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PATRIOT DAY AND NATIONAL DAY OF SERVICE 
AND REMEMBRANCE, 2015 

  
In the United States, Patriot Day and National Day of Service and 
Remembrance occurs on September 11 of each year, designated in memory of 
the 2,977 killed in the September 11, 2001 terrorist attacks.  
 
On December 18, 2001, President George W. Bush signed into law Patriot Day 
as a day of remembrance. The American flag should be flown at half-staff in 
American homes, at the White House, and on all United States government 
buildings and establishments, home and abroad.   The President also asks 
Americans to observe a moment of silence beginning at 8:46am EST - the time 
the first plane crashed on September 11, 2001.  A presidential proclamation is 
also issued each year in honor of Patriot Day. 
 
In 2009, Congress designated September 11th as a National Day of Service and 
Remembrance under federal law, and charged the Corporation for National and 
Community Service with helping to support this effort across the country. 
President Obama and the First Lady asked Americans to volunteer in their 
communities as a way to honor the heroes of September 11th and those who 
serve our military. The goal is to honor not only those who lost their lives in 
this tragedy, but also to reignite the spirit of unity and service that inspired 
Americans after the September 11th tragedy.   
  
Corporation for National and Community Service September 11 National Day of Service and 
Remembrance website: http://www.serve.gov/?q=site-page/september-11th-national-day-service-and-
remembrance 
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Bringing 9/11 into the Classroom—14 Years Later 
  
Today’s high school students were in pre-school when the terrorist attacks occurred on 
September 11, 2001.  Today’s elementary students were not yet born. Even though students 
have often heard the term “9/11” and associate it with terrorist attacks, it doesn’t mean that 
they have great knowledge about the events of that day. What students understand and 
believe about the events of 9/11 is based on what they have heard at home, in school, and 
from the media. 
  
As we approach the anniversary of 9/11, students will be seeing and hearing more about the 
event. Television programing will feature film of the day’s events and its aftermath. Students 
will be presented with images of terror and grief.   Educators and parents need to be ready 
to help students. 
  
With that in mind, Teaching Tolerance* offers the following tips for educators as the 
anniversary approaches: 
  
Whether schools opt simply to memorialize the victims or decide to turn the anniversary 
into a teachable moment, one thing is clear: It’s going to be complicated. Educators bringing 
9/11 into the classroom, particularly during the anniversary, need to be skilled and sensitive. 
  
Children need to feel safe. For younger children especially, discussion of the day should 
include messages of reassurance that they are safe. Talk about the fact that the attack was 
shocking because it was unusual, and that nothing like it has happened since then in the 
United States. Emphasize stories of heroic and selfless actions rather than stories about 
victims. 
  
Involve families. Work with the PTA/PTO to get the word out to parents to monitor 
closely what’s on television, and remind them that scenes of violence can lead to anxiety in 
vulnerable children. 
  
Understand how wide the 9/11 impact has been. Children across the country—not 
just those in New York, Washington, D.C., and Pennsylvania—have been personally affected by 
the events and aftermath of 9/11. Consider whether your students include: 
  
• Children  of  military personnel,  who  are  already anxious  about their  parents’ 

wellbeing; 
• Children who have lost a military parent in Iraq or Afghanistan; 
• Children whose parents are firefighters, police officers and other first-responders; 
• Children who are Muslims; 
• Children whose families have come from countries where terrorism is much more 

common; and 
• Children vulnerable to anxiety or depression. 

 



Be aware of what children know and think about 9/11. Even though they don’t 
remember the day, students will have a narrative in their heads about what happened. It’s the 
rare family that will have ignored 9/11. The narrative however, might be long on opinion and 
short on details. If you are going to teach older students about the day or its consequences, 
be prepared to confront some strongly felt beliefs calmly. 
  
Anticipate questions. For many children, this anniversary may be the first time they’ve 
really talked about 9/11 in school. They will have questions, many of which cannot be easily 
answered. Plan ahead by meeting with other teachers to brainstorm likely questions and to 
decide what’s age-appropriate. 
  
It’s not enough to remember. Many communities will memorialize those killed on 9/11 
and the men and women who have been casualties in the resulting wars. Educators need to 
go beyond memorializing to create lessons that help students make sense of the world and 
be agents of positive change. 
  
There is no dearth of ways to teach about 9/11. Here are some of the topics we think are 
worth exploring. 
  
 Explore the nature of terrorism with high school students.  There is no one definition of 

the word terrorism, even in the international community. Present students with two or 
three cases of terrorism (e.g. 9/11, the attacks in Norway and Irish Republican Army 
attacks during “the troubles”) and challenge them to find the commonalities. 
 

 Examine the ways in which stressful events put pressure on civil liberties and rights. 
During wartime, societies often reduce liberties—think of the Japanese- American 
internment during World War II, the imposition of martial law during the Civil War and 
passage of the Patriot Act in 2001—to gain security. Help students see that these changes 
need not be permanent, mainly because dissenters rise up to restrictions on liberty. 
 

 Develop historical thinking by exploring the consequences of 9/11. Help students see that 
the attacks themselves and the response to them have led to, among other things, two 
wars, a shift in national priorities, mistrust of Muslims and renewed arguments about the 
limits of religious tolerance. 

  
Most important, let’s keep in mind the role education plays in healing. We teach to help 
children recognize and overcome the hatreds, challenges and fear that—along with the ash 
and sorrow—became embedded in our lives twelve years ago. 
  
Tips from:  Maureen Costello, Director Teaching Tolerance* 
  
*Founded in 1991 by the Southern Poverty Law Center, Teaching Tolerance is dedicated to reducing prejudice, 
improving intergroup relations and supporting equitable school experiences for our nation's children.  
http://www.tolerance.org/about 
 
 

http://www.splcenter.org/
http://www.tolerance.org/about


Background Information on the September 11, 2001 Terrorist Attacks 
  
Overview:  On September 11, 2001, 19 militants associated with the Islamic extremist group 
al-Qaeda hijacked four airliners and carried out suicide attacks against targets in the United 
States. Two of the planes were flown into the towers of the World Trade Center in New York 
City, a third plane hit the Pentagon just outside Washington, D.C., and the fourth plane 
crashed in a field in Pennsylvania. Often referred to as 9/11, the attacks resulted in extensive 
death and destruction, triggering major U.S. initiatives to combat terrorism and defining the 
presidency of George W. Bush. Over 3,000 people were killed during the attacks in New York 
City and Washington, D.C., including more than 400 police officers and firefighters. 
 
Events:  On September 11, 2001, at 8:45 a.m. on a clear Tuesday morning, an American 
Airlines Boeing 767 loaded with 20,000 gallons of jet fuel crashed into the north tower of 
the World Trade Center in New York City. The impact left a gaping, burning hole near the 
80th floor of the 110-story skyscraper, instantly killing hundreds of people and trapping 
hundreds more in higher floors. As the evacuation of the tower and its twin got underway, 
television cameras broadcasted live images of what initially appeared to be a freak accident. 
Then, 18 minutes after the first plane hit, a second Boeing 767–United Airlines Flight 175–
appeared out of the sky, turned sharply toward the World Trade Center and sliced into the 
south tower near the 60th floor. The collision caused a massive explosion that showered 
burning debris over surrounding buildings and the streets below. America was under attack. 
 
The attackers were Islamic terrorists from Saudi Arabia and several other Arab nations. 
Reportedly financed by Saudi fugitive Osama bin Laden’s al-Qaeda terrorist organization, they 
were allegedly acting in retaliation for America’s support of Israel, its involvement in 
the Persian Gulf War, and its continued military presence in the Middle East. Some of the 
terrorists had lived in the United States for more than a year and had taken flying lessons at 
American commercial flight schools. Others had slipped into the country in the months 
before September 11 and acted as the “muscle” in the operation. The 19 terrorists easily 
smuggled box-cutters and knives through security at three East Coast airports and boarded 
four flights bound for California, chosen because the planes were loaded with fuel for the 
long transcontinental journey. Soon after takeoff, the terrorists commandeered the four 
planes and took the controls, transforming ordinary commuter jets into guided missiles. 
 
As millions watched the events unfolding in New York, American Airlines Flight 77 circled 
over downtown Washington, D.C., and slammed into the west side of the Pentagon military 
headquarters at 9:45 a.m. Jet fuel from the Boeing 757 caused a devastating inferno that led 
to the structural collapse of a portion of the giant concrete building. All told, 125 military 
personnel and civilians were killed in the Pentagon, along with all 64 people aboard the 
airliner. 
 
Less than 15 minutes after the terrorists struck the nerve center of the U.S. military, the 
horror in New York took a catastrophic turn for the worse when the south tower of the 
World Trade Center collapsed in a massive cloud of dust and smoke. The structural steel of 
the skyscraper, built to withstand winds in excess of 200 miles per hour and a large  



conventional fire, could not withstand the tremendous heat generated by the burning jet fuel. 
At 10:30 a.m., the other Trade Center tower collapsed. Close to 3,000 people died in the 
World Trade Center and its vicinity, including a staggering 343 firefighters and paramedics, 23 
New York City police officers and 37 Port Authority police officers who were struggling to 
complete an evacuation of the buildings and save the office workers trapped on higher floors. 
Only six people in the World Trade Center towers at the time of their collapse survived. 
Almost 10,000 others were treated for injuries, many severe. 
 
Meanwhile, a fourth California-bound plane–United Flight 93–was hijacked about 40 minutes 
after leaving Newark International Airport in New Jersey. The plane had been delayed in 
taking off, resulting in passengers on board learned of events in New York and Washington via 
cell phone and Airfone calls to the ground. Knowing that the aircraft was not returning to an 
airport as the hijackers claimed, a group of passengers and flight attendants planned an 
insurrection. One of the passengers, Thomas Burnett Jr., told his wife over the phone that “I 
know we’re all going to die. There’s three of us who are going to do something about it. I 
love you, honey.” Another passenger–Todd Beamer–was heard saying “Are you guys ready? 
Let’s roll” over an open line. Sandy Bradshaw, a flight attendant, called her husband and 
explained that she had slipped into a galley and was filling pitchers with boiling water. Her last 
words to him were “Everyone’s running to first class. I’ve got to go. Bye.” 
 
The passengers fought the four hijackers and are suspected to have attacked the cockpit 
with a fire extinguisher. The plane then flipped over and sped toward the ground at upwards 
of 500 miles per hour, crashing in a rural field in western Pennsylvania at 10:10 a.m. All 45 
people aboard were killed. Its intended target is not known, but theories include the White 
House, the U.S. Capitol, the Camp David presidential retreat in Maryland or one of several 
nuclear power plants along the eastern seaboard. 
 
At 7 p.m., President George W. Bush, who had spent the day being shuttled around the 
country because of security concerns, returned to the White House. At 9 p.m., he delivered a 
televised address from the Oval Office, declaring, “Terrorist attacks can shake the 
foundations of our biggest buildings, but they cannot touch the foundation of America. These 
acts shatter steel, but they cannot dent the steel of American resolve.” In a reference to the 
eventual U.S. military response he declared, “We will make no distinction between the 
terrorists who committed these acts and those who harbor them.” 
 
Operation Enduring Freedom, the American-led international effort to oust the Taliban 
regime in Afghanistan and destroy Osama bin Laden’s terrorist network based there, began 
on October 7. Within two months, U.S. forces had effectively removed the Taliban from 
operational power, but the war continued, as U.S. and coalition forces attempted to defeat a 
Taliban insurgency campaign based in neighboring Pakistan. Osama bin Laden, the mastermind 
behind the September 11th attacks, remained at large until May 2, 2011, when he was finally 
tracked down and killed by U.S. forces at a hideout in Abbottabad, Pakistan. In June 2011,  
-http://www.history.com/topics/9-11-attacks 
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Patriot Day Narrative for the Moment of Silence to be Observed at 
8:46 a.m. 
  
Today, Friday, September 11, 2015, is Patriot Day.  This day marks the 14th anniversary of 
the September 11, 2001 terrorist attacks against the United States at the World Trade 
Centers, the Pentagon, and aboard United Flight 93. 
  
Nearly 3,000 innocent victims perished on September 11, 2001 as planes struck the skyline 
of New York City, the Pentagon in Washington, D.C., and a farm field in Pennsylvania. Many 
victims died in the first few minutes; others died seeking safety following the senseless 
attacks.  First responders including police, firefighters, members of the Armed Forces, and 
private citizens also made the ultimate sacrifice working to assist others in the immediate 
aftermath of the attacks. 
  
In honor of the thousands who lost their lives on September 11, 2001 and their families, we 
ask you now to observe 30 seconds of silence. 
  
Thank you. 
 



