  defined	  and	  
understood	  by	  school	  staff	  

No	  information	  on	  the	  
critical	  elements	  of	  the	  
school’s	  MTSS	  is	  available	  

The	  critical	  elements	  of	  MTSS	  are	  
being	  defined	  	  

	  and	  The	  critical	  elements	  of	  MTSS	  
are	  defined	  and	  are	  communicated	  
to	  school	  staff	  	  

and	  The	  curriculum,	  assessment,	  
and	  instructional	  practices	  that	  
define	  the	  school’s	  critical	  elements	  
of	  MTSS	  can	  be	  communicated	  by	  
all	  school	  staff	  

7. The	  leadership	  team
facilitates	  professional	  
development	  and	  coaching	  7	  
for	  all	  staff	  members	  on	  
assessments	  and	  data	  
sources	  used	  to	  inform	  
decisions	  

Initial	  professional	  
development	  is	  not	  provided	  
to	  all	  staff	  members	  

The	  staff	  engages	  in	  initial,	  job-‐
embedded	  professional	  
development	  focusing	  on:	  	  
• Purpose	  and	  administration	  of
assessment	  tools	  

• Role	  of	  assessment/data
sources	  in	  making	  instructional	  
decisions	  

• Review	  of	  current
assessments/data	  sources	  
being	  utilized	  and	  those	  being	  
considered	  

• Analyzing	  and	  using
assessment	  results	  to	  improve	  
instruction	  

• Using	  various	  types	  of	  data	  to
inform	  instructional	  practices	  
to	  meet	  the	  needs	  of	  diverse	  
learners	  

• Communicating	  and	  partnering
with	  families	  about	  data	  and	  
assessment	  practices	  

and	  The	  staff	  engages	  in	  ongoing	  
professional	  development	  and	  
coaching	  related	  to	  the	  
administration	  of	  assessments	  and	  
interpretation	  of	  the	  data/data	  
sources.	  Professional	  development	  
includes:	  
• Changes	  or	  updates	  to

assessments/data	  sources	  
• Changes	  to	  data	  collection,

tracking,	  and	  analysis	  
• Ongoing	  coaching	  on

instructional	  practices	  and	  
interpreting	  assessment	  results	  

and	  The	  leadership	  team	  analyzes	  
feedback	  from	  staff	  as	  well	  as	  
outcomes	  in	  order	  to	  identify	  
professional	  development	  and	  
coaching	  needs	  in	  the	  area	  of	  
assessment/data	  sources	  in	  support	  
of	  continuous	  improvement	  	  
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8. The	  leadership	  team
facilitates	  professional	  
development	  and	  coaching	  7	  
for	  staff	  members	  on	  data-
based	  problem solving	  	  	  
relative	  to	  their	  job	  
roles/responsibilities	  

Professional	  development	  
does	  not	  focus	  on	  data-based	  
problem solving	  

Initial	  professional	  development	  
on	  data-based	  problem solving	  is	  
provided	  that	  includes	  the	  
following	  elements:	  
• Rationale	  for	  use	  of	  data-based 

problem solving
• Problem-‐solving	  steps	  to

address	  school-‐wide,
classroom,	  small-‐group,	  and
individual	  student	  needs

• Roles	  and	  responsibilities	  for 
team	  members	  engaging	  in 
data-based	  problem solving

and	  Ongoing	  professional	  
development	  and	  coaching	  on	  
data-based	  problem solving	  is	  
delivered	  that	  includes	  the	  
following	  elements:	  
• Differentiation	  of	  professional

development	  based	  on	  staff
roles/responsibilities

• Coaching
• Modeling,	  practice,	  and

collaborative	  feedback	  on
problem-‐solving	  steps

• Support	  for	  collaboration	  and
teaming	  skills

and	  Data	  on	  use	  of	  problem-‐solving	  
skills	  and	  application	  are	  used	  to	  
inform	  continuous	  improvement	  of	  
professional	  development	  and	  
coaching	  efforts	  

9. The	  leadership	  team
facilitates	  professional	  
development	  and	  coaching	  7	  
for	  all	  staff	  on	  multi-‐tiered	  
instruction	  and	  intervention	  
relative	  to	  their	  job	  
roles/responsibilities	  

No	  explicit	  connection	  to	  
multi-‐tiered	  instruction	  and	  
intervention	  is	  evident	  in	  
professional	  development	  
provided	  

Initial	  professional	  development	  
on	  multi-‐tiered	  instruction	  and	  
intervention	  is	  provided	  that	  
includes	  the	  following	  elements:	  
• Rationale	  for	  and	  modeling	  of

instructional	  and	  intervention
design	  and	  delivery	  (e.g.,
Common	  Core	  State	  Standards,
instructional	  routine,	  Tier	  1
Positive	  Behavior	  Supports,
lesson	  planning	  for	  active
student	  engagement)

• Connections	  are	  made
regarding	  how	  the	  practices
are	  aligned	  with	  and
integrated	  into	  MTSS

• How	  data	  informs	  instruction
and	  intervention	  design	  and
delivery	  that	  reflects	  student
diversity	  and	  results	  in	  learning
opportunities	  for	  all	  students	  8

and	  Ongoing	  professional	  
development	  and	  coaching	  on	  
multi-‐tiered	  instruction	  and	  
intervention	  is	  provided	  that	  
includes	  the	  following	  elements:	  
• Differentiation	  of	  professional

development	  and	  coaching	  based
on	  staff	  roles/responsibilities

• Coaching
• Modeling	  of,	  practice	  of,	  and 

collaborative	  feedback	  on 
evidence-‐based	  practices

and	  The	  leadership	  team	  regularly	  
uses	  data	  on	  student	  needs	  and	  
fidelity	  of	  how	  evidence-‐based	  
practices	  are	  implemented	  to	  
continuously	  improve	  professional	  
development	  and	  coaching	  efforts	  
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10. Coaching	  7	  is	  used	  to
support	  MTSS	  
implementation	  

No	  coaching	  is	  provided	  to	  
build	  staff	  capacity	  to	  
implement	  the	  critical	  
elements	  of	  MTSS	  

Initial	  coaching	  is	  occurring	  that	  
is	  focused	  primarily	  on	  
facilitating	  or	  modeling	  the	  
components	  of	  MTSS	  	  

and	  Coaching	  activities	  are	  
expanded	  to	  include:	  
• Opportunities	  to	  practice
• Collaborative	  and

performance	  feedback	  

and	  Data	  on	  professional	  
development,	  implementation	  
fidelity,	  and	  student	  outcomes	  are	  
used	  to	  refine	  coaching	  activities	  	  

11. Schedules	  provide
adequate	  time	  for	  trainings	  
and	  coaching	  support	  

Schedules	  do	  not	  include	  
time	  allocated	  to	  
professional	  development	  
and	  coaching	  for	  MTSS	  

Schedules	  include	  time	  allocated	  
for	  trainings	  

and	  Schedules	  include	  time	  for	  
ongoing	  coaching	  support	  

and	  Schedules	  permit	  personnel	  to	  
access	  additional	  training	  and	  
coaching	  support	  that	  is	  
differentiated	  based	  on	  their	  needs	  

12. Schedules	  provide
adequate	  time	  to	  administer	  
academic,	  behavior,	  and	  
social-‐emotional	  assessments	  
needed	  to	  make	  data-‐based	  
decisions	  

Schedules	  do	  not	  include	  
time	  allocated	  to	  
administering	  assessments	  
needed	  to	  make	  decisions	  
across	  tiers	  

Schedules	  include	  time	  for	  
academic,	  behavior,	  and	  social-
emotional	  assessments	  
administered	  to	  all	  students	  (e.g.,	  
universal	  screening)	  

and	  Schedules	  include	  time	  to	  
administer	  more	  frequent	  progress	  
monitoring	  assessments	  to	  
students	  receiving	  Tier	  2	  and	  3	  
services	  as	  specified	  (e.g.,	  weekly	  
or	  monthly	  assessments)	  

and	  Schedules	  permit	  personnel	  to	  
administer	  additional	  assessment	  
(e.g.,	  diagnostic	  assessments)	  
across	  content	  areas	  and	  tiers	  
needed	  to	  engage	  in	  data-based	  
problem solving	  

13. Schedules	  provide
adequate	  time	  for	  multiple	  
tiers	  of	  evidence-‐based	  
instruction	  and	  intervention	  
to	  occur	  

The	  master	  schedule	  is	  
developed	  without	  student	  
data	  and	  does	  not	  include	  
time	  for	  multi-‐tiered	  
interventions	  

The	  master	  schedule	  is	  
developed	  utilizing	  student	  data	  
and	  includes	  time	  for	  multi-‐
tiered	  interventions	  	  

and	  The	  master	  schedule	  facilitates	  
effective	  implementation	  of	  multi-‐
tiered	  interventions	  matched	  to	  
student	  needs	  by	  content	  area	  and	  
intensity	  (Tier	  1,	  Tier	  2,	  Tier	  3)	  

and	  The	  master	  schedule	  allows	  for	  
flexible	  student	  groupings	  
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14. Schedules	  provide
adequate	  time	  for	  staff	  to	  
engage	  in	  collaborative,	  
data-based	  problem solving	  
and	  decision making	  

The	  master	  schedule	  does	  
not	  provide	  opportunities	  
for	  collaborative,	  data-based	  
problem solving	  and	  decision 
making	  to	  occur	  

The	  master	  schedule	  provides	  
opportunities	  to	  engage	  in	  
collaborative,	  data-based	  
problem solving	  and	  decision 
making	  to	  occur	  

and	  The	  master	  schedule	  provides	  
sufficient	  time	  for	  the	  process	  to	  
occur	  with	  fidelity	  

and	  The	  master	  schedule	  provides	  
opportunities	  for	  collaborative,	  
data-based	  problem solving	  and	  
decision making	  to	  occur	  in	  
settings	  such	  as:	  
• Leadership	  team	  meetings
• Grade-‐level	  meetings
• Cross	  grade-‐level	  meetings
• Cross-‐departmental	  meetings
• Professional	  Learning	  Community

meetings

15. Processes,	  procedures,
and	  decision rules	  9	  are	  
established	  for	  data-
based	  problem solving	  

No	  systematic	  processes,	  
procedures,	  or	  decision 
rules	  are	  established	  

Processes,	  procedures,	  and	  
decision rules	  needed	  to	  engage	  
in	  data-based	  problem solving	  
are	  developed	  and	  existing	  
structures	  and	  resources	  are	  
incorporated	  

and	  	  The	  steps	  of	  problem solving;	  
procedures	  for	  accessing,	  
submitting,	  and	  using	  data;	  and	  
decision rules	  needed	  to	  make	  
reliable	  decisions	  are	  
communicated	  to	  staff	  10

and	  Data-based	  problem-solving	  
processes,	  procedures,	  and	  
decision rules	  are	  refined	  based	  on	  
data	  and	  feedback	  from	  staff,	  
schedule	  changes,	  and	  resource	  
availability	  

16. Resources	  11	  available	  to
support	  MTSS	  
implementation	  are	  
identified	  and	  allocated	  

No	  process	  exists	  for	  
mapping	  and	  allocating	  
resources	  available	  to	  
support	  MTSS	  
implementation	  

Leadership	  team	  members	  are	  
gathering	  information	  on	  the	  
personnel,	  funding,	  materials,	  
and	  other	  resources	  available	  to	  
support	  MTSS	  implementation	  	  

and	  Resource	  inventories	  are	  
established	  using	  the	  gathered	  
information	  on	  the	  personnel,	  
funding,	  materials,	  and	  other	  
resources	  available	  to	  support	  
MTSS	  implementation	  	  
and	  plans	  for	  allocating	  the	  
resources	  are	  established	  

and	  Existing	  resource	  maps	  and	  
resource	  allocations	  are	  updated	  at	  
least	  annually	  based	  on	  student	  
need,	  available	  personnel,	  funding,	  
materials,	  and	  other	  resources	  
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3. Communication	  and	  Collaboration	  Domain	  (Items	  17-‐20)

17. Staff	  12	  have	  consensus
and	  engage	  in	  MTSS	  
Implementation	  13

Staff	  are	  not	  provided	  
opportunities	  to	  gain	  
understanding	  of	  the	  need	  
for	  MTSS	  

Staff	  are	  provided	  opportunities	  
to	  gain	  understanding	  of	  the	  
need	  for	  MTSS	  	  

and	  Staff	  has	  opportunities	  to	  gain	  
understanding	  of	  its	  relevance	  to	  
their	  roles	  and	  responsibilities	  

and	  Staff	  has	  opportunities	  to	  
provide	  input	  on	  how	  to	  implement	  
MTSS	  	  

18. Staff	  are	  provided	  data	  on
MTSS	  implementation	  fidelity	  
and	  student	  outcomes	  14

Staff	  are	  not	  provided	  any	  
data	  regarding	  MTSS	  
implementation	  fidelity	  nor	  
student	  outcomes	  

Staff	  are	  rarely	  (1x/year)	  
provided	  data	  regarding	  MTSS	  
implementation	  fidelity	  	  
and	  student	  outcomes	  	  

Staff	  are	  regularly	  (2x/year)	  
provided	  data	  regarding	  MTSS	  
implementation	  fidelity	  	  
and	  student	  outcomes	  

Staff	  are	  frequently	  (3x+/year)	  
provided	  data	  regarding	  MTSS	  
implementation	  fidelity	  	  
and	  student	  outcomes	  

19. The	  infrastructure	  exists	  to
support	  the	  school’s	  goals	  for	  
family	  and	  community	  
engagement	  15	  in	  MTSS	  

Family	  and	  community	  
engagement	  is:	  not	  defined	  
and	  monitored	  with	  data;	  
not	  linked	  to	  school	  goals	  in	  
SIP/MTSS	  plan;	  
and	  procedures	  for	  
facilitating	  2-‐way	  
communication	  do	  not	  exist	  