Additional Web Resources for Patriot Day and National Day of 
Service and Remembrance 

  
• Collier County Freedom Memorial: http://www.freedommemorialfoundationofnaples.org/ 
• U.S. Department of Education 911 Materials for Teachers: 

https://www.ed.gov/911anniversary 
• 911 Memorial Teach and Learn: http://www.911memorial.org/teach-learn 
• Pentagon Memorial 911 Educational Materials: 

http://pentagonmemorial.org/learn/education-materials 
• For Action Initiative: A K-12 Curriculum Addressing  the Global Context of 9/11  

and Terrorism,  http://www.foractioninitiative.org/   
• PBS America Responds: http://www.pbs.org/americaresponds/educators.html 
• 9/11 Day of Service:  http://www.911day.org/ 
• Scholastic News’ 9/11 site for teachers: 

http://teacher.scholastic.com/scholasticnews/indepth/911/teachers/index.htm 
• Edsitement!’s Virtual Visit to the National September 11 Memorial and Museum: 

http://edsitement.neh.gov/virtual-visit-national-september-11-memorial-and-museum 
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Patriot Day Lesson Plans 

Elementary Plans: 
 

Discovery Education Video Resources List 
 

Elementary Student Book List 
 

Furry Heroes (K-3) 
 

Oral Histories and Everyday Heroes (3-5) 
 

The Survivor Tree (K-5) 
 

Patriot Day Printables 
 

Secondary Plans: 
 

Oral Histories and Everyday Heroes (6-8) 
 

The Final Run of Ladder 3 (9-12) 
 

Days of Infamy (6-12) 
 

9/11 Tagxedo Lesson From TCI (6-12)  
-outside link to TCI blog website 
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Discovery Education Video Resources  
Elementary  

 
 
 
 
 
 
 
 
 

When I Grow Up: I Want to Be a Police Officer 
Grades K-2 

12:44 minutes 
Has a teacher’s guide and blackline masters 

  
 
 
 
 
 
 
 
 

When I Grow Up: I Want to Be a Firefighter 
Grades K-2 

13:27 minutes 
Has a teacher’s guide and blackline masters 

 
 
 
 
 
 
 
 

TLC Elementary School: American Diversity 
Grades 3-5 

24:23 minutes 
 

http://app.discoveryeducation.com/player/view/assetGuid/DFF859CD-2843-4252-8FD0-A1B0B47B562D
http://app.discoveryeducation.com/player/view/assetGuid/3A003E54-9D99-42B0-8C6E-C99F147922CE
http://app.discoveryeducation.com/player/view/assetGuid/FD2D9FA6-6F6B-42E0-A6BA-B00CB21AAD19


Elementary Student Book List 
A few possible books that may assist in teaching about 9/11 

 
 

FIREBOAT: The Heroic Adventures of the John J. Harvey  
Author: Maira Kalman 
This is the inspiring true story of the John J. Harvey—a retired New York City fireboat 
reinstated on September 11, 2001. Originally launched in 1931, the Harvey was the most 
powerful fireboat of her time. After the September 11 attacks, with fire hydrants at Ground 
Zero inoperable and the Hudson River's water supply critical to fighting the blaze, the fire 
department called on the Harvey for help. There were adjustments—forcing water into 
hoses by jamming soda bottles and wood into nozzles with a sledgehammer—and then the 
fireboat's volunteer crew pumped much-needed water to the disaster site. The John J. Harvey 
proved she was still one of New York's Bravest! 
 
 
 The Little Chapel that Stood  
 Author: A.B. Curtiss 
Beautifully illustrated book tells of the historic chapel less than 100 yards from the Twin 
Towers that miraculously survived on 9-11. Firemen hung their shoes on the fence and raced 
to help the people in the towers: Oh what gallant men did we lose/Who never came back to 
get their shoes. The story of terror overcome by courage and bravery that teaches us no one 
is too small to make a difference. 
 
 
America Is Under Attack: September 11, 2001: The Day the Towers Fell  
Author: Don Brown 
One of School Library Journal's Best Nonfiction Books of 2011 
The events of September 11, 2001 changed the world forever. In the fourth installment of the 
Actual Times series, Don Brown narrates the events of the day in a way that is both 
accessible and understandable for young readers. Straightforward and honest, this account 
moves chronologically through the morning, from the terrorist plane hijackings to the 
crashes at the World Trade Center, the Pentagon, and Pennsylvania; from the rescue 
operations at the WTC site in New York City to the collapse of the buildings. Vivid 
watercolor illustrations capture the emotion and pathos of the tragedy making this an 
important book about an unforgettable day in American history. 
 
 
 The Survivor Tree: Inspired by a True Story 
 Author: Cheryl Somers Aubin 
 Through evocative prose and watercolor illustrations, The Survivor Tree: Inspired 
by a True Story takes the reader on a journey of hope and healing that parallels our nation's 
own journey following the events of September 11, 2001. 
 



Title:  Furry Heroes 
Elementary (K-3) 

 
Benchmark(s):     Next Generation Sunshine State Standards for Social Studies 
 
 
 

Kindergarten  

& Grade 1 

SS.K.A.2.4 

SS.1.A.2.4 

Listen to and retell stories about people in the past who have 
shown character ideals and principles including honesty, courage, and 
responsibility. 

Grade 2 SS.2.C.2.4 Identify ways citizens can make a positive contribution in their 
community. 

Grade 3 SS.3.A.1.1 Analyze primary and secondary sources. 

Objectives:  At the conclusion of this lesson, students will be able to: 
1. Explain how search and rescue dogs helped people during and after 9/11. 
2. Describe how search and rescue dogs helped people during other disasters. 
  
 

Collapse First responders Hijack 
Manhattan Rubble 

Key Terms: 

 
 
Materials: 
 
Furry Heroes Story (provided) 
Furry Heroes Worksheet (provided) 
Picture of Search and Rescue dog (provided) 
Also included, National Geographic article for teacher background information 
 
Activities:  
1. Introduce the lesson to students by asking, “What is a hero?” 
2. Once the students establish that a hero is a person with certain qualities, ask, “What 

makes someone a hero?” Chart responses if desired. 
3. Ask the students, “Can animals be heroes?”  After several students share, the teacher 

should say, “Animals can be heroes, and now I am going to read you a story about some 
very special dogs that were heroes in New York City.” 

4. Read the Furry Heroes story aloud to the class. 
5. When the story is finished, ask, Would you like to see a picture of one of these dogs? 

Show the image of the SAR dog.  
6. Discuss how the dog looks and what he is wearing:  

• What did you notice about this dog?  
• What made him a good Search and Rescue Dog?  
• What did you notice about his body?  
• What did you notice about what he was wearing?  
Possible responses: Long snouts for good sense of smell, muscular, strong, friendly, smart, kind; 
His boots to are to protect his feet, and his bag lets him and his handlers carry important 
things 



7. Hand out the Furry Heroes Worksheet. The teacher may choose to have the children 
do the worksheet independently or go through each question as a class and elicit the 
answers before writing the words on a chart for younger students to copy them down.  

8. Once the writing is done, the teacher invites the students to draw and color their own 
dog, including details they have discussed.  
 

Evidence of Understanding: 
The discussion as well as the recall of facts during the worksheet portion acts as an 
assessment of the students’ comprehension. 
 
Additional Activities and Resources:  
• The teacher may share Search and Rescue Dogs by Mari Schuh published by Capstone 

Press, 2011 (appropriate for K-3) to continue discussing Search and Rescue Dogs in the 
aftermath of 9/11.  

• Information about Search and Rescue dogs may be found at 
https://www.fema.gov/canines-role-urban-search-rescue 

• Additional, local information about Search and Rescue dogs may be found at 
http://www.swfk9search.com/index.html? 
 
 

- from 9/11 Memorial, http://www.911memorial.org/teach-learn 
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Rescue Dogs of September 11 
http://ngm.nationalgeographic.com/ngm/data/2002/01/01/html/oe_20020101.2.html 
 

 
Photograph by Andrea Booher, FEMA News Photo 
One of the many rescue dogs that searched the wreckage for missing people. 
 
What began as a sunny September morning on the East Coast soon spiraled into a dark day of terror, destruction, 
and death. Moments after suicide terrorists hijacked and crashed U.S. passenger jets into New York’s World Trade 
Center, the Pentagon in Washington, D.C., and a rural area in Somerset, Pennsylvania, emergency response workers 
converged on the sites to search for survivors. As search and rescue teams (which include highly trained dogs) from 
across the country soon arrived at the Pentagon and Ground Zero, police and certified detector dogs began to scour 
the Pennsylvania site. 
 
Alerted that the crash was terrorist related, local police brought in bomb-sniffing German shepherds and Labrador 
retrievers. “When we saw what the site looked like, we knew it was unlikely that we would find bodies,” says Alan 
Baumgardner, 911 coordinator for Somerset County. “So when the bomb-sniffing dogs completed their search, 
cadaver dogs came in to search for body parts.” 
 
Meanwhile search and rescue teams deployed to the Pentagon knew early on that they had a tough job ahead of 
them. “With all of the breaking news reports, we pretty much knew we would be activated and deployed,” says 
Capt. Garrett Dyer, search team manager for Fairfax County Urban Search & Rescue. “And we knew which dogs 
would go on the mission.” Within two hours the Virginia-based task force, including four certified rescue dogs (two 
more dogs joined them later), were heading east to the Pentagon 30 minutes away. 
 
Deployed under the direction of the Federal Emergency Management Agency (FEMA), the four teams assigned to 
the Pentagon worked their 16 dogs in 12-hour shifts, two teams during the day and two at night. “In a situation like 
this, time is of the essence from a victim survival standpoint,” says Dyer. “So while one task force worked, the 
others rested. There were dogs on the scene 24 hours, but not all 16 at the same time.” 
 
Assigned the night shift, the Fairfax dogs slept in covered crates during the day. “When we went on duty, we were 
briefed on the work plan,” says canine search specialist Sonja Heritage. “We carefully coordinated the dogs’ feeding 
times around the work so that they wouldn’t get bloat or have problems with torsion. They needed time to digest 
everything before they began running up on fallen structures.” 
 
Rescue dogs certified for disaster situations work off lead. “If a roof or floor is pulled up, we know we are going to 
use dogs to check voids,” says Heritage, whose German shepherd Otto worked at the Pentagon. “We assess which 
dog is appropriate for each task.” 
 
Some of the dogs are trained to find only live subjects; others are cross-trained for recovery work. Two are chosen to 
work each task and brought into the search area together. The handler releases one dog for the initial search and, 
with voice and hand signals, directs its movements over the area to steer it away from danger or injury. Sniffing the 
air for human scent, the dog searches until it homes in on a find. Then it barks to alert the handler. The other dog 
provides backup to verify the first dog’s results. “As tragic as these events are, the dog is trained to think of a search 

http://ngm.nationalgeographic.com/ngm/data/2002/01/01/html/oe_20020101.2.html


as a game,” says Dyer. “That’s how we keep it focused on the task.” 
 
Training starts anywhere from when a dog is a puppy to about a year and a half. “We use tugs from the very 
beginning of training,” says Heritage. “We’re looking for dogs that want to play more than anything else.” If the dog 
interacts enthusiastically with the tug, the trainer continues to raise the level of play intensity until the tug becomes 
the most important thing in the world to that dog. “We train them to bark for it and recognize it as their reward,” 
Heritage continues. “And we associate the reward with a mock-victim trapped in the rubble. We want to get the dog 
to the point that it wants the tug enough to search for it independently. By then the dog is essentially working for 
itself. That’s very honest motivation.” 
 
Other factors such as genetics, personality, physical soundness, and breed go into selecting dogs for search and 
rescue training and certification. “Genetics are the clean slate we start with,” says Dyer. “If a dog’s parents were 
bred to work, there’s a good chance the offspring will also be good working dogs.” 
 
Handlers assess the dog to determine if it is outgoing and socially as well as structurally sound. And even though 
some breeds—such as Labrador retrievers, German shepherds, and golden retrievers—tend to stand out as good 
performers, other breeds also do well. “But,” says Dyer, “the responsibility of ensuring that a dog reaches its full 
potential rests with the handler.” 
 
A dog is ready to go out on disaster missions once it has passed the first of the two-part FEMA certification. The 
basic and advanced tests each last a day. The first assesses foundation skills such as obedience, bark alerts, agility, 
direction and control, and a two-victim rubble search. The second test incorporates all skills as a dog searches three 
rubble piles for a total of six victims. 
 
Some mission sites are a challenge for even the best trained dogs and handlers. “We strive for the dogs to be 
independent searchers,” says Capt. Michael Scott of the San Diego Urban Search and Rescue Task Force. ”In a site 
the size of Ground Zero at the World Trade Center it was easy to lose sight of your dog. We did some searches with 
the dogs physically close to us because of the high level of risks. And in some cases we made the decision not to 
allow the dogs to go into certain areas. Doing so would have meant risking their lives.” 
 