Family	  and	  community	  
engagement	  are	  1	  of	  the	  
following	  3:	  	  
• defined	  and	  monitored	  with

data
• linked	  to	  school	  goals	  in

SIP/MTSS	  plan
• supported	  by	  procedures	  for

facilitating	  2-‐way
communication

Family	  and	  community	  engagement	  
are	  2	  of	  the	  following	  3:	  	  
• defined	  and	  monitored	  with	  data
• linked	  to	  school	  goals	  in

SIP/MTSS	  plan
• supported	  by	  procedures	  for

facilitating	  2-‐way	  communication
exists

Family	  and	  community	  engagement	  
are	  all	  of	  the	  following:	  	  
• defined	  and	  monitored	  with	  data
• linked	  to	  school	  goals	  in

SIP/MTSS	  plan
• supported	  by	  procedures	  for

facilitating	  2-‐way	  communication
exist

20. Educators	  actively	  engage
families	  in	  MTSS	  

Staff	  do	  none	  of	  the	  
following:	  
• actively	  engage	  families

that	  represent	  the	  diverse	  
population	  of	  the	  school	  	  

• engage	  families	  in
problem solving	  when	  
their	  children	  	  need	  
additional	  supports	  

• provide	  intensive	  outreach
to	  unresponsive	  families16	  

• increase	  the	  skills	  of
families	  to	  support	  their	  
children’s	  education	  

Staff	  do	  1	  of	  the	  following	  4:	  
• actively	  engage	  families	  that

represent	  the	  diverse	  
population	  of	  the	  school	  

• engage	  families	  in	  problem
solving	  when	  their	  children	  
need	  additional	  supports	  

• provide	  intensive	  outreach	  to
unresponsive	  families	  

• increase	  the	  skills	  of	  families	  to
support	  their	  children’s	  
education	  

Staff	  do	  2	  or	  3	  of	  the	  following	  4:	  
• actively	  engage	  families	  that

represent	  the	  diverse	  population	  
of	  the	  school	  	  

• engage	  families	  in	  problem
solving	  when	  their	  children	  need	  
additional	  supports	  

• provide	  intensive	  outreach	  to
unresponsive	  families	  

• increase	  the	  skills	  of	  families	  to
support	  their	  children’s	  
education	  

Staff	  do	  all	  of	  the	  following:	  
• actively	  engage	  families	  that

represent	  the	  diverse	  population	  
of	  the	  school	  	  

• engage	  families	  in	  problem
solving	  when	  their	  children	  need	  
additional	  supports	  

• provide	  intensive	  outreach	  to
unresponsive	  families	  

• increase	  the	  skills	  of	  families	  to
support	  their	  children’s	  
education	  
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4. Data-Based	  Problem Solving	  Domain	  (Items	  21-27)

21. Integrated	  data-‐based
problem solving	  17	  for	  
student	  academic,	  behavior	  
and	  social-emotional	  
outcomes	  occurs	  across	  
content	  areas,	  
grade	  levels,	  and	  tiers	  18 	  

Data	  on	  academic,	  behavior,	  
and	  social-‐emotional	  
outcomes	  may	  be	  collected,	  
but	  data-based	  problem 
solving	  does	  not	  occur	  
across:	  
• academic,	  behavior,	  and

social-‐emotional	  content	  
areas	  

• any	  grade	  levels
• any	  tier

Data-based	  problem solving	  
occurs	  across	  1	  of	  the	  following	  
4:	  
• at	  least	  2	  content	  areas	  (e.g., 
reading,	  behavior,	  socialV
emotional, etc.)

• at	  least	  50%	  of	  grade	  levels
• a	  single	  tier
• only	  academic	  outcomes	  or
only	  behavior	  and	  social-‐
emotional	  outcomes

Data-based	  problem solving	  
occurs	  across	  2	  of	  the	  following	  3:	  	  
• at	  least	  3	  content	  areas
• at	  least	  75%	  of	  grade	  levels
• at	  least	  two	  tiers

Data-based	  problem solving	  
occurs	  across	  all	  of	  the	  following:	  	  
• across	  all	  content	  areas
• all	  grade	  levels
• all	  tiers

22. Across	  all	  tiers,	  data	  are
used	  to	  identify	  the	  
difference	  or	  	  “gap”	  between	  
expected	  and	  current	  student	  
outcomes	  relative	  to	  
academic,	  behavior,	  and	  
social-emotional	  goals	  

The	  gap	  between	  expected	  
and	  current	  student	  
outcomes	  is	  not	  identified	  

The	  gap	  between	  expected	  and	  
current	  outcomes	  is	  identified	  	  

and	  The	  gap	  between	  expected	  and	  
current	  outcomes	  is	  identified,	  	  
and	  is	  associated	  with	  academic,	  
behavior,	  and	  social-emotional	  
goals	  

and	  The	  gap	  between	  expected	  and	  
current	  outcomes	  is	  identified	  
relative	  to	  academic,	  	  behavior,	  and	  
social-‐emotional	  goals	  and	  is	  used	  
to	  identify	  the	  appropriate	  level	  
(tier)	  of	  instruction/intervention	  

23. Academic,	  behavior,	  and
social-emotional	  data	  are	  
used	  to	  identify	  and	  verify	  
reasons	  why	  19	  students	  are	  
not	  meeting	  expectations	  

Reasons	  why	  students	  are	  
not	  meeting	  expectations	  are	  
not	  identified	  	  

Reasons	  why	  students	  are	  not	  
meeting	  expectations	  are	  
identified	  	  

and	  Data	  are	  used	  to	  verify	  the	  
reasons	  why	  students	  are	  not	  
meeting	  expectations	  

and	  The	  reasons	  why	  students	  are	  
not	  meeting	  expectations	  span	  
multiple	  reasons	  related	  to	  
instruction	  and	  the	  learning	  
environment	  of	  why	  students	  
struggle	  and	  are	  verified	  using	  a	  
range	  of	  assessment	  methods	  	  

24. Specific
instructional/intervention	  
plans	  are	  developed	  and	  
implemented	  based	  on	  
verified	  reasons	  why	  
students	  are	  not	  meeting	  
academic,	  behavior,	  and	  
social-‐emotional	  
expectations	  

Instructional/	  intervention	  
plans	  are	  not	  developed	  

Instructional/intervention	  plans	  
are	  developed	  

and	  Instruction/intervention	  plans	  
consistently	  specify	  what	  will	  be	  
done,	  by	  who,	  when	  it	  will	  occur,	  
and	  where	  with	  enough	  detail	  to	  be	  
implemented	  20 	  

and	  Instructional/intervention	  
plans	  consistently	  are	  developed	  
based	  on	  verified	  reasons	  students	  
are	  not	  meeting	  expectations	  
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25. Student	  progress	  specific
to	  academic,	  behavior,	  
and	  social-emotional	  
goals	  specified	  in	  
intervention	  plans	  are	  
monitored	  

Progress	  monitoring	  does	  
not	  occur	  and	  student	  
progress	  is	  not	  evaluated	  

Plans	  for	  monitoring	  progress	  
toward	  expected	  student	  
outcomes	  are	  developed	  	  

and	  In	  most	  cases	  data	  are	  
collected	  to	  monitor	  student	  
progress	  and	  intervention	  fidelity	  

and	  Changes	  are	  made	  to	  
instruction/intervention	  based	  on	  
student	  responses	  

26. Data-based	  problem
solving	  informs	  how	  patterns	  
of	  student	  performance	  
across	  diverse	  groups	  (e.g.,	  
racial/ethnic,	  cultural,	  social-‐
economic,	  language	  
proficiency,	  disability	  status, 
etc.)	  are	  addressed	  

Patterns	  of	  student	  
performance	  across	  diverse	  
groups	  are	  not	  identified	  	  

Data	  on	  student	  outcomes	  are	  
collected	  

and	  Patterns	  of	  student	  
performance	  across	  diverse	  groups	  
are	  identified	  

and	  Data	  on	  student	  outcomes	  
informs	  how	  MTSS	  
implementation	  efforts	  are	  
impacting	  different	  groups	  of	  
students	  

27. Resources	  for	  and
barriers 21 to	  the	  
implementation	  of	  MTSS	  are	  
addressed	  through	  a	  data-
based	  problem-solving	  
process	  

Data-based	  problem solving	  
of	  resources	  for	  and	  
barriers	  to	  implementation	  
of	  MTSS	  does	  not	  occur	  

School	  leadership	  discusses	  
resources	  for	  and	  barriers	  to	  
implementation	  of	  MTSS	  	  

School	  leadership	  discusses	  
resources	  for	  and	  barriers	  to	  
implementation	  of	  MTSS	  and	  does	  
one	  of	  the	  following:	  	  
• collects	  data	  to	  assess
implementation	  levels

• develops	  action	  plans	  to	  increase
implementation

School	  leadership	  discusses	  
resources	  for	  and	  barriers	  to	  
implementation	  of	  MTSS	  and	  does	  
both	  of	  the	  following:	  	  
• collects	  data	  to	  assess
implementation	  levels

• develops	  action	  plans	  to	  increase
implementation
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5. Three-Tiered	  Instructional/Intervention	  Model	  Domain	  (Items	  28-33)
(Items in this section alternate between addressing academic, behavior, and social-emotional	  practices.)	  
28. Tier	  1	  (core)	  academic
practices	  exist	  that	  clearly	  
identify	  learning	  standards	  22,	  
school-‐wide	  expectations	  23	  
for	  instruction	  that	  engages	  
students,	  and	  school-‐wide	  
assessments	  24	  

Tier	  1	  elements	  are	  not	  
developed	  and/or	  clearly	  
defined	  

Tier	  1	  elements	  incorporate	  
	  1	  of	  the	  following	  4:	  

• clearly	  defined	  learning
standards

• school-‐wide	  expectations	  for
instruction	  and	  engagement

• link	  to	  behavior	  and	  social-‐
emotional
content/instruction

• assessments/data	  sources

Tier	  1	  elements	  incorporate	  
	  2	  or	  3	  of	  the	  following	  4:	  

• clearly	  defined	  learning
standards

• school-‐wide	  expectations	  for
instruction	  and	  engagement

• link	  to	  behavior	  and	  social-‐
emotional	  content/instruction

• assessments/data	  sources

Tier	  1	  elements	  incorporate	  
all	  of	  the	  following:	  

• clearly	  defined	  learning
standards

• school-‐wide	  expectations	  for
instruction	  and	  engagement

• link	  to	  behavior	  and	  social-‐
emotional	  content/instruction

• assessments/data	  sources

29. Tier	  1	  (core)	  behavior	  and
social-‐emotional	  practices	  
exist	  that	  clearly	  identify	  
school-‐wide	  expectations,	  
social-‐emotional	  skills	  
instruction,	  classroom	  
management	  practices	  25,	  
and	  school-‐wide	  behavior	  
and	  social-‐emotional	  data	  26	  

Tier	  1	  strategies	  are	  not	  
developed	  and/or	  clearly	  
defined	  

Tier	  1	  strategies	  incorporate	  
	  1	  of	  the	  following	  4:	  

• clearly	  defined	  school-‐wide
expectations

• classroom	  management
practices

• link	  to	  Tier	  1	  academic
content/instruction

• accessing	  school-‐wide
behavior	  and	  social-‐emotional
data	  sources

Tier	  1	  strategies	  incorporate	  
2	  or	  3	  of	  the	  following	  4:	  

• clearly	  defined	  school-‐wide
expectations

• classroom	  management	  practices
• link	  to	  Tier	  1	  academic
content/instruction

• accessing	  school-‐wide	  behavior
and	  social-‐emotional	  data

Tier	  1	  strategies	  incorporate	  
all	  of	  the	  following:	  	  

• clearly	  defined	  school-‐wide
expectations

• classroom	  management	  practices
• link	  to	  Tier	  1	  academic
content/instruction

• accessing	  school-‐wide	  behavior
and	  social-‐emotional	  data

30. Tier	  2	  (supplemental)
academic	  practices	  exist	  that	  
include	  strategies	  addressing	  
integrated	  common	  student	  
needs,	  are	  linked	  to	  Tier	  1	  
instruction27,	  and	  are	  
monitored	  using	  
assessments/data	  sources	  
tied	  directly	  to	  the	  academic,	  
behavior,	  and	  social-
emotional	  skills	  taught	  	  

Tier	  2	  strategies	  are	  not	  
developed	  and/or	  clearly	  
defined	  

Tier	  2	  strategies	  incorporate	  
1	  of	  the	  following	  4:	  

• common	  student	  needs
• link	  to	  Tier	  1	  instruction
• link	  to	  behavior	  and	  social-‐
emotional	  content/instruction

• assessments/data	  sources	  link
directly	  to	  the	  skills	  taught

Tier	  2	  strategies	  incorporate	  
	  2	  or	  3	  of	  the	  following	  4:	  

• common	  student	  needs
• link	  to	  Tier	  1	  instruction
• link	  to	  behavior	  and	  social-‐
emotional	  content/instruction

• assessments/data	  sources	  link
directly	  to	  the	  skills	  taught

Tier	  2	  strategies	  incorporate	  
all	  of	  the	  following:	  	  

• common	  student	  needs,
• link	  to	  Tier	  1	  instruction
• link	  to	  behavior	  and	  social-‐
emotional	  content/instruction

• assessments/data	  sources	  link
directly	  to	  the	  skills	  taught
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31. Tier	  2	  (supplemental)
behavior	  and	  social-‐
emotional	  practices	  exist	  that	  
address	  integrated	  common	  
student	  needs,	  are	  linked	  to	  
Tier	  1	  instruction28,	  and	  are	  
monitored	  using	  
assessments/data	  sources	  
tied	  directly	  to	  the	  skills	  
taught	  

Tier	  2	  strategies	  are	  not	  
developed	  and/or	  clearly	  
defined	  

Tier	  2	  strategies	  incorporate	  
	  1	  of	  the	  following	  4:	  

• common	  student	  needs
• link	  to	  Tier	  1	  instruction
• link	  to	  academic
content/instruction

• assessments/data	  sources	  link
directly	  to	  the	  skills	  taught

Tier	  2	  strategies	  incorporate	  
2	  or	  3	  of	  the	  following	  4:	  

• common	  student	  needs
• link	  to	  Tier	  1	  instruction
• link	  to	  academic

content/instruction
• assessments/data	  sources	  link

directly	  to	  the	  skills	  taught

Tier	  2	  strategies	  incorporate	  
all	  of	  the	  following:	  	  

• common	  student	  needs
• link	  to	  Tier	  1	  instruction
• link	  to	  academic	  content
• assessments/data	  sources	  link
directly	  to	  the	  skills	  taught

32. Tier	  3	  (intensive)	  academic
practices	  29	  exist	  that	  include	  
integrated	  strategies	  that	  are	  
developed	  based	  on	  
students’	  needs,	  are	  aligned	  
with	  Tier	  1	  and	  Tier	  2	  
instructional	  goals	  and	  
strategies,	  and	  are	  monitored	  
using	  assessments/data	  
sources	  that	  link	  directly	  to	  
skills	  taught	  

Tier	  3	  strategies	  are	  not	  
developed	  and/or	  clearly	  
defined	  

Tier	  3	  strategies	  incorporate	  
1	  of	  the	  following	  4:	  

• developed	  based	  on	  students’ 
needs	  across	  academic, 
behavior,	  and	  social-
emotional domains

• aligned	  with	  Tier	  1	  and	  Tier	  2
instruction

• link	  to	  behavior	  and	  social-‐
emotional	  content/instruction

• assessments/data	  sources	  that
link	  directly	  to	  the	  skills	  taught

Tier	  3	  strategies	  incorporate	  
2	  or	  3	  of	  the	  following	  4:	  

• developed	  based	  on	  students’ 
needs	  across	  academic,	  behavior, 
and	  social-emotional	  domains

• aligned	  with	  Tier	  1	  and	  Tier	  2
instruction

• link	  to	  behavior	  and	  social-‐
emotional	  content/instruction

• assessments/data	  sources	  that
link	  directly	  to	  the	  skills	  taught

Tier	  3	  strategies	  incorporate	  
all	  of	  the	  following:	  

• developed	  based	  on	  students’ 
needs	  across	  academic,	  behavior, 
and	  social-emotional	  domains

• aligned	  with	  Tier	  1	  and	  Tier	  2
instruction

• linked	  to	  behavior	  and	  social-‐
emotional	  content/instruction

• monitored	  using
assessments/data	  sources	  that
link	  directly	  to	  the	  skills	  taught

33. Tier	  3	  (intensive)	  behavior
and	  social-‐emotional	  
practices30	  include	  integrated	  
strategies	  that	  are	  developed	  
based	  on	  students’	  needs	  
and	  strengths,	  are	  aligned	  
with	  Tier	  1	  and	  Tier	  2	  
instructional	  goals	  and	  
strategies,	  and	  are	  monitored	  
using	  assessments/data	  
sources	  that	  link	  directly	  to	  
skills	  taught

	  Tier	  3	  strategies	  are	  not	  
developed	  and/or	  clearly	  
defined	  

Tier	  3	  strategies	  incorporate	  
	  1	  of	  the	  following	  4:	  
• based	  on	  students’	  needs 

across	  academic,	  behavior,	  and 
social-emotional	  domains

• aligned	  with	  Tier	  1	  and	  Tier	  2
instruction

• link	  to	  academic
content/instruction

• assessments/data	  sources	  that
link	  directly	  to	  the	  skills	  taught

Tier	  3	  strategies	  incorporate	  
	  2	  or	  3	  of	  the	  following	  4:	  
• based	  on	  students’	  needs	  across 

academic,	  behavior,	  and	  social-
emotional	  domains

• aligned	  with	  Tier	  1	  and	  Tier	  2
instruction

• link	  to	  academic
content/instruction

• assessments/data	  sources	  that
link	  directly	  to	  the	  skills	  taught

Tier	  3	  strategies	  incorporate	  
all	  of	  the	  following:	  	  
• based	  on	  students’	  needs	  across 

academic,	  behavior,	  and	  social-
emotional	  domains

• aligned	  with	  Tier	  1	  and	  Tier	  2
instruction

• link	  to	  academic	  content/
instruction

• assessments/data	  sources	  that
link	  directly	  to	  the	  skills	  taught
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Self-‐Assessment	  of	  MTSS	  Implementation	  (SAM)
Item	   0	  =	  Not	  Implementing	   1	  =	  Emerging/Developing	   2	  =	  Operationalizing	   3	  =	  Optimizing	   Rating	  

6. Data-‐Evaluation	  Domain	  (Items	  34-‐39)
34. Staff	  understand	  and	  have
access	  to	  academic,	  behavior,	  
and	  social-emotional	  data	  
sources	  that	  address	  the	  
following	  purposes	  of	  
assessment:	  
• identify	  students	  at-‐risk

academically,	  socially,	  
and/or	  emotionally	  

• determine	  why	  student	  is
at-‐risk	  

• monitor	  student	  academic
and	  social-‐emotional	  
growth/	  progress	  

• inform	  academic	  and	  social-‐
emotional	  
instructional/intervention	  
planning	  

• determine	  student
attainment	  of	  academic,	  
behavior,	  and	  social-
emotional	  outcomes	  

Staff	  do	  not	  understand	  and	  
have	  access	  to	  academic,	  
behavior,	  and	  social-
emotional	  data	  sources	  or	  
that	  address	  the	  purposes	  of	  
assessment	  

Staff	  learn	  the	  purposes	  of	  
assessment	  within	  MTSS	  	  
and	  the	  leadership	  team	  selects	  
measures	  for	  the	  purposes	  of	  
assessment	  across	  academic,	  
behavior,	  and	  social-emotional	  
areas	  that	  are	  reliable,	  valid,	  and	  
accessible,	  as	  well	  as	  culturally,	  
linguistically,	  and	  
developmentally	  appropriate	  

and	  Staff	  engage	  in	  assessment	  
with	  fidelity	  to:	  

• answer	  predetermined
guiding/critical	  questions	  
regarding	  student	  
functioning/outcomes	  

• identify	  students	  who	  are	  at-‐risk
at	  least	  3-‐4	  times/year	  

• determine	  why	  a	  student	  is	  at-‐
risk	  

• monitor	  student
growth/progress	  

• inform	  instructional/intervention
planning	  

• determine	  student	  attainment	  of 
academic,	  behavior,	  and	  social-
emotional	  outcomes

and	  The	  leadership	  team	  and/or	  
staff	  collaboratively	  and	  
systematically	  evaluate	  and	  refine	  
(as	  needed)	  critical	  guiding	  
questions	  and	  adjust	  assessment	  
practices	  to	  ensure	  availability	  of	  
accurate	  and	  useful	  data	  to	  inform	  
instruction;	  assessment	  tools	  are	  
evaluated	  for	  continued	  value,	  
usefulness,	  and	  cultural,	  linguistic,	  
and	  developmental	  
appropriateness	  

35. Policies	  and	  procedures
for	  decision making	  are	  
established	  for	  the	  
administration	  of	  
assessments,	  access	  to	  
existing	  data	  sources,	  and	  
use	  of	  data	  31	  

No	  policies	  and	  procedures	  
are	  in	  place	  

The	  leadership	  team	  has	  policies	  
and	  procedures	  for	  decision 
making	  that	  include	  schedules	  for	  
screening,	  use	  of	  diagnostic	  
assessments,	  progress	  
monitoring	  frequency,	  and	  
criteria	  for	  determining	  tier(s)	  of	  
support	  needed	  

and	  Staff	  consistently	  administer	  
assessments,	  access	  data	  
sources,	  and	  make	  data-based	  
decisions	  using	  the	  policies	  and	  
procedures	  for	  decision making	  
with	  fidelity	  	  

and	  Adherence	  to	  and	  effectiveness	  
of	  policies	  and	  procedures	  for	  
decision making	  are	  evaluated	  
regularly	  for	  efficiency,	  usefulness,	  
and	  relevance	  for	  students	  and	  staff,	  
and	  data	  are	  used	  to	  make	  
adjustments	  to	  the	  policies	  	  
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Self-‐Assessment	  of	  MTSS	  Implementation	  (SAM)
Item	   0	  =	  Not	  Implementing	   1	  =	  Emerging/Developing	   2	  =	  Operationalizing	   3	  =	  Optimizing	   Rating	  

36. Effective	  data	  tools	  31	  are
used	  appropriately	  and	  
independently	  by	  staff	  

Staff	  do	  not	  have	  access	  to	  
tools	  that	  efficiently	  provide	  
data	  needed	  to	  answer	  
problem-solving	  questions	  
for	  academic,	  behavior,	  and	  
social-‐emotional	  issues	  

The	  leadership	  team	  ensures	  
availability	  of	  tools	  that	  can	  track	  
and	  graphically	  display	  
academic,	  behavior,	  and	  social-
emotional	  data,	  and	  staff	  are	  
trained	  on	  the	  use	  of	  the	  tools	  
and	  on	  their	  responsibilities	  for	  
data	  collection,	  entry,	  and	  
management	  

and	  Staff	  use	  the	  data	  tools	  and	  are	  
provided	  assistance	  as	  needed	  

and	  Data	  tools	  are	  periodically	  
assessed	  and	  the	  necessary	  changes	  
are	  made	  in	  order	  to	  improve	  
functionality,	  efficiency,	  and	  
usefulness,	  and	  staff	  is	  proficient	  
and	  independent	  with	  data	  tools	  
and	  easily	  support	  new	  staff	  
members	  

37. Data	  sources	  31	  are	  used	  to
evaluate	  the	  implementation	  
and	  impact	  of	  MTSS	  

No	  data	  sources	  to	  evaluate	  
implementation	  of	  the	  
critical	  elements	  of	  MTSS	  
have	  been	  identified	  

The	  leadership	  team	  has	  
identified	  data	  sources	  that	  will	  
be	  used	  to	  evaluate	  
implementation	  of	  the	  critical	  
elements	  of	  MTSS	  6

and	  The	  leadership	  team	  uses	  data	  
sources	  to	  evaluate	  implementation	  
and	  to	  make	  systemic	  
improvements	  to	  the	  critical	  
elements	  of	  MTSS	  	  

and	  The	  Leadership	  team	  
periodically	  conducts	  analyses	  to	  
determine	  how	  implementation	  of	  
critical	  elements	  of	  MTSS	  relate	  to	  
positive	  student	  outcomes	  

38. Available	  resources	  are
allocated	  effectively	  

Resources	  are	  not	  allocated	  
based	  on	  student	  need	  and	  
the	  availability	  of	  time,	  
available	  personnel,	  funding,	  
and	  materials	  

Resources	  are	  allocated	  based	  on	  
student	  need	  

and	  the	  relationship	  between	  the	  
resources	  allocated	  and	  the	  
outcomes	  of	  students	  is	  evaluated	  

and	  Processes	  and	  criteria	  for	  
resource	  allocation	  are	  refined	  
based	  on	  strategies	  that	  result	  
in	  improved	  student	  outcomes	  	  

39. Data	  sources	  are
monitored	  for	  consistency	  
and	  accuracy	  in	  collection	  
and	  entry	  procedures	  

Data	  sources	  are	  not	  
monitored	  for	  accuracy	  or	  
consistency	  

The	  leadership	  team	  ensures	  that	  
staff	  understand	  the	  importance	  
of	  accurate	  and	  consistent	  data	  
collection	  practices	  and	  have	  
provided	  professional	  
development	  on	  policies	  and	  
procedures	  for	  methods,	  types,	  
and	  frequency	  of	  data	  collection	  

and	  The	  leadership	  team	  uses	  a	  
protocol	  (e.g.	  email	  notifications	  for	  
failure	  to	  take	  attendance,	  etc.)	  to	  
monitor	  data	  consistency	  and	  
accuracy	  

and	  The	  leadership	  team	  
periodically	  conducts	  analyses	  to	  
determine	  consistency	  and	  
accuracy	  of	  data	  	  
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Self-Assessment of MTSS Implementation (SAM) Endnotes 

1. Instructional support staff may include: interventionists, coaches, and behavioral
specialists.
Student support personnel are comprised of school psychologists, school counselors,
social workers and school nurses.

2. Responsibilities for facilitating MTSS implementation are not limited to, but can include:
• Promoting a school-wide vision and mission for MTSS implementation, including the

development and dissemination of a school-wide implementation plan.

• Allocating resources (e.g., time, personnel, and materials) for the planning and delivery of

evidence-based assessment, instruction, and intervention.

• Providing ongoing professional development and coaching support to school staff.

• Collecting and analyzing data on MTSS implementation efforts.

3. Professional development and coaching are ongoing activities that develop the capacity
of staff to implement MTSS. Efforts should be aligned with results of school needs
assessments and modified based on the results of professional learning.

4. A strategic plan for MTSS implementation should address the following components (at
a minimum):

• Communication and collaboration strategies.

• Capacity building targets and activities.

• Data to monitor implementation fidelity of the critical elements of MTSS.

5. Different approaches to facilitating school-wide implementation of a MTSS model can
include:

• The focus on a three-stage model of consensus building, infrastructure development, and

implementation of practices consistent with an MTSS model.

• The focus on a specific set of activities related to successful implementation of a designated

model of service delivery (e.g., National Implementation Research Network framework).

The approach to facilitating school-wide implementation of a MTSS model should be 
connected to the School Improvement Plan (SIP), as well other school-wide plans. If your 
district/state has provided guidance on an approach to implementing MTSS, then 
school leadership teams should consider using the specified approach. 

6. Critical elements of MTSS communicated to staff include:
• Curriculum standards,

• Assessment data used to inform instruction,

• Multiple tiers of instruction and intervention, and

• Data-based problem solving used to make decisions.