Scott’s team was deployed to New York about a week after the attacks. “There were a lot of underground areas and 
voids where there was the potential of finding live victims,” he says. “But once we saw the devastation, we realized 
the chance of finding survivors was slim.” 
 
Working with two black Labs, a chocolate Lab, and a Border collie, the San Diego task force searched field rubble 
for voids where victims could be hidden. “We probed smaller places with search camera equipment, used the dogs a 
lot, and climbed into holes ourselves to look around,” Scott says. “But not one person turned out to be a live victim.” 
 
“Whenever we go on a mission like this, we’re going to deal with death,” Dyer says. “People often ask us if the 
smell of death depresses the dogs. I don’t believe it does. The dog may react to the handler’s emotions, but if the dog 
is trained and handled the right way, it’s there for the game and reward.” 
 
Along with their human partners, many rescue dogs receive further reward when they return home. “A lot of dog 
teams get media coverage,” says Scott, “but 60 other people were at Ground Zero working as hard as we did. It just 
so happens that we have dogs, and that’s kind of novel.” 
 
Dyer echoes Scott’s feelings. “The dogs are real attention-getters,” he says. “But they, like us, are just doing the job. 
The real heroes are those people who aren’t trained for a particular task but do something extraordinary by instinct.” 
 
•Federal Emergency Management Rescue 
www.fema.gov/usr/canine.htm 
 
This site provides details about the role of Urban Search and Rescue teams as well as testing criteria for the two-
level Disaster Search Canine Readiness Evaluation Process. 
 
—Cassandra Franklin-Barbajosa  

http://www.fema.gov/usr/canine.htm


Back in 2001, there was a terrible disaster in lower Manhattan. There used to be two 

tall buildings called the Twin Towers. They were called the Twin Towers because there 

were two of them and they looked nearly the same. They had 110 floors and were the 

tallest buildings in New York City. For a short time, they were the tallest buildings in 

the world. People came from all over the world to see them and enjoy the view from 

the observation deck in the South Tower. The buildings were filled with the offices of 

different companies. 35,000 people worked in the towers and 430 companies had 

their offices there.

On September 11, 2001, a group of terrible men hijacked four airplanes and crashed 

two of them into the Twin Towers. Firefighters and police officers rushed to the site to 

try and save people who were trapped in the buildings. The buildings were very badly 

damaged though, and before the first responders could help everyone, the buildings 

collapsed. There was rubble everywhere and nearly 3,000 people were killed. 

Almost immediately, thousands of volunteers showed up to help, including over 300 

Search and Rescue Dogs. The dogs came from all over to help out at the World Trade 

Center pile. There were German Shepherds, Rottweilers, Golden Retrievers, Labradors, 

Border Collies, and others. Some of the dogs wore special vests to show that they 

were working.

All of the heroes, both humans and dogs, had to be very brave because they worked 

very long hours every day trying to find people. The Search and Rescue Dogs were 

very helpful because of their strong sense of smell. They could squeeze into small 

places or holes where people could not fit. The dogs were also very good at helping 

to cheer up the workers by wagging their tails and licking their faces when they were 

tired and sore from all of the hard work. The tired workers could also pet the dogs to 

feel better. 

 FURRY HEROES STORY

CONTINUED ON THE NEXT PAGE
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Close up of Rescue Dog. Photograph by Dianne Blell.



 SEARCH AND RESCUE DOGS

QUESTION #1   

QUESTION #2   

QUESTION #3   

QUESTION #4   

QUESTION #5   

Rescue dogs work hard to  people.

They use their sense of  .

Rescue dogs work  hours.

Tired rescue workers feel better when they  the dogs.

Rescue dogs are true  because they are so brave.
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Oral Histories and Everyday Heroes 
Elementary (3-5) 

 
As you prepare to teach this lesson, be sensitive to the topic and how it may affect students, 
at any age. Even if a student was not born yet, they may know about the events of the day 
from their families. 
• Ask if any students or their family members know people who were directly or indirectly 

affected by the terrorist attacks on September 11, 2001. 
• Give students the option of observing or not participating at all, if they wish. 
• Allow students to talk about their personal connection to 9/11 if they want to. 
• Indicate to the entire class that talking about 9/11 and thinking about the events of that 

day may cause people to experience different kinds of emotions. This is not unusual. 
• Encourage students to tell their families about the lesson. 
• Remember to be aware of your own reactions or thoughts. 
 
Benchmark(s): Next Generation Sunshine State Standards for Social Studies 
 
 
 
 
 
 
 
 
Objectives: At the conclusion of this lesson, students will be able to: 
1. Identify an oral history as a primary source. 
2. Understand that individuals can have different perspectives on the same event. 
3. Describe the contribution of “everyday heroes”. 
 
Key Terms: 
 
 
 
 
Materials: 
Tom Canavan’s oral history (https://www.911memorial.org/oral-history-archives-3) 
Paper/Pencil 
 
Activities: 
1. Begin by having students answer the questions: What is history? Why do we study 

history? Possible answers include: To learn about our past, not to make the same errors again, 
understand the origins of contemporary life.  

2. Tell students that we are going to look at 9/11, a specific event in history. Ask: Why is 
9/11 important? 

Hero History Oral History Primary Source 

Survivor  Survivor Stairs 

Grade 3 SS.3.A.1.1 Analyze primary and secondary sources. 

Grade 4 SS.4.A.1.1 Analyze primary and secondary resources to identify significant 
individuals and events throughout Florida history. 

Grade 5 SS.5.A.1.1 Use primary and secondary sources to understand history. 

https://www.911memorial.org/oral-history-archives-3


3. To give students a chance to share what they know about September 11, write 
September 11 on the whiteboard and ask students to free associate, sharing any words, 
thoughts, images that come to mind when they think of September 11.  As they share 
their free associations, chart them, eventually drawing lines from "September 11" in the 
middle to students' associations, forming a web:  
 
 
 
 
 
 
 
 
 
 
 
 
 
 

4. Continue for a few minutes, as long as interest remains high. When you come to a 
stopping point, correct any misinformation students have shared through their 
associations, e.g. "Just so you know, Afghanistan is not in Africa.  Let's find it on the world 
map." Ask, Do any of you have questions about September 11th?  Is there something 
you'd like to know more about? 

5. Inform students that they are going to learn about 9/11 through someone’s own words. 
This is called a primary source (first-hand account from the time period being studied). 
Provide students with several more examples of primary sources (letters, films, 
newspaper articles). 

6. Ask students: When you go to a museum, are you looking at primary sources? Tell them 
that the 9/11 Memorial Museum has many primary sources to help tell the story of 9/11 
and its aftermath.  One such source is from Tom Canavan.  He was a securities specialist 
working in a bank on the 47th floor of the North Tower.  While trying to evacuate the 
building, he was trapped in the World Trade Center underground shopping mall as the 
South Tower collapsed.  Canavan escaped to safety using a stairwell that has come to be 
known as the “Survivors’ Stairs.” 

7. Play the recording of Tom Canavan’s survival story (approximately 8 minutes) Have 
students picture in their minds what it looks like as Tom is describing his journey.  As 
students are listening to the recording, pause to recap and gauge understanding, noting 
and defining any unfamiliar terms. If necessary, replay parts again. 

8. Ask students to describe the traits Tom displayed while trying to escape. Have the class 
discuss the questions: Is Tom Canavan a hero? Why? What makes him heroic? How does Tom 
feel now looking at the World Trade Center site?  

9. Discuss how from time to time a major event occurs that makes a big impression on all 
those who live through it. 9/11 was one of those events. Most adults are likely to 
remember where they were when they got the news, what they did, how they felt –even 
if they were not involved. 



10. The students' homework assignment is to interview an adult (a parent or other adult) to 
get their 9/11 story. They have several days to do this assignment. They'll have a chance to 
share the results of their interviews in class. 

11. To prepare for the interviews, lead the students in developing a questionnaire of six or so 
questions.  Remind them of the distinction between open-ended questions and questions 
that can be answered with a simple yes or no.  Explain that the best interview questions 
are open-ended ones because they provide more information.  Chart the questions you 
and the students come up with.  A typical set of questions for the questionnaire might be 

• Ten years ago on September 11, how did you learn about the attacks?  
• What were you doing at the time and what were your first reactions? 
• What was the rest of that day like for you?  
• What feelings did you have? 
• What are the images that have stayed in your mind from that day?  
• Ten years later what do you want to say about September 11? 

12. Tell the students that after the interview, they should be sure to thank the person for their 
time. 

13. Once you've agreed on the questions, choose one of the students to interview you using 
the questionnaire, and share your own September 11 story.  Ask the rest of the students 
to listen carefully and jot down notes of the interview.  When the interview is over, ask 
students to summarize what they heard.  They can refer to their notes if they want to. 

14. Give students time to copy down the questions, leaving space between each question for 
notes. Or you may prefer to type up the questions to create an interview form, make 
copies, and hand it out to your students the next day. 

15. After interviews are completed, give students an opportunity to share what they have 
learned.   Some questions that may help guide the discussion include:  

• What do you want to say about the stories? 
• How was it to interview an adult?  
• How are there so many different stories? 

16. Have students leave class by answering on an exit ticket the following question, What did 
you learn about September 11th by doing this? 

 
Evidence of Understanding:  
Students will display understanding through their discussion, interview notes, and exit ticket. 

 
Extension Activities:  
 Work with your students to turn their interview notes into drafts and then finished pieces. 
Gather the finished pieces into a book with illustrations by students. 
 
-adapted from 9/11 Memorial (http://www.911memorial.org/teach-learn) and Morningside Center for Teaching 
Social Responsibility (http://www.morningsidecenter.org/teachable-moment/lessons/911-anniversary-teaching-
guide#3to5) 

http://www.911memorial.org/teach-learn
http://www.morningsidecenter.org/teachable-moment/lessons/911-anniversary-teaching-guide#3to5
http://www.morningsidecenter.org/teachable-moment/lessons/911-anniversary-teaching-guide#3to5


Title:  The Survivor Tree 
Elementary (K-5) 

 
As you prepare to teach this lesson, be sensitive to the topic and how it may affect students, at 
any age. Even if a student was not born yet, they may know about the events of the day from 
their families. 
• Ask if any students or their family members know people who were directly or indirectly 

affected by the terrorist attacks on September 11, 2001. 
• Give students the option of observing or not participating at all, if they wish. 
• Allow students to talk about their personal connection to 9/11 if they want to. 
• Indicate to the entire class that talking about 9/11 and thinking about the events of that day 

may cause people to experience different kinds of emotions. This is not unusual. 
• Encourage students to tell their families about the lesson. 
• Remember to be aware of your own reactions or thoughts. 

 
Benchmark(s):     Next Generation Sunshine State Standards for Social Studies 
 
 
 

Kindergarten SS.K.A.1.2 Develop an awareness of a primary source 
Grade 1 SS.1.A.1.1 Develop an understanding of a primary source 
  SS.1.A.2.1 Understand history tells the story of people and events of  

    other times and places 

Grade 2 SS.2.A.1.1 Examine primary and secondary sources 
  SS.2.A.3.1 Identify terms and designations of time sequence 
Grade 3 SS.3.A.1.1 Analyze primary and secondary sources. 

Grade 4 SS.4.A.1.1 Analyze primary and secondary resources to identify 
    significant individuals and events throughout Florida 
    history 
Grade 5 SS.5.A.1.1 Use primary and secondary sources to understand 
    history 

Objectives:  At the conclusion of this lesson, students will be able to: 
1. Explain why living plants and trees have become symbols of remembrance and memory. 
2. Explain how a tree or other plant that survives a terrible tragedy or destructive event may 
become a symbol of hope to people as it eventually thrives and blooms again. 
  
 

Terrorist Collapse Survivor 
Scorched  Survive Nursery 
Uprooted Replanted  Recovered 
Flora Horticulture Primary Source 

Key Terms: 

 



Materials: 
• The Survivor Tree (provided): story from Miami-Dade Public Schools Department of Social 

Studies 
• ABC video link: http://abcnews.go.com/WNT/video/ground-pear-tree-survived-terrorist-

attack-13540761 
• Photographs (provided) or found here: https://www.911memorial.org/photo-

albums/survivor-tree 
• Photo Analysis Worksheet from the National Archives (provided) 
  
Activities: 
1. Read aloud or have students read the story:  The Survivor Tree. ABC also has a video 

story of the Survivor Tree. 
2. Discuss the story and ask students to tell how they feel about the tree.  Discuss the 

general condition of the tree, describing its damage and its chance for survival and 
recovery.  Discuss the term “survivor” and ask students why they think this tree is called 
“The Survivor Tree.” 

3. Show the class a photograph of the tree at the time it was selected and moved to the 
Arthur Ross Nursery in Van Cortlandt Park. 

4.   For grades K-3: 
       Ask students to describe what they see in the photo of the tree. 
       Do they think this tree would have a chance to survive and grow? 
       For 4th and 5th grade students: 
       Distribute copies of the Photo Analysis Worksheet from the National Archives website. 
       Working individually or in pairs, have the students complete Steps 1 A & B, 2, and 3 A. 
       Show them the second photograph of the tree as it appeared in April 2009. 
5.    For grades K-3: 
       Ask the students what they think of the tree shown in the photo. 
       How has its appearance changed? 
       Would they recognize it as the same tree just by looking at the two photos? 
       Why did workers try to save the tree? 
       Why do you think they moved the tree to the 9/11 Memorial? 
       For 4th and 5th grade students: 
       Distribute another copy of the Photo Analysis Worksheet from the National Archives                           

website. 
       Working individually or in pairs, have the students complete Steps 1 A & B, 2, and 3 A. 
       Finally, show the students the photograph of the Survivor Tree at the 9/11 memorial site 

in March 2012.  
  
Evidence of Understanding: 
  
Explain to students that the callery pear tree is a beautiful tree but it is not unusual or rare. 
Have them write a paragraph or a poem describing the tree and explaining why people 
wanted to save it as a “living memorial.” Have students create a drawing of the tree to 
accompany their written work. 
 
  
 

http://abcnews.go.com/WNT/video/ground-pear-tree-survived-terrorist-attack-13540761
http://abcnews.go.com/WNT/video/ground-pear-tree-survived-terrorist-attack-13540761
https://www.911memorial.org/photo-albums/survivor-tree
https://www.911memorial.org/photo-albums/survivor-tree


Additional Activities and Resources: 
  
- Have the students research the flora at the plaza of the National September 11 Memorial 
and Museum at the World Trade Center. Ask: 

• What are some of the other flora and objects in and around the plaza? 
• What do the flora and other objects symbolize?  

- Read the poem “Trees,” by Joyce Kilmer. Then relate the words of the poem to the story of 
the 9/11 Survivor Tree. Ask the students, “Why does flora hold such an important position in 
world cultures as a symbol of so many things—important events, memorials, and gifts?  
- Have the students research the poet Joyce Kilmer. Have each student prepare and present a 
short presentation about his life and accomplishments, memorials that have been created in 
his honor, etc. 
-Have students research the Oklahoma Survivor Tree (found at 
http://www.oklahomacitynationalmemorial.org/secondary.php?section=5&catid=120 ) 
- Have the students read about the Rowan tree, a Celtic symbol of resilience (found at 
http://www.treesforlife.org.uk/tfl.rowan.html, or 
http://www.agriculture.gov.ie/media/migration/forestry/publications/Rowan_low.pdf, or 
http://cartin.co.uk/main4/index.php?option=com_content&task=view&id=29&Itemid=39 ) 
  
Taking Action and Giving Service: 
  
-Have the students visit the Living Memorial Project web site from U.S. Forest Service (found 
at http://www.livingmemorialsproject.net/ABOUT/livingmem_greeningres2.htm). 

• Ask the students to consider creating a living memorial in their community, or 
have them determine if there is a living memorial already in the community. 

• Ask, “How and what can you do to contribute to a community garden?” 
 

 
-adapted from 4 Action Initiative, c/o Families of September 11, www.familiesofseptember11.org 
 

 

http://www.oklahomacitynationalmemorial.org/secondary.php?section=5&catid=120
http://www.treesforlife.org.uk/tfl.rowan.html
http://www.agriculture.gov.ie/media/migration/forestry/publications/Rowan_low.pdf
http://cartin.co.uk/main4/index.php?option=com_content&task=view&id=29&Itemid=39
http://www.livingmemorialsproject.net/ABOUT/livingmem_greeningres2.htm
http://www.familiesofseptember11.org/


The Survivor Tree 
 

In the 1970’s, a callery pear tree was planted in front of the World Trade Center in New 
York City.  The tree grew large and blossomed often, until September 11, 2001. On that day, 
terrorists attacked the buildings by flying airplanes into them. This caused the buildings to 
catch fire and collapse, or fall down. Parts of the building fell on the lovely pear tree and 
crushed its branches.  The fire from the buildings scorched the tree’s trunk. 
  
Workers who were trying to clean up after the attack didn’t find the tree until three weeks 
later. The tree was broken and burned. No one thought it would ever survive. But, they 
decided to take the stump to a plant nursery in hope of saving it. The tree was only 8 feet 
tall and covered with ash when it arrived at the nursery. Mr. Cabo, from the nursery said 
that the poor tree looked like “a wounded soldier,” He didn’t think it would survive. What 
was left of the pear tree was planted in the nursery of a New York park. It was planted on 
November 11, 2001, two months after the attack. 
  
The people at the nursery fed, watered, and took very good care of the tree. By the next 
year, the pear tree began to grow- workers could see green sprouts coming from the trunk.  
Now they knew that the tree was going to live. Everyone was happy and the little pear tree 
was given a new name. It was now called “The Survivor Tree.” 
  
During the years the “Survivor Tree” spent in the nursery, it grew 20 ft.  In March of 2010 
the tree went through another problem…a storm.  The storm uprooted the tree!  But 
again, it was replanted and again recovered! The tree was almost 30 feet tall when it was 
returned to New York City. The “Survivor Tree” was planted back at the World Trade Center 
site where it will be a part of the 9/11 memorial. On September 11, 2010, the President of 
the United States, Barack Obama placed a wreath near “The Survivor Tree” to honor the 
victims of the September 11, 2001 terrorist attacks. 
  
When the National 9/11 Memorial officially opened, the once-wounded tree that no one 
thought would live was there as a symbol of hope.   It represents the people of New York 
and the people of America.  It reminds us that even though things are sometimes very hard, 
we can make it.  Just as the little pear tree survived, so did the hope and spirit of Americans. 
 
  
 



The World Trade Center “Survivor Tree” weeks after its replanting in Van 
Cortlandt Park in November 2001 

  
 

Michael Browne/Parks Department 

 



The survivor tree April 2009 
 

David W. Dunlap/The New York Times 

 



Survivor Tree at the 9/11 Memorial April 2013 
  

Fred R. Conrad/The New York Times 
 



Photo Analysis Worksheet 

Step 1. Observation 
A. Study the photograph for 2 minutes. Form an overall impression of the photograph and then examine 

individual items. Next, divide the photo into quadrants and study each section to see what new details 
become visible. 

B. Use the chart below to list people, objects, and activities in the photograph. 
People 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Objects Activities 

 

Step 2. Inference 
 Based on what you have observed above, list three things you might infer from this photograph. 

Step 3. Questions 
A. What questions does this photograph raise in your mind? 

B. Where could you find answers to them? 

Designed and developed by the Education Staff, National Archives and Records Administration, Washington, DC 20408 



Name: _________________________________________SKILLS
PAGESCHOLASTIC

MAKING A QUILT SQUARE
Create a paper quilt square as a 9/11 memorial. Here’s how:

1. In the square below, write a poem or special message or draw a picture. 
2. You may use your square to remember victims of the tragedy, honor the heroes, or show

your feelings for the United States. 
3. Cut out your square. 
4. Put your square together with your classmates’ squares to make a paper memorial quilt.

Display it in your classroom.







Oral Histories and Everyday Heroes 
Elementary (6-8) 

 
As you prepare to teach this lesson, be sensitive to the topic and how it may affect students, 
at any age. Even if a student was not born yet, they may know about the events of the day 
from their families. 
• Ask if any students or their family members know people who were directly or indirectly 

affected by the terrorist attacks on September 11, 2001. 
• Give students the option of observing or not participating at all, if they wish. 
• Allow students to talk about their personal connection to 9/11 if they want to. 
• Indicate to the entire class that talking about 9/11 and thinking about the events of that 

day may cause people to experience different kinds of emotions. This is not unusual. 
• Encourage students to tell their families about the lesson. 
• Remember to be aware of your own reactions or thoughts. 
 
Benchmark(s): Next Generation Sunshine State Standards for Social Studies 
 
 
 
 
 
 
Objectives: At the conclusion of this lesson, students will be able to: 
1. Identify an oral history as a primary source. 
2. Understand that individuals can have different perspectives on the same event. 
3. Describe the contribution of “everyday heroes”. 
 
Key Terms: 
 
 
 
 
Materials: 
Tom Canavan’s oral history (https://www.911memorial.org/oral-history-archives-3) 
Paper/Pencil 
 
Activities: 
1. Begin by having students answer the questions: What is history? Why do we study 

history? Possible answers include: To learn about our past, not to make the same errors again, 
understand the origins of contemporary life.  

2. Tell students that we are going to look at 9/11, a specific event in history. Ask: Why is 
9/11 important? 

Hero History Oral History Primary Source 

Survivor  Survivor Stairs 

Grade 6 SS.6.W.1.3 Interpret primary and secondary sources. 

Grade 7 SS.7.C.2.13 Examine multiple perspectives on public and current issues. 

Grade 8 SS.8.A.1.7 View historic events through the eyes of those who were there 
as shown in their art, writings, music, and artifacts. 

https://www.911memorial.org/oral-history-archives-3


3. To give students a chance to share what they know about September 11, write 
September 11 on the whiteboard and ask students to free associate, sharing any words, 
thoughts, images that come to mind when they think of September 11.  As they share 
their free associations, chart them, eventually drawing lines from "September 11" in the 
middle to students' associations, forming a web:  
 
 
 
 
 
 
 
 
 
 
 
 
 
 

4. Continue for a few minutes, as long as interest remains high. When you come to a 
stopping point, correct any misinformation students have shared through their 
associations, e.g. "Just so you know, Afghanistan is not in Africa.  Let's find it on the world 
map." Ask, Do any of you have questions about September 11th?  Is there something 
you'd like to know more about? 

5. Inform students that they are going to learn about 9/11 through someone’s own words. 
This is called a primary source (first-hand account from the time period being studied). 
Provide students with several more examples of primary sources (letters, films, 
newspaper articles). 

6. Ask students: When you go to a museum, are you looking at primary sources? Tell them 
that the 9/11 Memorial Museum has many primary sources to help tell the story of 9/11 
and its aftermath.  One such source is from Tom Canavan.  He was a securities specialist 
working in a bank on the 47th floor of the North Tower.  While trying to evacuate the 
building, he was trapped in the World Trade Center underground shopping mall as the 
South Tower collapsed.  Canavan escaped to safety using a stairwell that has come to be 
known as the “Survivors’ Stairs.” 

7. Play the recording of Tom Canavan’s survival story (approximately 8 minutes) Have 
students picture in their minds what it looks like as Tom is describing his journey.  As 
students are listening to the recording, pause to recap and gauge understanding, noting 
and defining any unfamiliar terms. If necessary, replay parts again. 

8. Ask students to describe the traits Tom displayed while trying to escape. Have the class 
discuss the questions: Is Tom Canavan a hero? Why? What makes him heroic? How does Tom 
feel now looking at the World Trade Center site?  

9. Discuss how from time to time a major event occurs that makes a big impression on all 
those who live through it. 9/11 was one of those events. Most adults are likely to 
remember where they were when they got the news, what they did, how they felt –even 
if they were not involved. 



10. The students' homework assignment is to interview an adult (a parent or other adult) to 
get their 9/11 story. They have several days to do this assignment. They'll have a chance to 
share the results of their interviews in class. 

11. To prepare for the interviews, lead the students in developing a questionnaire of six or so 
questions.  Remind them of the distinction between open-ended questions and questions 
that can be answered with a simple yes or no.  Explain that the best interview questions 
are open-ended ones because they provide more information.  Chart the questions you 
and the students come up with.  A typical set of questions for the questionnaire might be 

• Ten years ago on September 11, how did you learn about the attacks?  
• What were you doing at the time and what were your first reactions? 
• What was the rest of that day like for you?  
• What feelings did you have? 
• What are the images that have stayed in your mind from that day?  
• Ten years later what do you want to say about September 11? 

12. Tell the students that after the interview, they should be sure to thank the person for their 
time. 

13. Once you've agreed on the questions, choose one of the students to interview you using 
the questionnaire, and share your own September 11 story.  Ask the rest of the students 
to listen carefully and jot down notes of the interview.  When the interview is over, ask 
students to summarize what they heard.  They can refer to their notes if they want to. 

14. Give students time to copy down the questions, leaving space between each question for 
notes. Or you may prefer to type up the questions to create an interview form, make 
copies, and hand it out to your students the next day. 

15. After interviews are completed, give students an opportunity to share what they have 
learned.   Some questions that may help guide the discussion include:  

• What do you want to say about the stories? 
• How was it to interview an adult?  
• How are there so many different stories? 

16. Have students leave class by answering on an exit ticket the following question, What did 
you learn about September 11th by doing this? 

 
Evidence of Understanding:  
Students will display understanding through their discussion, interview notes, and exit ticket. 