7. “Coaching” is defined as technical assistance and support provided to school staff to
improve implementation of components of an MTSS model (e.g., engaging in data-
based problem solving, use of assessment data, and development of multi-tiered
instruction and intervention), including:

• Co-planning

• Modeling/demonstration

• Co-facilitation

• Guided practice with high quality feedback
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8. Independent practice with guided reflection:
• Instruction and intervention design and delivery that reflect student diversity make learning relevant

and effective for all students by evaluating and accounting for diverse students’ culture,

language, backgrounds, beliefs, knowledge, skills, and contexts. In a culturally responsive school

effective teaching and learning occur in a culturally-supported, learner-centered context, where

student strengths are identified and utilized to promote student outcomes across all tiers.

9. Schools will need to establish and communicate the problem-solving process to be
used, specific steps to be followed, and criteria to use when making decisions (e.g., what is
good, questionable, or poor RtI?). Schools should consider district and state guidelines when
available.

10. Processes and procedures for problem solving, data collection and use, and decision rules
include:
• Specific guidelines on the steps of problem-solving to be used,

• Documentation requirements,

• Opportunities for engaging in data-based problem solving (e.g., Professional Learning
Communities, Intervention Teams, etc.), and

• Roles and responsibilities of participants.

11. Resources encompass not only available monetary assets but also available personnel,
instructional materials, and time that will facilitate the implementation and sustainment
of an MTSS as a framework for supporting all students.

12. Staff refers to employees at the school that will be impacted by or will be involved in
implementation of MTSS. This will always include administration, teachers, other
professional (e.g. student support services personnel) and para-professional support staff.
The degree to which other employees (e.g. bus drivers, cafeteria workers, administrative
support staff, and facilities staff) are included may be determined by their level of
involvement with/implementation of MTSS components at the individual school level.

13. Efforts to engage staff should align with district and state guidance regarding MTSS
implementation to facilitate staff understanding of connections between school,
district, and state initiatives.

14. Data on student outcomes, school-level implementation fidelity, the capacity of educators
to implement, and commitment from staff are needed to inform implementation. Staff
roles and responsibilities will drive the specific data they need to inform implementation.

15. Family and community engagement is the active and meaningful partnership that educators
build and maintain with students’ families and the broader community for the purpose of
supporting student learning.

16. Intensive outreach to unresponsive families refers to additional activities undertaken by the
school to engage families of students who need additional supports, but who are not
engaging with the school's typical outreach practices (e.g. letters and phone calls home).
Intensive outreach is an individualized approach requiring information gathering and
problem solving to identify outreach strategies that are more likely to be successful for a
family.
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17. Data-based problem solving refers to a multi-step process that includes examining
performance related to goals/expectations (Problem Identification), understanding
variables causing problems (Problem Analysis), selecting/designing and implementing
strategies to lessen barriers and achieve goals (Instruction/Intervention Delivery), and
monitoring effectiveness (Monitoring/Evaluation).

18. Data-based problem solving should occur (a) across content areas (reading, math, science,
behavior, social-emotional, and other relevant content areas for a school), (b) within and
across grade levels (e.g., horizontal meetings for 6th, 7th, 8th, as well as vertical meetings
for 6th through 8th), and (c) across tiers (performance data in response to instruction used to
engage in problem solving for all students [Tier 1], for some students receiving
supplemental instruction [Tier 2], and for students receiving individualized support [Tier 3]).

19. Reasons why students are not meeting expectations are sometimes referred to as
hypotheses or barriers to learning. The big idea is that schools identify potential
curriculum, instruction, environmental (e.g., peer distractions, classroom management
issues, etc.), and learner (e.g., skill deficits) for why the student is not meeting
expectations and collect data/information to determine which reasons are contributing to
the problem.

20. Specific instruction/intervention plans include information outlining:
• The goal of the intervention/action plan.

• What intervention or action steps (e.g., curriculum adjustments, instructional processes and

procedures, etc.) will be put in place.

• How often (daily/weekly/etc.) the intervention will be utilized.

• How long each session is to be implemented.

• Who is responsible for intervention implementation and support.

• Where and when the intervention will happen.

• Plan for monitoring instruction/intervention fidelity and progress towards identified goals.

• Timeframe (dates) for periodic review of progress-monitoring data and decision points.

21. Structured problem solving is utilized to identify resources that can be used to
facilitate implementation and barriers that are hindering implementation for the purpose of
developing specific action plans to increase implementation levels.

22. Priority learning standards are curriculum standards that define what students should
know and be able to do for a given content area and grade level (e.g., Common Core
State Standards, state specific standards, Social-Emotional Learning Standards, etc.).

23. Expectations for instruction often include elements related to the instructional routine (e.g.,
whole-group, small-group, and independent practice), amount of time dedicated to
instruction, and which evidence-based instructional strategies are used.

24. Both statewide assessments and formative assessments administered to all students are
important to identify so that expectations for the data needed to inform decisions are
consistent.

DRAFT



SAM National Pilot Version 2.0 (November 2014) - Endnotes, Page 4

25. Structured instruction of behavioral expectations and social and emotional skills is provided
to all students. Classroom routines include social and emotional learning principles and
classroom management strategies embedded into instruction. School climate and
environments support student well-being. A small number of clearly defined school-wide
expectations that are positively stated are a foundational element of a  Tier 1 school-
wide behavior support system.

26. School-wide social-emotional behavior data may include Office Discipline Referrals, In-
School Suspensions, Out-of-School Suspensions, and social-emotional screening data
sources used to examine the effectiveness of Tier 1 behavior and social-emotional supports.

27. Tier 2 interventions should be aligned with Tier 1 instructional goals and expectations,
address high-probability barriers to achieving instructional goals and expectations, and
include assessments which measure specific skills, general outcomes, and student progress.

28. Tier 2 interventions should be aligned with school-wide behavior and social-emotional
expectations, address high-probability barriers to meeting instructional goals and student
well-being, and include assessments that monitor student discipline incidents, social- 
emotional skills, and well-being.

29. Tier 3 interventions generally provide increased exposure (time in minutes) to quality
instruction or intervention, more focused instruction matched to student need, and smaller
groupings. Additionally, Tier 3 interventions often are developed during individual student
focused problem-solving sessions. Importantly, Tier 3 interventions focused on academic
issues should be linked to Tier 1 and 2 instructional content and processes and also should
consider what behavioral or social-emotional supports are needed for success.

30. Tier 3 interventions are matched to a student’s specific behavior and social-emotional
needs and ensure the student has access to Tier 1 and Tier 2 supports. For a few students
with complex needs, individualized interventions may involve wraparound supports across
systems (e.g., mental health, education, medical, family, etc.). Individualized interventions
include specific prevention and consequence-based strategies based on assessment
information (i.e., Functional Behavior Assessment), and may include modifications to the
classroom environment or instruction, teaching new skills, and reinforcement of desired
behaviors as well as a range of supports such as mental health services.

31. District and states typically create or adopt data management systems. They also specify
access and use requirements. School leaders should coordinate with district and state
leaders to understand requirements and establish and communicate procedures for using
the data system at their school. Quality indicators for data management systems include:
real-time relevant data for academic, behavior, and social-emotional content, the ability to
graphically represent data, provision of tiered intervention data, integrated academic,
behavior, and social-emotional data, and the data are customizable at the school level.
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SAM	  Scoring	  Sheet	  
THIS	  SCORING	  SHEET	  HAS	  ABBREVIATED	  LANGUAGE	  AND	  SHOULD	  ONLY	  BE	  USED	  TO	  RECORD	  AND	  DISPLAY	  RESPONSES	  
Rate	  each	  item	  on	  a	  scale	  from	  0-‐3	  (0	  =	  Not	  Started;	  1	  =	  Emerging/Developing;	  2	  =	  Operationalizing;	  3	  =	  Optimizing)	  

1. Leadership	  Domain	  (Items	  1-‐5) Rating	  0-‐3	  
1. The	  principal	  is	  actively	  involved 0	   1	   2	   3	  
2. A	  leadership	  team	  is	  established 0	   1	   2	   3	  
3. The	  leadership	  team	  actively	  engages	  in	  ongoing	  professional	  development 0	   1	   2	   3	  
4. A	  strategic	  plan	  for	  MTSS	  implementation	  is	  developed 0	   1	   2	   3	  
5. The	  leadership	  team	  is	  actively	  facilitating	  implementation 0	   1	   2	   3	  

2. Building	  the	  Capacity/Infrastructure	  for	  Implementation	  Domain	  (Items	  6-‐16) Rating	  0-‐3	  
6. The	  critical	  elements	  of	  MTSS	  are	  defined	  and	  understood 0	   1	   2	   3	  
7. Professional	  development	  and	  coaching	  provided	  to	  staff 0	   1	   2	   3	  
8. The	  leadership	  team	  facilitates	  PD	  on	  data-based	  problem solving 0	   1	   2	   3	  
9. The	  leadership	  team	  facilitates	  PD	  on	  multi-‐tiered	  instruction	  and	  intervention 0	   1	   2	   3	  
10. Coaching	  is	  used	  to	  support	  MTSS	  implementation 0	   1	   2	   3	  
11. Schedules	  provide	  adequate	  time	  for	  training	  and	  coaching 0	   1	   2	   3	  
12. Schedules	  provide	  adequate	  time	  to	  administer	  assessments 0	   1	   2	   3	  
13. Schedules	  provide	  adequate	  time	  for	  multiple	  tiers	  of	  instruction/interventions 0	   1	   2	   3	  
14. Schedules	  provide	  adequate	  time	  for	  data-based	  problem solving 0	   1	   2	   3	  
15. Processes,	  procedures,	  and	  decision rules	  are	  established	  for	  DBPS 0	   1	   2	   3	  
16. Resources	  to	  support	  MTSS	  implementation	  are	  identified	  and	  allocated 0	   1	   2	   3	  

3. Communication	  and	  Collaboration	  Domain	  (Items	  17-‐20) Rating	  0-‐3	  
17. Staff	  have	  consensus	  and	  engage	  in	  MTSS	  Implementation 0	   1	   2	   3	  
18. Staff	  are	  provided	  data	  on	  MTSS	  fidelity	  and	  student	  outcomes 0	   1	   2	   3	  
19. The	  infrastructure	  exists	  to	  support	  family	  and	  community	  engagement 0	   1	   2	   3	  
20. Educators	  actively	  engage	  families	  in	  MTSS 0	   1	   2	   3	  

4. Data-Based	  Problem Solving	  Domain	  (Items	  21-27) Rating	  0-‐3	  
21. DBPS	  for	  student	  outcomes	  occurs	  across	  content	  areas,	  grade	  levels,	  and	  tiers 0	   1	   2	   3	  
22. Across	  tiers,	  data	  used	  to	  identify	  “gap”	  between	  expected	  and	  current	  outcomes 0	   1	   2	   3	  
23. Data	  are	  used	  to	  identify	  reasons	  why	  students	  are	  not	  meeting	  expectations 0	   1	   2	   3	  
24. Plans	  based	  on	  verified	  reasons	  why	  students	  are	  not	  meeting	  expectations 0	   1	   2	   3	  
25. Student	  progress	  specific	  to	  academic	  or	  behavior	  goals	  are	  monitored 0	   1	   2	   3	  
26. Data	  are	  used	  to	  address	  performance	  across	  diverse	  group 0	   1	   2	   3	  
27. Resources	  for	  implementation	  of	  MTSS	  are	  addressed	  through	  data-based	  problem solving 0	   1	   2	   3	  

5. Three-Tiered	  Instructional/Intervention	  Model	  Domain	  (Items	  28-33) Rating	  0-‐3	  
28. Tier	  1	  academic	  practices	  clearly	  identify	  learning	  standards 0	   1	   2	   3	  
29. Tier	  1	  behavior	  practices	  identify	  school-‐wide	  expectations 0	   1	   2	   3	  
30. Tier	  2	  academic	  practices	  include	  common	  student	  needs,	  are	  linked	  to	  Tier	  1 0	   1	   2	   3	  
31. Tier	  2	  behavior	  practices	  include	  common	  student	  needs,	  are	  linked	  to	  Tier	  1 0	   1	   2	   3	  
32. Tier	  3	  academic	  practices	  are	  based	  on	  students’	  needs,	  aligned	  with	  Tier	  1	  and	  Tier2 0	   1	   2	   3	  
33. Tier	  3	  behavior	  practices	  are	  based	  on	  students’	  needs,	  aligned	  with	  Tier	  1	  and	  Tier	  2 0	   1	   2	   3	  

6. Data-‐Evaluations	  Domain	  (Items	  34-‐39) Rating	  0-‐3	  
34. Staff	  understand	  and	  have	  access	  to	  data	  sources 0	   1	   2	   3	  
35. Policies	  and	  procedures	  for	  decision making	  are	  established 0	   1	   2	   3	  
36. Effective	  data	  tools	  are	  used	  appropriately	  and	  independently	  by	  staff 0	   1	   2	   3	  
37. Data	  sources	  are	  used	  to	  evaluate	  the	  fidelity	  and	  impact 0	   1	   2	   3	  
38. Available	  resources	  are	  allocated	  effectively 0	   1	   2	   3	  
39. Data	  sources	  are	  monitored	  for	  consistency	  and	  accuracy 0	   1	   2	   3	  
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Action	  Plan	  and	  Guiding	  Questions	  
1. In	  which	  domains	  are	  the	  greatest	  gaps	  in	  current	  and	  optimal	  MTSS	  implementation?
2. Which	  specific	  items	  represent	  the	  greatest	  gaps	  in	  current	  and	  optimal	  MTSS

implementation?
3. Which	  specific	  MTSS	  implementation	  actions	  or	  activities	  will	  your	  team	  focus	  on

improving	  within	  your	  school?
4. Which	  are	  most	  immediately	  actionable?
5. Which	  would	  be	  most	  impactful?
6. Which	  would	  be	  most	  foundational	  (aligned	  with	  where	  you	  want	  to	  be)?