 
Extension Activities:  
 Work with your students to turn their interview notes into drafts and then finished pieces. 
Gather the finished pieces into a book with illustrations by students. 
 
-adapted from 9/11 Memorial (http://www.911memorial.org/teach-learn) and Morningside Center for Teaching 
Social Responsibility (http://www.morningsidecenter.org/teachable-moment/lessons/911-anniversary-teaching-
guide#3to5) 

http://www.911memorial.org/teach-learn
http://www.morningsidecenter.org/teachable-moment/lessons/911-anniversary-teaching-guide#3to5
http://www.morningsidecenter.org/teachable-moment/lessons/911-anniversary-teaching-guide#3to5


Title:  The Final Run of Ladder 3 
Secondary  (9-12) 

 
As you prepare to teach this lesson, be sensitive to the topic and how it may affect students, 
at any age. Even if a student was not born yet, they may know about the events of the day 
from their families. 
• Ask if any students or their family members know people who were directly or indirectly 

affected by the terrorist attacks on September 11, 2001. 
• Give students the option of observing or not participating at all, if they wish. 
• Allow students to talk about their personal connection to 9/11 if they want to. 
• Indicate to the entire class that talking about 9/11 and thinking about the events of that 

day may cause people to experience different kinds of emotions. This is not unusual. 
• Encourage students to tell their families about the lesson. 
• Remember to be aware of your own reactions or thoughts. 

 
 

 
Grades 9-12 SS.912.A.1.4 

  
  

Analyze how images, symbols, objects, cartoons, graphs, charts, 
maps, and artwork may be used to interpret the significance of 
time periods and events from the past. 

SS.912.A.7.15 Analyze the effects of foreign and domestic terrorism on the 
American people. 

Benchmark(s):  Next Generation Sunshine State Standards for Social Studies 

 

Objectives:  At the conclusion of this lesson, students will be able to: 
1. Discuss and interpret the actions of Ladder 3 on 9/11.  
2. Explain the significance of certain artifacts in 9/11 memorials. 

 

Civilian First Responder Laden 

Sacrifice Terrorism 
 

  

Key Terms: 
 
 
   
 
 
Materials:  
Images of Ladder 3 from the collection of the 9/11 Memorial Museum (provided) 
Final Run of Ladder 3 (provided) 
Press Release (two provided) 
Computer with Internet access 
 
 
 
 



Activities:  
1. Introduce 9/11 to students and tell them that they will be examining an important artifact 

from the 9/11 Memorial Museum at the World Trade Center in New York City.  Tell them 
that Ladder Company 3, a unit of the New York City Fire Department (FDNY), is located 
in New York City’s East Village neighborhood.  Its fire truck, destroyed on 9/11, helps tell 
the story of the first responders on 9/11.  Eleven of the Ladder 3 firefighters on duty that 
day were killed in the collapse of the North Tower.   

2. Have students examine photos of Ladder 3 from the collection of the 9/11 Memorial 
Museum. 

3. Read the story, The Final Run of Ladder 3.  Discuss the following critical reading 
questions (or journal prompts, if the teacher prefers): 

• How did the firefighters and rescue personnel of the FDNY approach the situation at the 
World Trade Center on 9/11?  
• How did civilians respond to the presence of firefighters ascending the stairs of the North 
Tower?  
• Some firefighters who received evacuation orders stopped to assist civilians who needed 
help and were killed in the process. How would you describe these firefighters?   
• What did a 9/11 family member mean when she said she hoped visitors would realize 
that the “…fire engine was crushed in a heartbeat”?   
• Ladder 3’s crushed fire truck is an important part of the 9/11 Memorial Museum’s 
permanent exhibit. What does the artifact mean to you? What does it symbolize?  
• In your own words, describe the final run of Ladder 3.  

4. Discuss the questions or journals in large or small groups. 
5. Ask the students to explain the final run of Ladder 3 in their own words.  
6. Explore the legacy of Ladder 3 and other first responders through the 9/11 Memorial 

Museum’s website:  
• Read the Museum’s press release about the emotional return of Ladder 3 to 
Ground Zero when it was lowered into the Museum in July 2011 
• Explore the bronze relief memorial to the FDNY victims in lower Manhattan.   
(http://www.fdnytenhouse.com/fdnywall/bravest/index.html) What does this sculpture 
communicate about those it commemorates?  
• Listen to eyewitness accounts from Fire Lieutenant Mickey Kross and Firefighter 
Adrienne Walsh (http://www.911memorial.org/oral-history-archives-2).  

7. Ask students to respond in writing on whether any of this information changes their 
perspective of 9/11.   If so, how?  If not, why not?  Students should draw on any new 
information they learned.   

 
Evidence of Understanding: 
The discussion, possible journal prompts, and final writing will highlight students’ 
understanding of the significance and sacrifice of Ladder 3, among others. 
 
 
 
- from 9/11 Memorial, http://www.911memorial.org/teach-learn 
 

http://www.fdnytenhouse.com/fdnywall/bravest/index.html
http://www.911memorial.org/oral-history-archives-2
http://www.911memorial.org/teach-learn
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Clarke & Michael F. Collarone

Photograph by Amy Dreher



LESSON TITLE:  THE FINAL RUN OF LADDER 3

CONTINUED ON THE NEXT PAGE

APPENDIX A
(continued)

Photograph by Joe Woolhead



LESSON TITLE:  THE FINAL RUN OF LADDER 3

CONTINUED ON THE NEXT PAGE

APPENDIX B The Final Run of Ladder 3

For those getting off shift on the morning of September 11, 2011, it had been a fairly 

normal night for Ladder Company 3 of the FDNY, the New York City Fire Department.  

Few realized that this normalcy would shatter abruptly, plunging the country into 

confusion, disbelief and fear. At 8:46 am, al-Qaeda terrorists crashed American Airlines 

Flight 11 into the North Tower of the World Trade Center. Within minutes, calls flooded 

in to the city’s 9-1-1 emergency system. Immediately, the members of the FDNY sprang 

into action and began deploying fire and rescue units to the North Tower. Witnesses 

reported seeing a jagged tear in its steel exterior, blazing fire, with thick, black smoke 

clogging the upper floors. 

On arrival, senior fire officials surveyed the situation at the North Tower, calling for 

a fifth alarm that would bring more engines and ladder companies, plus elite rescue 

units to lower Manhattan.1  By 9:00 am, 235 members of the FDNY were in action at 

the North Tower, already abandoning a fire fighting mission for a rescue operation.2  

The members of FDNY Ladder 3 of Manhattan’s East Village were “riding heavy” that 

day. As the tower had been hit during a shift change, some of the off-duty firefighters 

stayed on, riding with the rig to the disaster.3  Captain Patrick “Paddy” Brown, age 

48, and Lieutenant Kevin W. Donnelly, age 43, were leading the men of Ladder 3, who 

were part of the flood of firefighters to arrive at the North Tower within minutes after 

Flight 11 crashed into the building. 

According to The 9/11 Commission Report, command and control stations were set 

up, including one in the lobby of the North Tower, but FDNY personnel suffered 

from a lack of information as to what was happening “30, 60, 90 and 100 floors 

above.”4  Then, at 9:03 am, the FDNY’s already complex mission became much more 

complicated when United Airlines Flight 175 crashed into the South Tower between 

the 77th and 85th floors. It was now clear that these events were an act of terrorism, 

on a scale much larger than the 1993 bombing at the World Trade Center. That bomb, 

hidden in a van, had caused a 98-foot deep crater in the parking garage of the North 

Tower. It killed six people and injured more than 1,000.5 

Still, the increased difficulty of their rescue mission did not slow down the men of 

Ladder 3. They were tasked with heading up into the North Tower to find and evacuate 

burned and injured victims, a particularly strong skill of Captain Brown, according to 

a 60 Minutes news report.6  Laden with 100 pounds of protective gear and clothing, 

firefighters began to climb the stairs to the impact zone.7 By 9:21 am, Captain Brown 

reported that he and his men were approximately a third of the way up the North 

Tower.8  They were met with streams of descending civilians as they made their way 

higher up into the North Tower. Exiting civilians reported that the presence of the 

firefighters gave them a sense of calm and assured them that help had arrived.9   

Reports came that firefighters were periodically stopping and investigating floors to 

be certain that all civilians had evacuated, occasionally finding some who had not. By 

10:00 am, some had reached the 54th floor, with two other units at the sky lobby on 

the 44th floor, and other companies of firefighters scattered throughout the North 

Tower.10 
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The South Tower collapsed at 9:58 am in 10 seconds, killing hundreds of civilians and 

emergency personnel inside and people outside in the immediate area. All of the 

command posts in the North Tower lobby, Marriott Hotel lobby, and staging areas on 

West Street south of Liberty Street all ceased operating due to their close proximity to 

the South Tower.11 Although aware of a massive event outside the building, many inside 

the North Tower were unaware of the South Tower’s collapse. Fire chiefs who had fled 

to safety in a nearby underground parking garage were cut off from communicating 

orders for 10 minutes.12    

Within two minutes of the collapse, with uncertain information, a chief in the North 

Tower issued an order to all units in the North Tower to “evacuate the building.”13  At 

least two battalion chiefs on the upper floors of the North Tower heard the evacuation 

instructions and passed these orders along.14  However, some firefighters did not 

receive the evacuation orders. Others were determined not to leave until everyone had 

exited safely.15 

By 10:24 am, five FDNY companies had reached the bottom of stairwell B, then the 

lobby of the North Tower, exiting onto West Street. As they were doing so, at 10:28 

am, the North Tower collapsed, killing 11 members of Ladder 3. In total, nearly 3,000 

people were killed, including 346 active and retired members of the FDNY, the largest 

loss of life of any emergency response agency in history. The Port Authority Police 

Department (PAPD) suffered 37 fatalities. The New York City Police Department 

(NYPD) suffered the loss of 23 members.  

Those killed from Ladder Company 3:

Patrick John Brown

Michael T. Carroll

James Raymond Coyle

Gerard P. Dewan

Kevin W. Donnelly

Jeffrey John Giordano

Joseph E. Maloney

John Kevin McAvoy 

Timothy Patrick McSweeney

Joseph J. Ogren

Steven John Olson

In the collapse of the towers on that tragic day, Ladder 3’s fire truck was damaged 

beyond repair, the front sheared off entirely. During the recovery effort, it was removed 

from the site and stored in a climate-controlled environment in Hanger 17 at JFK 

International Airport.16  
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In July 2011, the damaged rig was moved to its permanent home inside the 9/11 Memorial 

Museum in New York City. A huge crane lowered the 60,000-pound battered remains of 

the fire engine into its final resting place on July 20, 2011. Amid tears and the sorrowful 

sound of bagpipes, the event was attended by over 100 FDNY members and family 

members of firefighters who were killed on 9/11. 

In his remarks about the firefighters, FDNY Commissioner Salvatore Cassano said, “They 

didn’t ask any questions. They went to those buildings, not knowing who they were 

going to rescue…They knew people were in trouble. Unselfishly, they gave their lives.”17    

Remembering the loss, he added, “The truck is a reminder of the condition the [FDNY] 

was in after 9/11.”18

Family member Maureen Dewan-Gilligan spoke about what visitors to the 9/11 Memorial 

Museum would learn from the Ladder 3 artifact.  She said, “I would like them to 

remember that the fire engine was crushed in a heartbeat.”19 

The men of Ladder 3 who died on 9/11 will always be a part of the history of what 

happened that day, teaching future generations about the events of 9/11 and its legacy.

Works Cited

1  9/11 Commission Report, page 289.
2  ibid
3  www.cbsnews.com/stories/2002/09/03/60ii/main520684.shtml
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16  www.nyc.gov/html/fdny/html/events/2011/072011a.shtml  
17  www.foxnews.com/us/2011/07/20/nyc-fire-truck-lowered-into-11     
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Ladder 3's apparatus is lowered into the 9/11 Memorial Museum by a crane. 

It carried numerous heroes on Sept. 11, 2001, and on July 20, the apparatus used by members of 
Ladder 3 to respond to the World Trade Center became a part of the 9/11 Memorial Museum’s 
permanent installation. 
More than 75 family members, friends and fellow firefighters attended the solemn tribute ceremony. 
"The truck is a reminder of the condition the Department was in after 9/11," Fire Commissioner 
Salvatore Cassano said, in reference to its damage. "Seeing it here today was very emotional, but it 
shows our families we have not forgotten their loved ones' sacrifice." 
Twelve members of Ladder 3 were lost while evacuating civilians from the North Tower on Sept. 11, 
2001. 
The front of the apparatus was shorn off in the collapse of the towers. Its main body and ladders 
were damaged beyond repair and some of the company's rescue tools are entangled in the vehicle. It 
has been stored at Hangar 17 at JFK International Airport since its recovery. 
A crane lowered the 60,000-lbs. truck 70 feet into the exhibition area. It was wrapped to protect it 
and draped with an American and FDNY flag. 
In addition to Ladder 3, several other apparatus will be part of the exhibition, including Engine 21 and 
an FDNY ambulance. 
"It brought up a lot of emotion," Firefighter Jim Wind, the senior member at Ladder 3, said of the 
ceremony. "The job lives on through tradition, and we are here today to keep that tradition alive. 
This is a tribute not only to [Ladder 3's] firefighters, but all the firefighters who died that day." 
Firefighter Wind said he was at home, on vacation, when the tragedy occurred. He responded in the 
recall and found his company's riding list (naming the members who were on-duty) on the rig while at 
the site, and began searching for them. 
"This is one step in the healing process," said Firefighter Michael Moran of Ladder 3. His brother, 
Chief John Moran, was killed in the attacks while working with the Special Operations Command. 
Firefighter Moran was a chauffeur for Ladder 3 and was relieved by another member that morning 
after he worked the night tour. He said he figures he drove the apparatus in the exhibition more than 
2,000 times. "I had a big attachment to it, we spent a lot of time together," he said. 
He added: "This [ceremony] is nice for the families and nice for the FDNY. It's a wonderful tribute to 
all those who answered the call that day." 
For more information about the 9/11 Memorial Museum, visit www.911memorial.org 

Press Release 

http://www.911memorial.org/
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"The enormous sacrifice first responders made on 9/11 is such an important part of our nation's 
history, and something we all look up to and remember," said Joe Daniels, 9/11 Memorial President. 
"Ladder 3's return to this sacred site after ten years is a tribute to the FDNY's bravery on that day and 
every day." 
  
"9/11 was the greatest rescue mission in American history and it was also the largest loss of 
emergency responders in a single event in the U.S.," Memorial Museum Director Alice M. Greenwald 
said. "The Memorial Museum will tell the story of the first responders and how their sacrifice saved 
thousands of lives. In teaching about 9/11, we hope that the stories of Ladder 3, Engine 21, and the 
ambulance inspire future generations to remember the value of human life and the tremendous 
capacity of the human spirit to persevere." 
  
Known among firefighters as a "senior house," Ladder 3 was a prized, sought-after assignment for 
highly skilled, veteran firefighters, many boasting upwards of 20 years of individual experience on the 
job. Led on September 11, 2001 by their highly decorated and charismatic captain, Patrick "Paddy" 
Brown, the firefighters of Ladder 3 boarded their rig and urged the FDNY dispatcher to assign them to 
the unfolding disaster. 
  
The front cab of the truck was shorn off during the collapse of the towers, and its main body and 
ladders were damaged and contaminated beyond repair. Some of the company's marked rescue 
tools remain entangled in the crushed vehicle. The surviving members of Ladder Company 3 
removed a door and bumper from the truck, to display in their firehouse as a tribute to their fallen 
colleagues.  
  
In addition to the Ladder 3 fire truck, the Museum will feature remains of other first responder 
vehicles, including parts of New York Police Department and Port Authority Police Department 
vehicles that were driven to the site on 9/11, as well as a fire truck from FDNY Engine 21, 
headquartered in midtown Manhattan on East 40th Street, and an FDNY Ambulance, one of several 
vehicles that functioned as temporary shelters on September 11. Please see details below for 
information on the Engine 21 fire truck and ambulance, which are also being lowered into the 
Museum this week. 
  
  

FDNY Engine 21  
 

Headquartered in midtown Manhattan on East 40th St., FDNY Engine Company 21 was dispatched 
to the World Trade Center after Flight 175 struck the South Tower. Chauffeur Sid Parris parked this 
fire truck on Church and Vesey streets, beneath an elevated walkway that connected the North Tower 
to the Winter Garden at the World Financial Center.   
 
Led by Captain William F. Burke, Engine 21 firefighters joined the rescue effort in the North Tower. In 
the lobby, they used a rabbit tool to pry open the doors of an elevator, freeing a woman who had 
been trapped inside. A Ladder 13 firefighter transported the unit to the 24th floor, using one of the 
only elevators known to have remained operational after the plane hit the building. 
 
Aware that the South Tower had collapsed, Capt. William Burke ordered his men to start making their 
way down, promising to meet them at the "rig."  When the Engine 21 firefighters eventually 
regrouped, they discovered that Capt. Burke was not with them.  Later, they learned that he had 
elected to remain behind with civilians in need of assistance.  Burke would be the only firefighter from 
Engine Company 21 to perish on 9/11. 
 

-more- 



FDNY Ambulance 

First responders parked police cars, fire trucks, ambulances, and other vehicles at staging areas 
around the periphery of the World Trade Center site. As the towers collapsed, the sturdy emergency 
vehicles functioned as temporary shelters-some individuals dove for cover beneath the vehicles while 
others entered through unlocked doors to escape dark clouds of debris enveloping the area. Flaming 
debris damaged or destroyed many of the vehicles, including this ambulance, driven by Emergency 
Medical Technician Benjamin Badillo and his partner, Edward Martinez.  

Dispatched from the Bronx, Badillo and Martinez were directed to a staging area at West and Vesey 
Streets, while they began readying themselves and their equipment to aid those in need of 
assistance. As the driver, Badillo was ordered to remain with the ambulance; Martinez placed their 
gear on a stretcher and headed toward a triage station.  

Tending to a wounded civilian when the South Tower collapsed around them, Martinez broke his arm 
and suffered deep lacerations to his back. Unaware of the extent of his injuries, he continued 
searching for his partner and their ambulance, stopping to help others in need. Badillo headed toward 
the WTC Marriott, outrunning the debris cloud but not the ash that filled the hotel lobby. The 
ambulance was found near West and Vesey streets.  

  
ABOUT THE NATIONAL SEPTEMBER 11 MEMORIAL & MUSEUM 

  
The National September 11 Memorial & Museum is the not-for-profit corporation created to oversee 
the design, fundraising, programming, and operations of the Memorial and Museum at the World 
Trade Center. The Memorial and Museum will be located on eight of the 16 acres of the World Trade 
Center site. The Memorial will be dedicated on the 10th anniversary of the 9/11 attacks and will open 
to the public the following day, and the Museum will open in September 2012. 

  
The Memorial will remember and honor the 2,983 people who were killed in the horrific attacks of 
September 11, 2001 and February 26, 1993. The design, created by Michael Arad and Peter Walker, 
consists of two reflecting pools formed in the footprints of the original Twin Towers and a plaza of 
trees. 

  
The Museum will display monumental artifacts linked to the events of 9/11, while presenting intimate 
stories of loss, compassion, reckoning, and recovery that are central to telling the story of the 2001 
and 1993 attacks and the aftermath. It will communicate key messages that embrace both the 
specificity and the universal implications of the events of 9/11; document the impact of those events 
on individual lives, as well as on local, national, and international communities; and explore the 
continuing significance of these events for our global community. 
  
When the Memorial opens, construction will continue on surrounding World Trade Center projects 
and free visitor passes will be temporarily required. For additional information about 9/11 and the 
Memorial, please look for the upcoming National Geographic book A Place of Remembrance, the 
official book of the National September 11 Memorial. Proceeds support the National September 11 
Memorial & Museum. The book is available for pre-order and will go on sale August 15, 2011.  
  
To plan a visit to the Memorial, find out more about A Place of Remembrance, or learn how to 
contribute, go to 911memorial.org. 

  
Follow the Memorial & Museum on Twitter: @sept11memorial 
Media contact: Michael Frazier/Lynn Rasic: (212) 312-8800 

 
### 



Title:  Days of Infamy 
Secondary  (6-12) 

 
As you prepare to teach this lesson, be sensitive to the topic and how it may affect students, 
at any age. Even if a student was not born yet, they may know about the events of the day 
from their families. 
• Ask if any students or their family members know people who were directly or indirectly 

affected by the terrorist attacks on September 11, 2001. 
• Give students the option of observing or not participating at all, if they wish. 
• Allow students to talk about their personal connection to 9/11 if they want to. 
• Indicate to the entire class that talking about 9/11 and thinking about the events of that 

day may cause people to experience different kinds of emotions. This is not unusual. 
• Encourage students to tell their families about the lesson. 
• Remember to be aware of your own reactions or thoughts. 

 
 

 
Grade 6 SS.6.W.1.3 

SS.6.W.1.6 
Interpret primary and secondary sources. 
Describe how history transmits culture and heritage and 
provides models of human character. 

Grade 7 SS.7.C.2.13 
SS.7.G.2.1 

Examine multiple perspectives on public and current issues. 
Locate major cultural landmarks that are emblematic of the U.S. 

Grade 8 SS.8.A.1.3 
  
SS.8.A.1.7 

Analyze current events relevant to American History topics 
through a variety of electronic and print media resources. 
View historic events through the eyes of those who were there 
as shown in their art, writings, music, and artifacts. 

Grades 9-12 SS.912.A.1.1 
  
  
SS.912.A.7.15 

Describe the importance of historiography, which includes how 
historical knowledge is obtained and transmitted, when 
interpreting events in history. 
Analyze the effects of foreign and domestic terrorism on the 
American people. 

Benchmark(s):  Next Generation Sunshine State Standards for Social Studies 

 

Objectives:  At the conclusion of this lesson, students will be able to: 
1. Explain the significance of the attacks of 9/11 and Pearl Harbor and will be able to make 

comparisons between these two events. 
2. Identify changes to the United States after these events. 

 

Terrorist Infamy Response 
Ambush   Sacrifice   

Key Terms: 



Materials: 
•  Franklin Delano Roosevelt Speech 12/7/1941: 

• Video (https://www.schooltube.com/video/0f079f46b1202a14896e/)  
• Written text (provided) 

• George W. Bush Speech 9/11/01: 
• Video (https://www.youtube.com/watch?v=XbqCquDl4k4) 
• Written text (provided) 

• Event Comparison Analysis Worksheet (provided) 
 
Activities: 
1. Lead a discussion with students around how an event can lead a lasting, personal 

memory. Ask the students, “Is there a day you remember (good or bad) that has stayed 
with you?” 

2. Expand the discussion into how such an event can change the course of a person’s life. 
Ask the students if there is a day that changed how they lived. 

3. Tell the students that a few events in the past have been important enough to change 
history and some of these events are referred to as “infamous” or “days of infamy”. 

4. Have students work with a partner to come up with a definition for “infamous” or “days 
of infamy”.  Share with the class some of the definitions. 

5. Tell students that they are now going to watch two speeches that were given on such 
days.  Students will view videos of both presidential speeches and take notes using the 
Event Comparison Analysis Worksheet. 

6. In groups, have students discuss their findings from both speeches, focusing on the 
similarities and differences between both.  Share with the class some of the groups’ 
findings. 

7. Students will then reflect independently by writing on the usefulness and impact of the 
speeches.  When finished, offer them the opportunity to share with the class.   
 

Evidence of Understanding: 
  
The worksheets, discussions, and final written pieces will highlight students’ understanding of 
the events and the impact and utility of the speeches. 
  
Extension Activities: 
 
• Students can investigate, compare, and contrast additional historic presidential speeches. 
• Students can extend their thinking by learning about the Library of Congress’ September 

11, 2001 Documentary Project (http://memory.loc.gov/ammem/collections/911_archive/) 
and the American Folklife Center’s After the Day of Infamy: “Man on the Street” Interviews 
Following the Attack on Pearl Harbor 
http://memory.loc.gov/ammem/afcphhtml/afcphhome.html). 

  
  
- from 9/11 Memorial, http://www.911memorial.org/teach-learn 
  

https://www.schooltube.com/video/0f079f46b1202a14896e/
https://www.youtube.com/watch?v=XbqCquDl4k4
http://memory.loc.gov/ammem/collections/911_archive/
http://memory.loc.gov/ammem/afcphhtml/afcphhome.html
http://www.911memorial.org/teach-learn


FDR’s Joint Address to Congress Leading to a Declaration of War Against Japan  
December 8, 1941 

Mr. Vice President, and Mr. Speaker, and Members of the Senate and House of Representatives: 
 
Yesterday, December 7, 1941 -- a date which will live in infamy -- the United States of America was 
suddenly and deliberately attacked by naval and air forces of the Empire of Japan. 
 
The United States was at peace with that Nation and, at the solicitation of Japan, was still in conversation 
with its Government and its Emperor looking toward the maintenance of peace in the Pacific. Indeed, 
one hour after Japanese air squadrons had commenced bombing in the American Island of Oahu, the 
Japanese Ambassador to the United States and his colleague delivered to our Secretary of State a formal 
reply to a recent American message. And while this reply stated that it seemed useless to continue the 
existing diplomatic negotiations, it contained no threat or hint of war or of armed attack. 
 