You	  may	  choose	  to	  use	  your	  own	  action	  planning	  form	  or	  the	  one	  provided	  below.	  

Action/Activity	   Who	  is	  
responsible?	  

When	  will	  it	  
be	  started?	  

When	  will	  it	  be	  
completed?	  

When/how	  will	  
we	  evaluate	  it?	  
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Guiding Tools for Instructional Problem Solving – Revised (GTIPS-R) 

Problem Solving/RtI Worksheet 
(For Individual Student Concerns)  

Note: This is a digital form. If you are working in a web browser, you can print the information that you enter in 
this form but it will not save. To save the information you enter, please work and save in a PDF program 
such as the free Adobe Reader. You can also print the form to fill in manually. 

Date: School: 

Student: Grade: Teacher: 

STEP I – Problem Identification: What is the problem? 

1. What is the benchmark/expected level of performance?

2. What is the student’s current level of performance? (Be sure to include data that directly assesses the
target skill you want the student to perform.)

4 What percentage of students in the classroom demonstrate this discrepancy? 

General description of concern: 

3. What is the peer level o f performance?
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5 Gap Analysis:  

Benchmark & Student: _________________________________________________________ 

Benchmark & Peer:  _________________________________________________________ 

Peer & Student: _________________________________________________________ 

6. What is the replacement behavior or target skill? (measurable, observable, reportable)

7. At what tier will this problem be addressed? (check)

Tier 1  
Tier 2  
Tier 3  

8. Do we have enough information to complete Problem Identification?

Yes  
No  

If yes, go  to  Problem Analysis   
If no, what information is still needed?  

When will we meet again?  
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STEP II:  Problem Analysis: Why is it occurring?  

Replacement behavior or target skill (from #6, Section 1: Problem Identification)  
__________________________________________________________________________________  

Based on available data (gathered through review, interview, observation, testing), why do you think the 
replacement behavior is not occurring and what is the predicted result of actions you might take?  

Below, record each hypothesis for why the replacement behavior is not occurring along with its matched 
prediction statement. Provide any data used to validate or refute each hypothesis, and check Yes to 
indicate that the data supported the hypothesis or No to indicate that it did not.  

Hypothesis  
(What are the most likely reasons this problem 
could  is occurring? – address potential domains of 
curriculum,  instruction, curriculum, environment, 
learner)  

Prediction Statement  
(Based upon what we’ve learned, what be 
changed about the instruction, and/or 
environment in order to enable the student to 
learn?)  

“The problem is occurring because_______.” “If _______ would occur, then the problem 
would be reduced.” 

Hypothesis 1:  

Validated: Yes 
No 

Prediction Statement: 

Relevant Data: 
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Validated: Yes 
No  

Validated:  Yes 
No  

Hypothesis 2:  

Prediction Statement 2: 

Relevant Data: 

Hypothesis 3:  

Prediction Statement 3: 

Relevant Data: 
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Validated:  Yes 
No  

Do we have enough information to complete Problem Analysis? 

If no, what information is still needed?  

Hypothesis 4:  

Prediction Statement 4: 

Relevant Data: 

If yes, go to  Intervention Implementation 

When will we meet again? 
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STEP III:  Intervention Implementation:  
What are we going to do about it? Comprehensive Intervention Plan Worksheet 

Who is the intervention plan being developed for?  ____________________________________________ 
What is the replacement behavior/target skill? ____________________________________________ 
What is the expected level of performance? ____________________________________________ 
What is the current level of performance? ____________________________________________ 

Verified 
Hypotheses 

Intervention Plan Support Plan 
Monitoring 

Fidelity 

Monitoring Plan 
for Determining  

Student Progress 

Who is responsible? Who is responsible? Who is responsible?  Who is 
responsible?  

What will be done?  What will be done? What will be done?  What data will be 
collected and how 
often?  

When will it occur?  When will it occur? When will it occur?  How will we 
decide if the plan is 
effective?  

Where will it 
occur?  

Where will it 
occur?  

How will data be 
shared?  
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Example  
Comprehensive Intervention Plan Worksheet 

Who is the intervention plan being developed for?  _____________________________________________ 
What is the replacement behavior/target skill? _____________________________________________ 
What is the expected level of performance? _____________________________________________ 
What is the current level of performance? _____________________________________________ 

Verified 
Hypotheses 

Intervention Plan Support Plan 
Monitoring 

Fidelity 

Monitoring Plan 
for Determining  

Student Progress 

 Who is responsible? Who is responsible? Who is responsible?  Who is 
responsible?  

What will be done?  What will be done? What will be done?  What data will be 
collected and how 
often?  

 

 

When will it occur?  When will it occur? When will it occur?  How will we 
decide if the plan is 
effective?  

 
Where will it 
occur?  

Where will it 
occur?  

How will data be 
shared?  
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STEP IV – Response to Instruction/Intervention: Is the plan working? 

Attach graphed data for each review date: 

Review Date: ________________ 

Is the response to instruction/intervention: 

Positive 
Questionable 
Poor 

1. If Positive:
i. Continue current instructional supports.
ii. Adjust goal upward.
iii. Fade supports.

Comments/Actions: 

2. If Questionable:
i. Was intervention/instruction implemented as planned?

Yes 
No 

ii. If no, what strategies will be utilized to increase implementation?

iii. If yes, should intervention intensity be increased?

Yes 
No 

Comments/Actions: 
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3. If Poor:
i. Was intervention/instruction implemented as planned?

Yes 
No 

ii. If no, what strategies will be utilized to increase implementation?

iii. If yes, was instruction/intervention aligned with the verified hypothesis, or is there other
aligned instruction/intervention to consider?

iv. Are there other hypotheses to consider?

v. Was the problem identified correctly?

Comments/Actions: 
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Parent Participation Notes 
Note: This is a digital form. If you are working in a web browser, you can print the information that you 

enter in this form but it will not save. To save the information you enter, please work and save in a 
PDF program such as the free Adobe Reader. You can also print the form to fill in manually. 

My Child:  

Team Members 
Administrators  

Classroom Teachers 

ESE Teachers 

Guidance Counselor 

School Psychologist 

Reading Specialist 

Others  

Tier 1 Date:

Screening Results 

Current Grades 

Materials Used 

Tier 2 Date: 

Intervention  

Materials Used 

How Can I Help? 

Tier 3 Date: 

Intervention  

Materials Used 

How Can I Help? 

Notes 

Guiding Tools for Instructional Problem Solving – Revised (GTIPS-R) DRAFT
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A. Background and Terminology 

A-1. What was the purpose of revisions to State Board of Education (SBE) Rule 
6A-6.0331, Florida Administrative Code (F.A.C.), General Education Intervention 
Procedures, Determination of Eligibility, Reevaluation and the Provision of 
Exceptional Student Education Services? 

During 2014, the SBE adopted revisions to Rule 6A-6.0331, F.A.C. The revisions were 
made in order to: 

• Implement statutory requirements that were enacted during the 2013 Legislative 
Session. Those changes included new requirements found in section 1003.5715, 
Florida Statutes (F.S.), Parental consent; individual education plan. Based on 
those changes, consent from a parent or legal guardian is required prior to 
placement of a student in an Exceptional Student Education (ESE) center school 
and instruction in access points and subsequent assessment on the Florida 
Alternate Assessment. 

• Revise Form 31318, Parental Consent-Form Instruction in the State Standards 
Access Points Curriculum and Florida Alternate Assessment Administration. 

• Update language relating to data-based problem solving within a multi-tiered 
system of supports (MTSS) and the criteria and timelines for school-based 
problem-solving teams with regard to when consent for evaluation must be 
requested. 

• Revise timelines related to the evaluation process for students with disabilities. 

• Establish a timeline for completion of an evaluation when a student is suspected 
of being gifted. 

The rule may be found in the appendix and at 
https://www.flrules.org/gateway/ruleNo.asp?id=6A-6.0331. 

A-2. What is meant by “evidence-based” instruction and intervention as referenced in 
Rule 6A-6.0331(1), F.A.C.? 

Evidence-based instruction and intervention are practices for which there is research or 
data-based evidence that the practice is effective in improving outcomes. The 
instructional methods and interventions that are selected for implementation with 
students should be informed by research, reflecting the emphasis in the Elementary and 
Secondary Education Act (ESEA) and the Individuals with Disabilities Education Act 
(IDEA) that scientifically-based instruction and research-based decision making are the 
cornerstone of effective educational practice. However, in addition to being validated by 
research, there should also be evidence that the instruction and intervention strategies 
are effective with students of a similar demographic group to that of the student 
receiving the intervention and for whom the instructional conditions are similar, and that 
the instruction and intervention result in measurable student growth.  
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A-3. What is a Multi-Tiered System of Supports (MTSS)? 

MTSS is an evidence-based framework to ensure successful educational outcomes for 
ALL students by using a data-based problem-solving process to provide and evaluate 
the effectiveness of multiple tiers of integrated academic, behavioral and social-
emotional instruction and intervention supports matched to student need in alignment 
with educational standards. Although often used interchangeably, in Florida MTSS 
replaces “the response to intervention (RtI) framework" for data-based problem solving. 
Within an MTSS, student RtI data are used to monitor the effectiveness of interventions 
(i.e., Step 4 of the problem solving process—progress monitoring). 

A-4. What is data-based problem solving? 

Data-based problem solving is an ongoing, systematic process of analyzing and 
evaluating information to guide educational decisions and actions. The problem-solving 
approach contributes to effective student outcomes by accurately identifying the 
problem, analyzing relevant data to understand why the problem is occurring, designing 
and implementing interventions, and measuring the effectiveness of the interventions 
that are implemented. School-based teams engage in problem solving to inform 
instructional decisions and develop intervention supports.  

Data-based problem solving involves the following steps: 

• Define the problem and establish a goal by determining the discrepancy between 
what is expected and what is occurring. Ask, “What’s the problem?” 

• Analyze the problem to determine why the discrepancy is occurring. 

• Ask, “Why is there a discrepancy between the current level of performance and 
the desired level of performance?” 

• Develop an intervention plan to achieve the goal, describe how student progress 
will be monitored and identify how integrity of implementation will be ensured. 
Ask, “What are we going to do about it?” 

• Monitor student response to the intervention in order to evaluate the 
effectiveness of the intervention. Ask, “Is it working?” If not, how will the 
intervention plan be adjusted to better support the student’s progress? 

Additional information and resources, including the “Multi-tiered System of Supports 
(MTSS) Guidance and Guiding Tools for Instructional Problem Solving,” are available 
at http://www.florida-rti.org/. 
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B. General Education Intervention Procedures 

B-1. Who should participate on a school-based team engaged in data-based problem 
solving? 

The composition of any team engaged in data-based problem solving will vary based on 
the student and the nature of the presenting concerns. It is important that the 
membership reflects expertise and skills matched to the student’s needs for effective 
problem solving and intervention design and implementation. 

A problem-solving team should include personnel knowledgeable about the student; the 
grade-level academic and behavioral expectations; the academic and behavioral 
interventions; the problem-solving process, including data collection and analysis; 
screening, progress monitoring and diagnostic assessment procedures; the 
graphing/interpretation of student response to intervention; and data-based problem 
solving and multi-tiered supports. The core membership of a data-based, problem- 
solving team should include the parent or legal guardian of the student; a school 
administrator, such as the principal or assistant principal; and, depending on the specific 
area of concern, school or district staff, such as general and special education teachers, 
reading, math and behavior specialists, and school-based student services personnel. 

B-2. Must a school district involve the parent or legal guardian in the development and 
implementation of general education interventions? 

Yes. Rule 6A-6.0331(1)(a), F.A.C., requires that the parent or legal guardian be 
afforded opportunities to be involved in a data-based problem-solving process to 
address the student’s areas of concern. Additionally, the school district must maintain 
documentation of parental involvement and communication of the student’s response to 
intervention. 

Involvement by the parent or legal guardian increases the effectiveness of both 
academic and behavioral interventions. Assistance and input should be solicited from a 
student’s parent or legal guardian as soon as difficulties are evident. Communicating 
with the parent or legal guardian on a regular basis facilitates collaboration between 
home and school. Providing the parent or legal guardian with student data enables them 
to better understand why particular interventions are needed; when, how and by whom 
they are being implemented; and how their child is responding to those interventions. 

To facilitate involvement by the parent or legal guardian, the rule requires discussion 
with the parent or legal guardian regarding the data used to identify the problem and 
monitor student progress, the student’s response to instruction and interventions, 
modification of the interventions, and any anticipated future action to address the 
student’s learning or behavioral areas of need. 
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B-3. What is the role of MTSS and data-based problem solving in the general education 
procedures required under Rule 6A-6.0331, F.A.C.? 

To ensure that a continuum of academic and behavioral supports are available to all 
students based on systematic problem solving, the general education intervention 
requirements found in Rule 6A-6.0331(1)(e), F.A.C., reflect an MTSS informed by data-
based decision making. School-based teams develop, implement and monitor evidence-
based interventions using student performance data and a systematic problem-solving 
process. 

B-4. Who is responsible for implementing the general education interventions? 

Only teachers, educational specialists, or other professional staff members with training 
and expertise in the specific intervention procedures should provide intensive, 
individualized interventions (i.e., Tier 3). The school staff members responsible for 
implementing interventions will depend on the nature of the intervention and the level 
of support that the student needs. Teachers, paraprofessionals and other support staff 
may deliver interventions for which they have adequate training and experience. As a 
general rule, the qualifications and training of implementers should match the level 
of student need.  

B-5. What is meant by the requirement in Rule 6A-6.0331(1)(e), F.A.C., that general 
education interventions “…be implemented as designed for a period of time 
sufficient to determine effectiveness?” 

Instructional strategies and interventions must be delivered for a “sufficient period of 
time” (i.e., of sufficient duration to allow the team to gather adequate data to determine 
effectiveness). The determination of what is a sufficient period of time cannot be 
arbitrarily established and applied across situations, but must be decided individually 
based on a number of factors, including discrepancy in the student’s level of 
performance and rate of progress in comparison with peers, intensity of the intervention, 
duration of implementation in a standard intervention protocol, and rate of progress that 
can realistically be expected. 