It will be recorded that the distance of Hawaii from Japan makes it obvious that the attack was 
deliberately planned many days or even weeks ago. During the intervening time the Japanese 
Government has deliberately sought to deceive the United States by false statements and expressions of 
hope for continued peace. 
 
The attack yesterday on the Hawaiian Islands has caused severe damage to American naval and military 
forces. I regret to tell you that very many American lives have been lost. In addition American ships have 
been reported torpedoed on the high seas between San Francisco and Honolulu. 
 
Yesterday the Japanese Government also launched an attack against Malaya.  
Last night Japanese forces attacked Hong Kong.  
Last night Japanese forces attacked Guam.  
Last night Japanese forces attacked the Philippine Islands.  
Last night the Japanese attacked Wake Island. And this morning the Japanese attacked Midway Island. 
 
Japan has, therefore, undertaken a surprise offensive extending throughout the Pacific area. The facts of 
yesterday and today speak for themselves. The people of the United States have already formed their 
opinions and well understand the implications to the very life and safety of our Nation. 
 
As Commander in Chief of the Army and Navy I have directed that all measures be taken for our 
defense. 
 
But always will our whole Nation remember the character of the onslaught against us. 
 
No matter how long it may take us to overcome this premeditated invasion, the American people in 
their righteous might will win through to absolute victory. I believe that I interpret the will of the 
Congress and of the people when I assert that we will not only defend ourselves to the uttermost but 
will make it very certain that this form of treachery shall never again endanger us. 
 
Hostilities exist. There is no blinking at the fact that our people, our territory, and our interests are in 
grave danger. 
 
With confidence in our armed forces- with the unbounding determination of our people- we will gain the 
inevitable triumph- so help us God. 
 
I ask that the Congress declare that since the unprovoked and dastardly attack by Japan on Sunday, 
December 7, 1941, a state of war has existed between the United States and the Japanese Empire.  
 
- http://docs.fdrlibrary.marist.edu/oddec7.html 

http://docs.fdrlibrary.marist.edu/oddec7.html


Text of Bush's address 
September 11, 2001 Posted: 11:14 PM EDT (0314 GMT) 

 
(CNN) -- The text of President Bush's address Tuesday night, after terrorist attacks on 
New York and Washington: 
 
Good evening. 
 
Today, our fellow citizens, our way of life, our very freedom came under attack in a series of 
deliberate and deadly terrorist acts. 
 
The victims were in airplanes or in their offices -- secretaries, businessmen and women, military and 
federal workers. Moms and dads. Friends and neighbors. 
 
Thousands of lives were suddenly ended by evil, despicable acts of terror. 
 
The pictures of airplanes flying into buildings, fires burning, huge structures collapsing, have filled us 
with disbelief, terrible sadness and a quiet, unyielding anger. 
 
These acts of mass murder were intended to frighten our nation into chaos and retreat. But they 
have failed. Our country is strong. A great people has been moved to defend a great nation. 
 
Terrorist attacks can shake the foundations of our biggest buildings, but they cannot touch the 
foundation of America. These acts shatter steel, but they cannot dent the steel of American resolve. 
 
America was targeted for attack because we're the brightest beacon for freedom and opportunity in 
the world. And no one will keep that light from shining. 
 
Today, our nation saw evil, the very worst of human nature, and we responded with the best of 
America, with the daring of our rescue workers, with the caring for strangers and neighbors who 
came to give blood and help in any way they could. 
 
Immediately following the first attack, I implemented our government's emergency response plans. 
Our military is powerful, and it's prepared. Our emergency teams are working in New York City and 
Washington, D.C., to help with local rescue efforts. 
 
Our first priority is to get help to those who have been injured and to take every precaution to 
protect our citizens at home and around the world from further attacks. 
 
The functions of our government continue without interruption. Federal agencies in Washington 
which had to be evacuated today are reopening for essential personnel tonight and will be open for 
business tomorrow. 
 
Our financial institutions remain strong, and the American economy will be open for business as well. 
 
The search is underway for those who are behind these evil acts. I've directed the full resources for 
our intelligence and law enforcement communities to find those responsible and bring them to 
justice. We will make no distinction between the terrorists who committed these acts and those 
who harbor them. 



I appreciate so very much the members of Congress who have joined me in strongly condemning 
these attacks. And on behalf of the American people, I thank the many world leaders who have called 
to offer their condolences and assistance. 
 
America and our friends and allies join with all those who want peace and security in the world and we 
stand together to win the war against terrorism. 
 
Tonight I ask for your prayers for all those who grieve, for the children whose worlds have been 
shattered, for all whose sense of safety and security has been threatened. And I pray they will be 
comforted by a power greater than any of us spoken through the ages in Psalm 23: "Even though I 
walk through the valley of the shadow of death, I fear no evil, for You are with me." 
 
This is a day when all Americans from every walk of life unite in our resolve for justice and peace.  
America has stood down enemies before, and we will do so this time. 
 
None of us will ever forget this day, yet we go forward to defend freedom and all that is good and just 
in our world. 
 
Thank you. Good night and God bless America. 
 
 
- http://edition.cnn.com/2001/US/09/11/bush.speech.text/ 

http://edition.cnn.com/2001/US/09/11/bush.speech.text/


 

Event Comparison Analysis Worksheet
 

 
ANALYSIS 
QUESTION 

 
EVENT  #1 EVENT  #2 

 
 

Who is speaking?   › 
 
 
 
 
 
 

Who is the   › 
intended audience? 

 
 
 
 

When was the   › 
speech delivered? 

 
 
 
 

What is the topic  › 
of the speech? 

 
 
 
 

List the three most  › 
important 
points of the 
speech 

 
 
 

Quote a line that   › 
captures the 
speech’s 
intent 

 
 
    

Do you think the   › 
speech caused 
the desired 
effect? Why/Why 
not? 



Event Comparison Analysis Worksheet 
  
1. What is your overall opinion of the speeches? 
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
  
1. Pick one speech and quickly research the country’s response to it.  Did it have its 

intended effect?  How do you know?  
  



Constitution Day 
Table of Contents 

 
 
Legislative Piece and 10 Fast Facts 
 
Preamble of the U.S. Constitution 
 
Constitution by the Numbers 
 
Additional Resources for Teaching the U.S. Constitution 
 
Constitution Day Lesson Plan Ideas 
 
Transcript of the U.S. Constitution 
 



September 17th - Constitution Day 
   
In honor of Constitution Day, all educational institutions receiving federal funding are 
required to hold an educational program pertaining to the U.S. Constitution. The day became 
a national observance in 2004, when Senator Robert Byrd passed a bill designating 
September 17 as the day for citizens to commemorate the signing of the U.S. Constitution 
and learn more about our founding document. He added the Constitution Day clause to his 
2004 federal spending bill because he believed that all citizens should know about their rights 
as outlined in the Constitution. This clause mandates the teaching of the Constitution in 
schools that receive federal funds, as well as federal agencies. 
  
  

10 Fast Facts on the Constitution 
1.   The U.S. Constitution was written in the same Pennsylvania State House where the Declaration 
of Independence was signed and where George Washington received his commission as Commander 
of the Continental Army. Now called Independence Hall, the building still stands today on 
Independence Mall in Philadelphia, directly across from the National Constitution Center. 
  
2.   Written in 1787, the Constitution was signed on September 17th. But it wasn't until 1788 that it 
was ratified by the necessary nine states. 
  
3.   The U.S. Constitution was prepared in secret, behind locked doors that were guarded by 
sentries. 
  
4.   Some of the original framers and many delegates in the state ratifying conventions were very 
troubled that the original Constitution lacked a description of individual rights. In 1791, Americans 
added a list of rights to the Constitution. The first ten amendments became known as The Bill of 
Rights 
  
5.   Of the 55 delegates attending the Constitutional Convention, 39 signed and 3 delegates dissented. 
Two of America's "founding fathers" didn't sign the Constitution. Thomas Jefferson was representing 
his country in France and John Adams was doing the same in Great Britain. 
  
6.   Established on November 26, 1789, the first national "Thanksgiving Day" was originally created by 
George Washington as a way of "giving thanks" for the Constitution. 
  
7.   Of the written national constitutions, the U.S. Constitution is the oldest and shortest. 
  
8.   At 81, Benjamin Franklin of Pennsylvania was the oldest delegate at the Constitutional 
Convention and at 26, Jonathon Dayton of New Jersey was the youngest. 
  
9.   The original Constitution is on display at the National Archives in Washington, D.C. When the 
Japanese bombed Pearl Harbor, it was moved to Fort Knox for safekeeping. 
  
10. More than 11,000 amendments have been introduced in Congress. Thirty three have gone to the 
states to be ratified and twenty seven have received the necessary approval from the states to 
actually become amendments to the Constitution. 
 - www.constitutioncenter.org 

 

http://www.constitutioncenter.org/


Preamble of the U.S. Constitution 
  
  
  
We the people of the United States, in order to form a more perfect union, 
establish justice, insure domestic tranquility, provide for the common defense, 
promote the general welfare, and secure the blessings of liberty to ourselves 
and our posterity, do ordain and establish this Constitution for the United 
States of America. 
 

An honor guard stands next to original copies of the Declaration of Independence, the Constitution and the Bill of Rights.   
- cnn.com 



Constitution By the Numbers 
 

• 4 million: Number of people who lived in the U.S. when the Constitution was signed 
 

• 11,000+: Number of amendments have been introduced in Congress. Thirty-three have 
gone to the states to be ratified and twenty-seven have received the necessary approval 
from the states to actually become amendments to the Constitution. 
 

• 4,400: Number of  words in the U.S. Constitution. It is the oldest and shortest written 
Constitution of any major government in the world. 
 

• Less than 100: Number of working days it took to draft the Constitution 
 

• $30: The fee charged by Pennsylvania General Assembly clerk Jacob Shallus to "pen" the 
Constitution (The fee would be equivalent to $726 today) 
 

• 39: Members of the Convention who signed the Constitution 
 

• 14 : Number of deputies who had already departed for their homes (3 refused to sign) 
 

• 1: Number of signatures who were absent, belonging to a deputy, John Dickinson, of 
Delaware 
 
 
 

http://blog.constitutioncenter.org/wp-content/uploads/2012/09/constitutiondayfactsheet.pdf


Additional Resources for Teaching the U.S. Constitution  
  

 National Constitution Center:  http://constitutioncenter.org/ 
  
Bill of Rights Institute:  http://billofrightsinstitute.org/ 
 
National Archives Teaching with Documents: 
http://www.archives.gov/education/lessons/revolution-new-nation.html 
 
Library of Congress Teacher Resources: 
http://thomas.loc.gov/teachers/ 
   
Colonial Williamsburg: http://www.history.org/index.cfm 
 
Scholastic Constitution Resources: 
http://www.scholastic.com/browse/collection.jsp?id=391 
  
Center for Civic Education Lesson Plans: 
http://www.civiced.org/resources/curriculum 
 
The Constitutional Rights Foundation Chicago : http://www.crfc.org/teaching-materials 
 
History Channel – U.S. Constitution: http://www.history.com/topics/constitution 
 
Constitute – The World’s Constitutions to Read, Search, Compare: 
https://www.constituteproject.org/ 
 
YouTube Channel Constitution Day: 
https://www.youtube.com/channel/UCHhZS59L9J-JoaROPpxJJVw 
 
 
Possible Sites For Students: 
 
Scholastic Celebrate the Constitution Game: 
http://teacher.scholastic.com/scholasticnews/indepth/constitution_day/constitution.asp 
 
Congress for Kids: http://www.congressforkids.net/Constitution 
 
Constitution Facts Fun Zone:  http://www.constitutionfacts.com/us-constitution-kids/ 
 
Ben’s Guide to U.S. Government for Kids:  http://bensguide.gpo.gov/ 
 

http://constitutioncenter.org/
http://billofrightsinstitute.org/
http://billofrightsinstitute.org/
http://www.archives.gov/education/lessons/revolution-new-nation.html
http://www.archives.gov/education/lessons/revolution-new-nation.html
http://www.archives.gov/education/lessons/revolution-new-nation.html
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Constitution Day Lesson Plans 
  

 
Elementary Plans: 

 
Discovery Education Video Resources List 

 
Elementary Student Book List 

 
A Classroom Constitution (K-5) 

 
The Constitution’s Preamble: Some Ideas (3-5) 

 
iCivics –The Constitution (4-8) 

 
 

Secondary Plans:  
 

Discovery Education Resources List 
 

iCivics –The Constitution (4-8) 
 

Preamble: Why Are These Words Meaningful? (6-8) 
 

A Constitutional Scavenger Hunt (6-12) 
 

Responsibility and the Constitution (9-12) 
 

Constitutional Convention Play 
 

  
  
 
 



Discovery Education Video Resources 
Elementary 

 
 
 
 
 
 

Holiday Facts and Fun: Constitution Day 
Grades K-5 

14:33 minutes 
Has a teacher’s guide and blackline masters 

 
 
 
 
 

The Constitution and Constitution Day: A Beginner’s Guide 
Grades K-6 

13:43 minutes 
Has a teacher’s guide and blackline masters 

 
 
 
 
 

Liberty's Kids: "We the People“ 
Grades 3-8 

27:21 minutes 
 
 
 
 
 
 
 

Understanding the Constitution: Creating the Federal Government 
Grades 3-8 

22:00 minutes 
 
 
 
 



Elementary Student Book List 
A few possible books that may assist in teaching about the U.S. Constitution 

 
 

 We the Kids: The Preamble to the Constitution of the United States 
 Author: David Catrow 
 A long time ago some smart guys wrote the Preamble to the Constitution. You 
 have probably read it before, but do you know what it means? And did it ever 
make you laugh? Now it will! Perfect for inspiring discussion in classrooms and around 
kitchen tables, this fun-filled and cheerfully illustrated look at the Preamble provides an 
accessible introduction to America's founding ideals for citizens of all ages.  
 