Interventions can vary in dosage and intensity across multiple dimensions, including 
length of intervention sessions (e.g., 5 minutes, 60 minutes), frequency (e.g., twice per 
day, once per week, every 30 minutes) and duration (e.g., three weeks, one grading 
period). In addition, some interventions are more intense in focus and delivery (e.g., 
specialized instruction in targeted skills delivered one-on-one or to a small group of 
students versus additional instructional time in the core curriculum delivered to a class 
of students). 

Interventions matched to the individual needs of the student implemented with fidelity 
and appropriate intensity for a sufficient period of time are critical to an effective 
MTSS. 
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B-6. How is fidelity of implementation evaluated and documented? 

Delivery of instruction or an intervention in the way in which it was designed is referred 
to as “fidelity” or “integrity of implementation.” Implementing an intervention with 
fidelity includes both adherence to the intervention’s core content components and 
competent execution using accomplished clinical and teaching practices. Within an 
MTSS, fidelity is important at both the school level (implementation of the problem-
solving process) and the teacher level (implementation of instruction and progress 
monitoring). It is important to note that the purpose of measuring fidelity is not to 
evaluate the individual implementing the intervention, but rather to increase the 
likelihood of a positive student response. The data-based problem solving team should 
consider and include in the implementation plan the support needed for the intervention 
to be implemented with fidelity. 

Although there is no established or required method for evaluating and documenting 
intervention fidelity or integrity, it should be verified through multiple approaches that 
may include direct observations, self-reports, student work, etc. Any member of the 
problem-solving team may complete observations to support the individual 
implementing the intervention. In addition to observations, permanent products and 
completed checklists may assist in evaluating and documenting both treatment fidelity 
and the integrity of the problem-solving process. When developing intervention plans, 
teams should include a schedule of actions to take to verify fidelity and provide support 
to the individual(s) designated to implement the intervention. 

B-7. What should be done if it is determined that an intervention is not being 
implemented with fidelity? 

The data-based problem-solving process relies upon a team’s ability to make informed 
decisions based on the effectiveness of a given intervention. If a student’s response is 
questionable or poor, the problem-solving team must evaluate the effectiveness of the 
intervention. If the intervention was not implemented as intended, or if an intervention 
has not been implemented with fidelity, the problem-solving team should identify the 
barriers to implementation and modify the intervention and support to increase fidelity. 
Supports for fidelity, such as training or coaching, should be included in the intervention 
plan, provided early in the process and monitored on an ongoing basis. 

For example, assume that a reading curriculum is designed to be implemented in groups 
of no more than five students, in 30-40 minute sessions, five days per week. If a student 
is exposed to that curriculum, implemented as designed, for a reasonable period of time 
and limited or no progress is made, the problem-solving team may reliably determine 
that this intervention is not effective for this student. In contrast, if the group is made up 
of 10-12 students with instruction provided only three days per week, and the student 
does not make progress, the problem-solving team has no way of knowing whether the 
curriculum is effective. It was not implemented with fidelity, and as a result, the data on 
which decisions are based will not be valid or reliable. In the latter case, the team must 
make appropriate adjustments to the scheduling and assignment of students to the 
reading group or identify an alternative intervention that targets the area of concern and 
can be implemented with fidelity. 
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B-8. Is there a specific amount of time during which the district should implement general 
education interventions prior to requesting consent from the parent or legal 
guardian for evaluation or determining a student’s eligibility for ESE services? 

No. In response to a request that the regulations implementing IDEA include definitions 
of “appropriate period of time” and “adequate progress,” the U.S. Department of 
Education, Office of Special Education Programs, responded that: 

Instructional models vary in terms of the length of time required for the 
intervention to have the intended effect on a child's progress. It would not 
be appropriate for the Department to establish timelines or the other 
requirements proposed by the commenters in Federal regulations, because 
doing so would make it difficult for LEAs to implement models specific to 
their local school districts. These decisions are best left to State and local 
professionals who have knowledge of the instructional methods used in 
their schools. (71 Federal Register [Fed. Reg.] 46658) 

It is not appropriate to establish or require minimum or maximum time limits for 
interventions to be implemented. The length of time necessary for a student to respond 
to an intervention will vary as a function of the age or grade of the student, the targeted 
skill area and the complexity of the targeted skill. If the measure is sensitive to changes 
in growth and there are enough data points to establish a reliable slope or trend line, 
response to a specific intervention can be determined in a relatively short period of time. 
Other interventions or measures may require a longer period. 

Ultimately, response to intervention will determine the length of time that a student or 
group of students should be exposed to interventions. 

However, while there is not a specified time for the implementation of general 
education interventions before requesting consent for an evaluation, it is important to 
note the revisions made by the SBE during 2014. In accordance with Rule 6A-
6.0331(3)(a), F.A.C., once a school-based team makes a determination that either the 
intensive interventions are effective but require a level of intensity and resources 
beyond that available through general education resources, OR the student is not 
making adequate progress given effective core instruction and intensive, individualized 
interventions, the school-based team has 30 calendar days to request consent from the 
parent or legal guardian to conduct an evaluation. 

B-9. Who is responsible for determining whether an intervention has an adequate level of 
intensity? How is this done? 

The problem-solving team determines the level of intervention intensity required based 
on the student’s response data. There is no established criterion or formula for 
identifying the appropriate level of intensity for an intervention. The team must review 
the relevant data and determine, on a case-by-case basis, the extent to which the 
intensity of an intervention is appropriate and effective. The team is responsible for 
ensuring that the intervention is clearly defined and linked to the identified concern or 
skill deficit, that the individual implementing the intervention is appropriately trained 
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and supported, and that the intervention is being delivered as designed. If the 
intervention is not being delivered as designed, more support should be provided to the 
staff involved. If the intervention does not result in sufficient improvement, the 
intervention should be revised, modified or intensified. 

B-10. When communicating the student’s response to instruction or intervention to the 
parent or legal guardian in accordance with Rule 6A-6.0331(1)(e), F.A.C., what are 
some examples of an “understandable format?” 

Data-based decision making requires that the problem-solving team analyze quantitative 
data reflecting learning rate and level of performance to evaluate student response to a 
given intervention. Because graphical representation is the most effective method for 
presenting and interpreting response to intervention data, this is considered a best 
practice in data-based problem solving. Rule 6A-6.0331(1)(e), F.A.C., requires that 
response to intervention data be reported to the parent or legal guardian in an 
understandable format which includes, but is not limited to, graphic representation. 
Through its visual impact, a graphic representation quickly and clearly conveys the 
degree to which the student has responded to an intervention by answering the question 
“Is the slope going up, going down, or remaining flat?” Graphical representations 
clearly illustrate the student’s performance and lead to more effective data-based 
decisions rather than subjective analysis of student progress. 

For some types of qualitative data, a narrative report may supplement graphic 
representation of the student’s response to intervention or instruction. Both graphic and 
narrative representations must be data-based and include the evidence of the student’s 
response, as well as comparison of the student’s performance to relevant benchmarks or 
expected performance and to peers receiving similar interventions. 

B-11. How often should data be collected and over what period of time? 

Data collection should match the nature and severity of the problem and the intensity of 
the instruction and intervention. Students receiving supplemental (Tier 2) interventions 
may be monitored biweekly or even monthly. In contrast, students receiving intensive, 
individualized interventions (Tier 3) will be monitored more frequently (e.g., weekly) 
until sufficient data points are gathered to obtain a reliable slope. 

B-12. How should the student’s response to intervention and instruction be communicated 
to the parent or legal guardian? 

In accordance with Rule 6A-6.0331(1)(a), F.A.C., documentation of a student’s 
response to instruction and interventions should be communicated to the parent or legal 
guardian in an understandable format that includes, but is not limited to, graphic 
representation. This communication may occur through parent or legal guardian 
participation in problem-solving team meetings, parent or legal guardian–teacher 
conferences, telephone calls, e-mail messages, notes sent home or some other mode of 
communication. 

School staff are encouraged to review the ESE Policies and Procedures documents for 

DRAFT



 

8 
 

their school district, including the section that identifies general education intervention 
procedures for the district. This information may be found at 
http://beess.fcim.org/sppDistrictDocSearch.aspx. 

B-13. Are general education interventions continued for students who demonstrate need 
for supplemental (Tier 2) or intensive (Tier 3) interventions but do not qualify for 
special education services? 

Yes. Approximately 15-20 percent of students will need additional support to make 
adequate progress. The majority of these students will not be identified as eligible for 
services as a student with a disability, and problem-solving teams will continue to focus 
on solutions for these students through general education resources. 

B-14. Can school districts use the Individuals with Disabilities Education Act, Part B funds 
(coordinated early intervening services [CEIS]) to provide general education 
interventions to students who have not yet been evaluated and found eligible for 
special education? 

In general, IDEA funds may be expended only for the provision of special education 
and related services for students with disabilities who have been determined eligible for 
services under IDEA. They can also be used for evaluative and diagnostic services for 
students who are eligible for, or suspected of being eligible for, services under IDEA, 
but who have not yet been determined to have a disability. When implementing an 
MTSS, districts should consider how ESE teachers and related services providers are 
funded, particularly those positions fully funded through IDEA. ESE teachers and 
related services providers should obtain approval from their supervisor prior to 
involvement in the district- and school-based problem-solving teams to ensure there is 
no conflict with the funding source for their position in the educational setting. Rule 
6A-6.0331(1)(g), F.A.C., allows school districts to use up to 15 percent of their Part B 
funds to develop and implement CEIS for students in kindergarten through Grade 12 
(with a particular emphasis on students in kindergarten through Grade 3) who are not 
currently identified as needing special education or related services, but who need 
additional academic and behavioral support to succeed in a general education 
environment. CEIS funds must not be used for prekindergarten children or students who 
have already been found eligible for ESE services. 

CEIS funds may be used for professional development for teachers and other school 
staff related to scientifically based academic and behavioral instruction. In addition, 
CEIS funds may be used to provide educational and behavioral evaluations, services 
and supports, including scientifically based literacy instruction. CEIS funds may be 
used to carry out coordinated early intervening services, aligned with activities funded 
by ESEA, as long as the CEIS funds are used to supplement, but not supplant, funds   
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made available under ESEA. (Section 300.226 of Title 34, Code of Federal Regulations 
(CFR)) 

In addition to funds allocated to CEIS, 34 CFR §300.208(a) address the issue of 
incidental benefit to nondisabled students by stating that IDEA Part B funds can be 
used  

… for the costs of special education and related services, and 
supplementary aids and services, provided in a regular class or other 
education-related setting to a child with a disability in accordance with the 
IEP of the child, even if one or more nondisabled children benefit from 
these services. 

B-15. What are the reporting requirements for districts that use CEIS funds for MTSS? 

Districts are required to track and count students who received CEIS funding through 
IDEA, Part B. These data must be reported in Survey 5 for each student through the 
FDOE automated student information system using the appropriate fund source data 
element for the school year in which CEIS was implemented. Refer to the Database 
Manual corresponding with the school year for which data are reported using the 
following link: http://www.fldoe.org/eias/dataweb/default.asp. 

B-16. Can an ESE teacher or service provider implement a Tier 3 intervention for a 
student who has not been found eligible for ESE services? 

When a problem-solving team determines that a struggling student needs a specific 
intervention, the team should also develop an implementation plan that identifies who 
will implement it, how it will be implemented and when and where it will be 
implemented. Interventions are provided in the general education environment through 
the use of supports available through general education resources. However, if an 
intervention requires specialized training or knowledge, an ESE teacher or service 
provider may support or implement the intervention in the general education setting. 

Prior to implementing interventions, an ESE teacher or service provider should ensure 
there is no conflict with the funding source for providing interventions in the general 
education environment. Regardless of the funding source for their position, ESE 
teachers or service providers may interact with teachers at the school level through 
professional development, school wide in-services or classroom-level training to 
provide support for those providing interventions. 

Section 1003.57(1)(c), F.S., states that a student “may not be given special instruction or 
services as an exceptional student until after he or she has been properly evaluated and 
found eligible as an exceptional student in the manner prescribed by rules of the SBE.” 
In addition, 34 CFR §300.300(b) states that the school district “must obtain informed 
consent from the parent of the child before the initial provision of special education and 
related services to the child.” 
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Appendix: Rule 6A-6-6.0331 

6A-6.0331 General Education Intervention Procedures, Evaluation, Determination 
of Eligibility, Reevaluation and the Provision of Exceptional Student Education 
Services. 

The state’s goal is to provide full educational opportunity and a free appropriate public 
education (FAPE) to all students with disabilities ages three (3) through twenty-one (21) 
and to students who are gifted in grades kindergarten through 12. School districts have 
the responsibility to ensure that students suspected of having a disability are subject to 
general education intervention procedures. They must ensure that all students with 
disabilities or who are gifted and who are in need of exceptional student education (ESE) 
as defined in paragraph 6A-6.03411(1)(n), F.A.C., are identified, located, and evaluated, 
and FAPE is made available to them if it is determined that the student meets the 
eligibility criteria specified in Rules 6A-6.03011, 6A-6.03012, 6A-6.030121, 6A-
6.03013, 6A-6.03014, 6A-6.030151, 6A-6.030152, 6A-6.030153, 6A-6.03016, 6A-
6.03018, 6A-6.03019, 6A-6.03020, 6A-6.03022, 6A-6.03023, paragraph 6A-
6.03026(1)(b) and Rule 6A-6.03027, F.A.C. ESE includes specially designed instruction 
as defined in paragraph 6A-6.03411(1)(jj), F.A.C.; special education as defined in 
paragraph 6A-6.03411(1)(kk), F.A.C.; and related services as defined in paragraph 6A-
6.03411(1)(dd), F.A.C. These requirements apply to all students, including those who are 
homeless or are wards of the state or who attend private schools, regardless of the 
severity of their disability. Additionally, school districts may elect to serve children with 
disabilities below the age of three (3) years in collaboration with the Part C Early Steps 
Program. The procedures and criteria for general education interventions, identification, 
evaluation, and determination of eligibility of students with disabilities and gifted 
students by school districts shall be set forth in the school district’s ESE Policies and 
Procedures document consistent with the following requirements. 

(1) General education intervention procedures for kindergarten through grade twelve 
(12) students suspected of having a disability who are enrolled in public schools. It is the 
local school district’s responsibility to develop and implement a multi-tiered system of 
support which integrates a continuum of academic and behavioral interventions for 
students who need additional support to succeed in the general education environment. In 
implementing a data-based problem solving process designed to develop, implement and 
evaluate a coordinated continuum of evidence-based instruction and intervention 
practices, a school district may carry out problem solving activities that include the 
provision of educational and behavioral evaluations, services, and supports, including 
evidence-based literacy instruction and professional development for teachers and other 
school staff to enable them to deliver scientifically based academic and behavioral 
interventions and, where appropriate, instruction on the use of adaptive and instructional 
technology. The general education intervention requirements set forth in paragraphs (a) 
through (e) of this subsection are not required of students suspected of being gifted or 
who are being considered for eligibility in accordance with Rule 6A-6.03020, F.A.C., for 
special education and related services for students who are homebound or hospitalized. 
The general education interventions requirements set forth in paragraphs (a), (b) and (e) 
of this subsection may not be required for students suspected of having a disability if a 
team that comprises qualified professionals and the parent determines that these general 
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education interventions are not appropriate for a student who demonstrates a speech 
disorder or severe cognitive, physical or sensory disorders, or severe social/behavioral 
deficits that require immediate intensive intervention to prevent harm to the student or 
others. 

(a) Parent involvement in general education intervention procedures. Opportunities 
for parents to be involved in a data-based problem solving process to address the 
student’s areas of concern must be made available. In addition, there must be discussion 
with the parent regarding the data used to identify the problem and monitor student 
progress, the student’s response to instruction and interventions, modification of the 
interventions, and anticipated future action to address the student’s learning and/or 
behavioral needs. Documentation of parental involvement and communication must be 
maintained. 

(b) Observations of the student must be conducted in the educational environment 
and, as appropriate, other settings to document the student’s learning or behavioral areas 
of concern. At least one (1) observation must include an observation of the student’s 
performance in the general classroom. 

(c) Review of existing data, including anecdotal, social, psychological, medical, and 
achievement (including classroom, district and state assessments) shall be conducted. 
Attendance data shall be reviewed and used as one indicator of a student’s access to 
instruction. 

(d) Vision and hearing screenings shall be conducted for the purpose of ruling out 
sensory deficits that may interfere with the student’s academic and behavioral progress, 
and additional screenings or assessments to assist in determining interventions may be 
conducted, as appropriate. The screening of a student by a teacher or specialist to 
determine appropriate instructional strategies for curriculum implementation shall not be 
considered to be an evaluation for eligibility for special education and related services. 

(e) Evidence-based interventions addressing the identified areas of concern must be 
implemented in the general education environment. The interventions selected for 
implementation should be developed by a team through a data-based problem solving 
process that uses student performance data to identify and analyze the area(s) of concern, 
select and implement interventions, and monitor the effectiveness of the interventions. 
Interventions shall be implemented as designed for a period of time sufficient to 
determine effectiveness, and with a level of intensity that matches the student’s needs. 
Pre-intervention and ongoing progress monitoring measures of academic and/or 
behavioral areas of concern must be collected and communicated to the parents in an 
understandable format, which may include, but is not limited to, graphic representation. 

(f) Nothing in this section should be construed to either limit or create a right to 
FAPE under Rules 6A-6.03011-.0361, F.A.C., or to delay appropriate evaluation of a 
student suspected of having a disability. 

(g) A school district may not use more than fifteen (15) percent of the amount it 
receives under Part B of the IDEA for any fiscal year to develop and implement a 
coordinated continuum of evidence-based general education interventions for students in 
kindergarten through grade twelve (12) who are not currently identified as needing 
special education and related services but who need additional support to succeed in the 
general education environment. Funds made available to carry out this paragraph may be 
used to carry out general education intervention procedures aligned with activities funded 
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by and carried out under the Elementary and Secondary Education Act (ESEA), if those 
funds are used to supplement, and not supplant, funds made available under the ESEA for 
the activities and services assisted under this paragraph. For IDEA Part B funds used in 
this way, the school district must annually report to the Florida Department of Education 
on the number of students served under this paragraph who received general education 
interventions and the number of students who received such services and subsequently 
receive special education and related services under Part B of the IDEA during the 
preceding two (2) year period. 

(2) Procedures prior to initial evaluation for prekindergarten children. For children 
who are below mandatory school attendance age and who are not yet enrolled in 
kindergarten, the activities specified in subsection (1) of this rule are not required. The 
following requirements apply to this population: 

(a) Existing social, psychological, and medical data shall be reviewed, with referral 
for a health screening when the need is indicated; and, 

(b) Vision and hearing screenings shall be conducted for the purpose of ruling out 
sensory deficits. Additional screenings to assist in determining interventions may be 
conducted as appropriate. 

(3) Initial evaluation. Each school district must conduct a full and individual initial 
evaluation before the initial provision of ESE. Either a parent of a kindergarten through 
grade 12 student or child age three (3) to kindergarten entry age, or a school district may 
initiate a request for initial evaluation to determine if the student is a student with a 
disability. Either a parent of a kindergarten through grade 12 student or a school district 
may initiate a request for initial evaluation to determine if a student is gifted. 

(a) The school district must seek consent from the parent or guardian to conduct an 
evaluation whenever the district suspects that a kindergarten through grade 12 student, or 
a child age three (3) to kindergarten entry age, is a student with a disability and needs 
special education and related services. Circumstances which would indicate that a student 
may be a student with a disability who needs special education and related services 
include, but are not limited to, the following: 

1. When a school-based team determines that the kindergarten through grade 12 
student’s response to intervention data indicate that intensive interventions implemented 
in accordance with subsection (1) of this rule are effective but require a level of intensity 
and resources to sustain growth or performance that is beyond that which is accessible 
through general education resources; or 

2. When a school-based team determines that the kindergarten through grade 12 
student’s response to interventions implemented in accordance with subsection (1) of this 
rule indicates that the student does not make adequate growth given effective core 
instruction and intensive, individualized, evidence-based interventions; or 

3. When a child age three (3) to kindergarten entry age receives a developmental 
screening through the school district or the Florida Diagnostic and Learning Resource 
Center and based on the results of the screening it is suspected that the child may be a 
child with a disability in need of special education and related services; or 

4. When a parent requests an evaluation and there is documentation or evidence that 
the kindergarten through grade 12 student or child age three (3) to kindergarten entry age 
who is enrolled in a school district operated preschool program may be a student with a 
disability and needs special education and related services. 
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(b) Within thirty (30) days of a determination that a circumstance described in 
subparagraphs (3)(a)1., (3)(a) 2. or (3)(a)3., of this rule exists for a student in grades 
kindergarten through grade 12 or a child age three (3) to kindergarten entry age, the 
school district must request consent from the parent to conduct an evaluation, unless the 
parent and the school agree otherwise in writing. 

(c) As described in subparagraph (3)(a)4. of this rule, if a parent requests that the 
school conduct an evaluation to determine whether their child is a child with a disability 
in need of special education and related services, the school district must within thirty 
(30) days, unless the parent and the school agree otherwise in writing: 

1. Obtain consent for the evaluation; or 
2. Provide the parent with written notice in accordance with Rule 6A-6.03311, 

F.A.C., explaining its refusal to conduct the evaluation. 
(d) Prior to a school district request for initial evaluation of a student in grades K 

through 12 suspected of having a disability, school personnel must make one (1) of the 
following determinations and include appropriate documentation in the student’s 
educational record to the effect that: 

1. The general education intervention procedures have been implemented as required 
under this rule and the data indicate that the student may be a student with a disability 
who needs special education and related services; 

2. The evaluation was initiated at parent request and the activities described in 
subsection (1) of this rule will be completed concurrently with the evaluation but prior to 
the determination of the student’s eligibility for special education and related services; or 

3. The nature or severity of the student’s areas of concern makes the general 
education intervention procedures inappropriate in addressing the immediate needs of the 
student. 

(e) The school district shall be responsible for conducting all initial evaluations 
necessary to determine if the student is eligible for ESE and to determine the educational 
needs of the student. Such evaluations must be conducted by examiners, including 
physicians, school psychologists, psychologists, speech-language pathologists, teachers, 
audiologists, and social workers who are qualified in the professional’s field as evidenced 
by a valid license or certificate to practice such a profession in Florida. In circumstances 
where the student’s medical care is provided by a physician licensed in another state, at 
the discretion of the school district administrator for exceptional student education, a 
report of a physician licensed in another state may be accepted for the purpose of 
evaluation and consideration of eligibility as a student with a disability. Educational 
evaluators not otherwise covered by a license or certificate to practice a profession in 
Florida shall either hold a valid Florida teacher’s certificate or be employed under the 
provisions of Rule 6A-1.0502, F.A.C. 

1. Tests of intellectual functioning shall be administered and interpreted by a 
professional person qualified in accordance with Rule 6A-4.0311, F.A.C., or licensed 
under Chapter 490, F.S. 

2. Standardized assessment of adaptive behavior shall include parental input 
regarding their student’s adaptive behavior. 

(f) For a signed consent for evaluation received by a school district on or before June 
30, 2015, the school district shall ensure that initial evaluations of students suspected of 
having a disability are completed within sixty (60) school days (cumulative) as defined in 
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paragraph 6A-6.03411(1)(h), F.A.C., that the student is in attendance after the school 
district’s receipt of parental consent for the evaluation. For prekindergarten children, 
initial evaluations must be completed within sixty (60) school days after the school 
district’s receipt of parental consent for evaluation. 

(g) Beginning July 1, 2015, the school district shall ensure that initial evaluations of 
students and preschool age children age three (3) through kindergarten entry age 
suspected of having a disability are completed within sixty (60) calendar days after the 
school district’s receipt of parent consent for evaluation. For the purposes of this rule, the 
following calendar days shall not be counted toward the sixty (60) calendar day 
requirement: 

1. All school holidays and Thanksgiving, winter and spring breaks as adopted by the 
district school board as required by Rule 6A-10.019, F.A.C.; 

2. The summer vacation period beginning the day after the last day of school for 
students and ending on the first day of school for students in accordance with the 
calendar adopted by the district school board as required by Rule 6A-10.019, F.A.C. 
However, the school district is not prohibited from conducting evaluations during the 
summer vacation period; and, 

3. In the circumstance when a student is absent for more than eight (8) school days in 
the sixty (60) calendar day period, the student’s absences shall not be counted toward the 
sixty (60) calendar day requirement. 

(h) The sixty (60)-day timeframe for evaluation does not apply to a school district if: 
1. The parent of the student repeatedly fails or refuses to produce the student for the 

evaluation; or 
2. A student enrolls in a school served by the school district after the timeframe has 

begun, and prior to a determination by the student’s previous school district as to whether 
the student is a student with a disability. This exception applies only if the subsequent 
school district is making sufficient progress to ensure a prompt completion of the 
evaluation, and the parent and subsequent school district agree to a specific time when 
the evaluation will be completed. Assessments of students with disabilities who transfer 
from one school district to another school district in the same school year must be 
coordinated with those students’ prior and subsequent schools, as necessary and as 
expeditiously as possible, to ensure prompt completion of full evaluations. 

(i) The school district shall ensure that students suspected of being gifted are 
evaluated within a reasonable period of time as specified in the district’s ESE Policies 
and Procedures Document as defined in subsection 6A-6.03411(2), F.A.C., but no more 
than ninety (90) school days that the student is in attendance after the school district’s 
receipt of parental consent for the evaluation. 

(4) Parental consent for initial evaluation. 
(a) The school district must provide the parent written notice that describes any 

evaluation procedures the school district proposes to conduct. In addition, the school 
district proposing to conduct an initial evaluation to determine if a student is a student 
with a disability and needs special education and related services or is gifted and needs 
ESE must obtain informed consent from the parent of the student before conducting the 
evaluation. 

(b) Parental consent for initial evaluation must not be construed as consent for initial 
provision of ESE. 
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(c) The school district must make reasonable efforts to obtain the informed consent 
from the parent for an initial evaluation to determine whether the student is a student with 
a disability or is gifted. 

(d) In the event that the parent fails to respond to the district’s request to obtain 
informed written consent, the district must maintain documentation of attempts made to 
obtain consent. 

(e) For initial evaluations only, if the child is a ward of the State and is not residing 
with the student’s parent, the school district is not required to obtain informed consent 
from the parent for an initial evaluation to determine whether the student is a student with 
a disability if: 

1. Despite reasonable efforts to do so, the school district cannot discover the 
whereabouts of the parent of the student; 

2. The rights of the parents of the student have been terminated in accordance with 
Chapter 39, Part X, F.S.; or 

3. The rights of the parent to makes educational decisions have been subrogated by a 
judge in accordance with State law and consent for initial evaluation has been given by 
an individual appointed by the judge to represent the student. 

(f) If the parent of a student suspected of having a disability who is enrolled in public 
school or seeking to be enrolled in public school does not provide consent for initial 
evaluation or the parent fails to respond to a request to provide consent, the school district 
may, but is not required to, pursue initial evaluation of the student by using the mediation 
or due process procedures contained in Rule 6A-6.03311, F.A.C. The school district does 
not violate its child find obligations if it declines to pursue the evaluation. 

(g) A school district may not use a parent’s refusal to consent to initial evaluation to 
deny the parent or the student any other service, benefit, or activity of the school district, 
except as provided by this rule. 

(5) Evaluation procedures. 
(a) In conducting an evaluation, the school district: 
1. Must use a variety of assessment tools and strategies to gather relevant functional, 

developmental, and academic information about the student within a data-based problem 
solving process, including information about the student’s response to evidence-based 
interventions as applicable, and information provided by the parent. This evaluation data 
may assist in determining whether the student is eligible for ESE and the content of the 
student’s individual educational plan (IEP) or educational plan (EP), including 
information related to enabling the student with a disability to be involved in and 
progress in the general curriculum (or for a preschool child, to participate in appropriate 
activities), or for a gifted student’s needs beyond the general curriculum; 

2. Must not use any single measure or assessment as the sole criterion for determining 
whether a student is eligible for ESE and for determining an appropriate educational 
program for the student; and, 

3. Must use technically sound instruments that may assess the relative contribution of 
cognitive and behavioral factors, in addition to physical or developmental factors. 

(b) Each school district must ensure that assessments and other evaluation materials 
and procedures used to assess a student are: 

1. Selected and administered so as not to be discriminatory on a racial or cultural 
basis; 
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2. Provided and administered in the student’s native language or other mode of 
communication and in the form most likely to yield accurate information on what the 
student knows and can do academically, developmentally, and functionally, unless it is 
clearly not feasible to do so; 

3. Used for the purposes for which the assessments or measures are valid and reliable; 
and, 

4. Administered by trained and knowledgeable personnel in accordance with any 
instructions provided by the producer of the assessments. 

(c) Assessments and other evaluation materials and procedures shall include those 
tailored to assess specific areas of educational need and not merely those that are 
designed to provide a single general intelligence quotient. 

(d) Assessments shall be selected and administered so as to best ensure that if an 
assessment is administered to a student with impaired sensory, manual, or speaking skills, 
the assessment results accurately reflect the student’s aptitude or achievement level or 
whatever other factors the test purports to measure, rather than reflecting the student’s 
sensory, manual, or speaking skills, unless those are the factors the test purports to 
measure. 

(e) The school district shall use assessment tools and strategies that provide relevant 
information that directly assists persons in determining the educational needs of the 
student. 

(f) A student shall be assessed in all areas related to a suspected disability, including, 
if appropriate, health, vision, hearing, social and emotional status, general intelligence, 
academic performance, communicative status, and motor abilities. 

(g) An evaluation shall be sufficiently comprehensive to identify all of a student’s 
ESE needs, whether or not commonly linked to the suspected disability. 

(6) Determination of eligibility for exceptional students. 
(a) A group of qualified professionals determines whether the student is an 

exceptional student in accordance with this rule and the educational needs of the student. 
The parents of a student being considered for eligibility as a student with a disability shall 
be invited and encouraged to participate as equal members of the group. The school 
district must provide a copy of the evaluation report and the documentation of the 
determination of eligibility at no cost to the parent. 

(b) In interpreting evaluation data for the purpose of determining if a student is an 
exceptional student and the educational needs of the student, each school district shall: 

1. Draw upon data and information collected as part of a data-based problem solving 
process from a variety of sources, such as aptitude and achievement tests, the student’s 
response to instruction and interventions implemented, parent input, student input as 
appropriate, teacher recommendations, and information about the student’s physical 
condition, social or cultural background, and adaptive behavior; 

2. Ensure that information obtained from all of these sources is documented and 
analyzed by the team as part of the problem solving process; and, 

3. Determine eligibility in accordance with the criteria and procedures specified in 
these rules. 

(c) If a determination is made that a student has a disability and needs special 
education and related services, an IEP shall be developed for the student in accordance 
with Rule 6A-6.03028, F.A.C. For children ages three (3) through five (5) years, an 
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individual family support plan (IFSP) may be developed in lieu of an IEP in accordance 
with Rule 6A-6.03029, F.A.C. 

(d) A student may not be determined eligible as a student with a disability if the 
determinant factor is: 

1. Lack of appropriate instruction in reading, including the essential components of 
reading instruction, including explicit and systematic instruction in (a) phonemic 
awareness; (b) phonics; (c) vocabulary development; (d) reading fluency, including oral 
reading skills; and (e) reading comprehension strategies; 

2. Lack of appropriate instruction in math; or 
3. Limited English proficiency; and, 
4. The student does not otherwise meet the eligibility criteria specified in Rules 6A-

6.03011-.0361, F.A.C. 
(e) A student may not be denied eligibility as a student who is gifted if the 

determinant factor is limited English proficiency. 
(f) For students identified as gifted, an EP in accordance with Rule 6A-6.030191, 

F.A.C., shall be developed. 
(7) Reevaluation Requirements. 
(a) A school district must ensure that a reevaluation of each student with a disability 

is conducted in accordance with Rules 6A-6.03011-.0361, F.A.C., if the school district 
determines that the educational or related services needs, including improved academic 
achievement and functional performance, of the student warrant a reevaluation or if the 
student’s parent or teacher requests a reevaluation. 

(b) A reevaluation may occur not more than once a year, unless the parent and the 
school district agree otherwise and must occur at least once every three (3) years, unless 
the parent and the school district agree that a reevaluation is unnecessary. 

(c) Each school district must obtain informed parental consent prior to conducting any 
reevaluation of a student with a disability. 

(d) If the parent refuses to consent to the reevaluation, the school district may, but is 
not required to, pursue the reevaluation by using the consent override provisions of 
mediation or due process. The school district does not violate its child find, evaluation or 
reevaluation obligations if it declines to pursue the evaluation or reevaluation. 

(e) The informed parental consent for reevaluation need not be obtained if the school 
district can demonstrate that it made reasonable efforts to obtain such consent and the 
student’s parent has failed to respond. 

(8) Additional requirements for evaluations and reevaluations. As part of an initial 
evaluation, if appropriate, and as part of any reevaluation, the IEP Team and other 
qualified professionals, as appropriate, must take the following actions: 

(a) Review existing evaluation data on the student, including: 
1. Evaluations and information provided by the student’s parents; 
2. Current classroom-based, local, or State assessments and classroom-based 

observations; and, 
3. Observations by teachers and related services providers. 
(b) Identify, on the basis of that review and input from the student’s parents, what 

additional data, if any, are needed to determine the following: 
1. Whether the student is a student with a disability or, in case of a reevaluation of the 

student, whether the student continues to have a disability; 
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2. The educational needs of the student; 
3. The present levels of academic achievement and related developmental needs of 

the student; 
4. Whether the student needs special education and related services or, in the case of a 

reevaluation of the student, whether the student continues to need special education and 
related services; and, 

5. Whether any additions or modifications to the special education and related 
services are needed to enable the student to meet the measurable annual goals set out in 
the student’s IEP and to participate, as appropriate, in the general curriculum. 

(c) The group conducting this review may do so without a meeting. 
(d) The school district shall administer tests and other evaluation measures as may be 

needed to produce the data that is to be reviewed under this section. 
(e) If the determination under this section is that no additional data are needed to 

determine whether the student continues to be a student with a disability and to determine 
the student’s educational needs, the school district shall notify the student’s parents of: 

1. That determination and the reasons for the determination; and, 
2. The right of the parents to request an assessment to determine whether the student 

continues to be a student with a disability and to determine the student’s educational 
needs. The school district is not required to conduct the assessment unless requested to do 
so by the student’s parents. 

(f) Reevaluation is not required for a student before the termination of eligibility due 
to graduation with a standard diploma or exiting from school upon reaching the student’s 
twenty-second (22nd) birthday. For a student whose eligibility terminates under these 
circumstances, a school district must provide the student with a summary of the student’s 
academic achievement and functional performance, which shall include 
recommendations on how to assist the student in meeting the student’s postsecondary 
goals. 

(g) Parental consent is not required before reviewing existing data as part of an 
evaluation or reevaluation or administering a test or other evaluation that is administered 
to all students unless, before administration of that test or evaluation, consent is required 
of parents of all students. 

(h) If a parent of a student who is home schooled or placed in private school by the 
parents at their own expense does not provide consent for the initial evaluation or the 
reevaluation, or the parent fails to respond to a request to provide consent, the school 
district may not use the consent override provisions of mediation or due process and the 
school district is not required to consider the student eligible for services under Rules 6A-
6.03011-.0361, F.A.C. 

(i) To meet the reasonable efforts requirements to obtain parental consent, the school 
district must document its attempts to obtain parental consent using procedures such as 
those used to obtain parental participation in meetings as described in subparagraph 6A-
6.03028(3)(b)7., F.A.C. 

(9) Parental Consent for the Initial Provision of Services. 
(a) A school district responsible for making FAPE available to an exceptional student 

must obtain informed consent from the parent of the student before the initial provision of 
ESE to the student. 
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(b) The school district must make reasonable efforts to obtain informed consent from 
the parent for the initial provision of ESE to the student. 

(c) If the parent of a student fails to respond or refuses to consent to the initial 
provision of ESE, the school district may not use mediation or due process hearing 
procedures in order to obtain agreement or a ruling that the services may be provided to 
the student. 

(d) If the parent of the student refuses consent to the initial provision of ESE, or the 
parent fails to respond to a request to provide consent for the initial provision of ESE, the 
school district will not be considered to be in violation of the requirement to make FAPE 
available to the student for the failure to provide the student with the ESE for which the 
school district requests consent. In addition, the school district is not required to convene 
an IEP or EP team meeting or develop an IEP or EP for the student for the ESE for which 
the school district requests such consent. 

(e) If, at any time subsequent to the initial provision of ESE, the parent of a student 
revokes consent in writing for the continued provision of ESE, the school district may not 
continue to provide ESE to the student, but must provide prior written notice before 
ceasing the provision of ESE. The school district may not use mediation or due process 
hearing procedures in order to obtain agreement or a ruling that the services may be 
provided to the student. 

(f) If a parent of a student revokes consent in writing for the continued provision of 
ESE, the school district: 

1. Will not be considered to be in violation of the requirement to make FAPE 
available to the student for its failure to provide the student with further ESE; and, 

2. Is not required to convene an IEP or EP team meeting or develop an IEP or EP for 
the student for further provision of ESE. 

(g) If a parent of a student with a disability revokes consent in writing for their child’s 
receipt of ESE after the initial provision of ESE to the student, the school district is not 
required to amend the student’s education records to remove any references to the 
student’s receipt of ESE because of the revocation of consent. 

(10) Parental Consent for Specific Actions. 
(a) A school district may not proceed with the following actions included in a 

student’s IEP without written informed consent of the parent unless the school district 
documents reasonable efforts to obtain the parent’s consent and the student’s parent has 
failed to respond, or the school district obtains approval through a due process hearing in 
accordance with subsection 6A-6.03311(9), F.A.C. To meet the reasonable efforts 
requirements to obtain parental consent the school district must document its attempts to 
obtain parental consent using procedures such as those used to obtain parental 
participation in meetings as described in subparagraph 6A-6.03028(3)(b)7., F.A.C. 

Those actions requiring parental consent include: 
1. Administration of an alternate assessment in accordance with Section 1008.22, 

F.S., and provision of instruction in the state standards access points curriculum; and, 
2. Except for a change in placement as described in Section 1003.57(1)(h), F.S., 

placement of the student in an exceptional student education center as defined in 
paragraph 6A-1.099828(2)(b), F.A.C. 

(b) The district shall obtain written parental consent for the actions described above 
on the Parental Consent Form – Instruction in the State Standards Access Points 
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Curriculum and Florida Alternate Assessment Administration, Form 313181, 
(http://www.flrules.org/Gateway/reference.asp?No=Ref-04779) (effective December 
2014) English, Arabic, Chinese, French, Haitian Creole, Portuguese, Russian, Spanish, 
Tagalog, and Vietnamese, and Parental Consent Form – Student Placement in an 
Exceptional Education Center, Form 313182, 
(http://www.flrules.org/Gateway/reference.asp?No=Ref-03384) (effective March 2014) 
English, Arabic, Chinese, French, Haitian Creole, Portuguese, Russian, Spanish, Tagalog, 
and Vietnamese, adopted by the Department of Education and incorporated by reference 
and available at http://www.fldoe.org/ese/ or may be obtained from the Department of 
Education, Bureau of Exceptional Education and Student Services, 325 West Gaines 
Street, Room 614, Tallahassee, FL 32399. Both forms were translated into Arabic, 
Chinese, French, Haitian Creole, Portuguese, Russian, Spanish, Tagalog, and 
Vietnamese. 

(c) At any time an IEP team meeting is to be convened for the purpose of reviewing 
or changing a student’s IEP as it relates to any of the actions described above, the school 
district must provide written notice of the meeting to the parent at least ten (10) days 
before the meeting. The notice must indicate the purpose, time, and location of the 
meeting and who, by title or position, will attend the meeting. The meeting may be 
convened prior to the tenth (10th) day, if the parent consents upon receipt of the written 
notice described above. 

(d) Within ten (10) school days of a parent indicating in writing on a consent form 
described in paragraph (b) of this subsection that they do not consent to an action 
described in paragraph (a) of this subsection, the district must either develop and 
implement a new placement or instruction and assessment procedures in accordance with 
a new IEP or must request a due process hearing in accordance with subsection 6A-
6.03311(9), F.A.C. During the pendency of a due process hearing or appellate proceeding 
regarding a due process complaint, the student must remain in the student’s current 
educational assignment while awaiting the decision of the due process hearing or court 
proceeding, unless the parent and the district school board agree otherwise. 
 
Rulemaking Authority 1001.02(1), (2)(n), 1003.4282, 1003.57, 1003.571, 1003.5715 FS. 
Law Implemented 1003.01(3)(a), (b), 1003.4282, 1003.57, 1003.571. 1003.5715 FS. 
History New 6-17-74, Amended 12-5-74, 7-1-77, 3-28-78, 7-12-78, 8-31-78, 11-29-78, 
10-7-81, 7-13-83, 6-2-85, Formerly 6A 6.331, Amended 7-13-93, 1-2-95, 9-20-04, 12-22-
08, 12-15-09, 3-25-14, 12-23-14. 
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