Shh! We're Writing the Constitution 
Author: Jean Fritz 
This factual gem that's written with Jean Fritz's humorous touch chronicles the  
hot summer of 1787 where fifty-five delegates from thirteen states huddled  
together in the strictest secrecy in Philadelphia to draw up the constitution of the United 
States! 
 
 A More Perfect Union: The Story of Our Constitution 
 Author: Betsy Maestro 
 With accurate historical information, this easy-to-understand book tells why and 
 how the Constitution of the United States was created. A More Perfect 
Union includes a map and back matter with a table of dates and a summary of the Articles of 
the Constitution. 
 
The U.S. Constitution and You 
Author: Sly Sobel 
All elementary school students learn about the history of the U.S.  
Constitution when they first begin social studies. This book is different. It tells  
boys and girls about the great American document itself--explaining exactly  
what the Constitution does, as well as how it affects and protects people today. This book's 
language is clear and simple. It cites many examples that relate directly to each student's own 
experiences. 

 
 We the People: The Story of Our Constitution 
 Author: Lynne Cheney 
 America had won the Revolution, but our troubles were far from over. The 
 thirteen states were squabbling, the country could not pay its bills, and in 
Massachusetts farmers had taken up arms against the government. Was our country, which 
had fought so hard for its independence, going to survive? In May 1787 delegates from across 
the country gathered in Philadelphia and, meeting over the course of a sweltering summer, 
created a new framework for governing: the Constitution of the United States. Their efforts 
turned a shaky alliance of states into a nation that would prosper and grow powerful, 
drawing its strength for centuries to come from "We the people" and inspiring hope for 
freedom around the world. 



Title:  A Classroom Constitution 
Grades K-5 

 
Benchmarks: Next Generation Sunshine State Standards for Social Studies 
 Kindergarten SS.K.C.1.1 Define and give examples of rules and laws, and why they are 

important. 
Grade 1 SS.1.C.1.1 Explain the purpose of rules and laws in the school and 

community. 
Grade 2 SS.2.C.2.3 Explain why U.S. citizens have guaranteed rights and 

identify rights. 
  SS.2.C.3.1 Identify the Constitution as the document which establishes 

the structure, function, powers, and limits of American 
government. 

Grade 3 SS.3.C.1.3 Explain how government was established through a 
written Constitution. 

  SS.3.C.3.4 Recognize that the Constitution of the U.S. is the 
supreme law of the land. 

Grade 4 SS.4.A.1.1 Analyze primary and secondary resources to identify 
significant individuals and events throughout history. 

  

Grade 5 
  

SS.5.C.1.2 
  

Define a constitution, and discuss its purposes. 
  

  

SS.5.C.3.1 
  

Describe the organizational structure and powers of the 
federal government as defined in Articles I, II, and III of the 
U.S. Constitution. 

Objectives: At the conclusion of this lesson, students will be able to: 
  
1.   Understand the purpose and content of the U.S. Constitution. 
2.   List appropriate rights and responsibilities for a classroom constitution. 
  
 
Key Terms: 

 constitution amend rights responsibilities 

framers President Congress courts 

Materials: 
Constitution Reading – Two to choose from based on grade level classroom (provided)  
Constitution Sheet (provided) 



Activities: 
1. Many elementary students are unfamiliar with the U.S. Constitution. They may recognize 

the term, but cannot really describe what the document is and does. Scaffold into the 
topic by asking students to name some important laws. After five or six examples, tell 
students that you can name a law that is even more important than all of those examples. 
Explain that the U.S. Constitution is the highest law in our land. It explains how our whole 
government works and lists the basic freedoms that all Americans enjoy. Why is it so 
important? Point out that because of the Constitution, our leaders can't make a new law 
that is unfair. Because of the Constitution, the students in your class can practice any 
religion they like and share their opinions freely. Guide students to understand that the 
Constitution was written more than 200 years ago, but is still very important in our lives 
today. 

2. Explain that the Constitution is divided into several sections. 
• The first part, the Preamble, explains who is writing the Constitution and why. 
• The second part, which is composed of seven Articles, explains how our 

government will work. 
• The third part, the Bill of Rights, is a list of amendments, or additions, that the 

Constitution writers thought were important. These additions name the rights or 
freedoms that Americans have. After the first 10 amendments in the original Bill of 
Rights, the Constitution includes other additional amendments that have been 
added over time. 

3. Have students read the appropriate Constitution for Kids reading (attached) to learn 
more about the Constitution. 

4. Distribute the Classroom Constitution Sheet and explain that students will use what they 
have learned about the U.S. Constitution to create a constitution for your classroom. 
Review the directions and have students work independently or in small groups. 

5. For each section on the sheet, invite a few student volunteers to share their class 
constitution ideas. Compile the best suggestions to create a real class constitution. This is 
an excellent way to ensure that your students feel like important members of a 
classroom community. Because they helped to think of the rights and responsibilities that 
will be the basis of your classroom government, students will be more likely to respect 
classroom rules. Create a clean, polished version of the document and have all students 
sign it. 
 

Evidence of Understanding: 
  
Students will create either individually or in small groups their own version of a classroom 
constitution. 
  
Extension Activities: 
  
Challenge your more advanced students by having them pair up and reread the items in the 
Bill of Rights. Have them name one responsibility that corresponds to each right that 
Americans enjoy. 
  
 -lesson plan adapted from Scholastic Constitution Day Lesson 



The Constitution for Kids (Grades K-3) 
 
The Basics 

 
The law is the set of rules that we live by. The 
Constitution is the highest law. It belongs to 
the United States. It belongs to all Americans. 

 
The Constitution says how the government 

works. It creates the Presidency. It creates the Congress. It 
creates the Supreme Court. 
The Constitution lists some key rights. Rights 
are things that all people have just because 
they are alive. By listing the rights, they are 
made special. They are made safe. The Bill of 
Rights is a part of the Constitution. The Bill of Rights lists 
many rights of the people. 

 
 

History 
 
 

The Constitution was written in 1787. Yes, it is over 200 years 
old. We actually have old copies of what was 
created.  

In 1787, a group of men met to write the Constitution. They 
did not like the way the country was going. They fixed it by 
creating the Constitution. We call these men The Framers. 



Some of the framers are very famous. George 
Washington was a Framer. So was Ben 
Franklin. 

 
 
 
 

The Framers met in Independence Hall during a hot 
summer in Philadelphia. They had a lot of arguments. 
In the end, they agreed to the words in the Constitution. 
They knew they had to agree. If they did not agree, the 
fighting would keep going. 

 
After the Framers wrote the Constitution, they asked the 
states to approve it. It took some time, but all the states 
did approve it. 

 
Some people did not like the Constitution. Some were 
afraid because it did not do enough to protect the rights 
of the people. It had no bill, or list, of rights. 

 
 
 

Promises were made to add a bill of rights. 
After the Constitution passed, the Bill of 
Rights was added. The Bill of Rights is the 
first ten changes to the Constitution. 

 
 
 

The Bill of Rights 
 
The Bill of Rights is very important. It 
protects important ideas. It protects your 
right to say what you want. It lets you think 
for yourself. It keeps the laws from being 
too hard. It gives rules for the police. 



It lets you believe in God if you want. No 
one can tell you not to believe. It lets you 
gather 

with your friends to talk. It makes sure you can read 
newspapers.   
 
The Bill of Rights also protects your home. It helps keep 
Americans safe. Today, we are very happy the Bill of 
Rights was added to the Constitution. 

 
 
 
 
Making changes 

 
The Constitution is not perfect. When it was written, they 
knew that it would have to be improved. The Framers added 
a way to make changes. This is called "amendment". 

 
The Bill of Rights was actually added as a set 
of amendments. The Constitution has been changed 18 times 
since it was written. The amendments added things that the 
Framers didn't think of. 

 
One amendment says that all black men can vote. Another 
says that all women can vote. One more says that the 
President can only be elected twice. 

 
The first amendments, the Bill of Rights, were added in 
1791. The last amendment was added in 1992. Lots of people 
have ideas for new amendments. Adding an amendment is 
hard — it takes lots of agreement. Maybe you have a good 
idea for a change to the Constitution. 

 



How it all works 
 
The Constitution sets up the government. It is split into 
three parts. 

One part is the Congress. The Congress 
makes laws. The people elect the members 
of Congress. 

 
 
 

 

The next part is the President. The President enforces the 
laws. 

 
 

The last part is the Courts. The courts decide 
what the law means when there are questions. 

 
 
 
 

 

All of the parts have to work together. Just like 
the Framers agreed on the Constitution, the  
parts have to agree on the laws. No part has too much power. 
The power is shared. This helps protect the people. 

 
- http://www.usconstitution.net/constkidsK.html 



The Constitution for Kids (Grades 3-5) 
 
The Basics 

 
The Constitution is the highest law in the United States. All other laws come 
from the Constitution. It says how the government works. It creates the 
Presidency. It creates the Congress. It creates the Supreme Court. Each 
state also has a constitution. The constitutions of the states are their highest 
law for that state — but the United States Constitution is higher. 

 
The Constitution can be changed. The Constitution is changed by an 
"amendment." Among the amendments is a list of the rights of the people. 
By listing these rights, they are made special. It is illegal for the government 
to violate those rights. Currently, there are 27 amendments. Not all of them 
involve rights, but many do. The first ten amendments are special. They are 
called the Bill of Rights. 

 
 
 
 
History 

 
The Constitution was written in 
1787. Yes, it is over 200 years old. 
We actually have old copies of what 
was created. The master copies are 
stored at the National Archives in 
Washington D.C. 

 
From May to September 1787 a 
group of men known as the Framers 
met. The Framers talked about what 
should be in the Constitution. The 

The Framers worked for four months over the course of 
a hot summer in Philadelphia to craft the Constitution. 

United States was a brand new country. The United States had a 
government that did not work very well. The Framers met to find a new way 
of running the country. This meeting is called The Convention. Some of the 
Framers are famous to us today. They include James Madison, Ben Franklin, 
and George Washington. 

 
At that time there were only 13 states. The men came from all the states 
except Rhode Island. Each state had ideas for the new government. The 
Framers had many debates. They talked a lot. They make a lot of speeches. 
By talking about it, they came up with a plan that everyone could agree 
with. They had to have a lot of compromises. Only by agreeing could all the 



arguments be worked out. Ben Franklin said the he was not sure if the 
plan was perfect. He said that it was 
probably as perfect as it could be. 

After the Convention, the 
Constitution had to be approved. 
Actually, only nine states had to 
agree to, or ratify, the Constitution. 
But everyone wanted all 13 states to 
agree. Two states took a long time 
to decide to agree. These states 
were Rhode Island and North 
Carolina. In the end, they did agree. 
Once the first nine states agreed, 
we say the Constitution was 
"ratified." New Hampshire was the 
ninth state to ratify. 

 
 
 
 
Components: 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

This map of the United States was published in 1784 by 
William Faden. 

Preamble: 
The first sentence of the Constitution is called the preamble. 

 

 
We the People of the United States, in Order to form a more perfect 
Union, establish Justice, insure domestic Tranquility, provide for the 
common defense, promote the general Welfare, and secure the Blessing 
of Liberty to ourselves and our Posterity. Do ordain and establish this 
Constitution for the United States of America. 

 
The preamble does not grant or restrict powers. It explains the purpose 
of the Constitution and sets the stage for the first 7 articles and the 
first 10 amendments, known as the Bill of Rights, that follow. 

 
The first three words of the preamble, "We the People," may be the 
three most important words in the history of American democracy. 

 
The Articles 
The main body of the Constitution is made up of seven articles. The 
Articles explain how the government works. They also carefully describe 
the rules 
for electing government officials, like Senators and the President. 



The Constitution is based on the separation of powers. It divides power 
between the three separate branches of the government. They are the 
legislative, judicial, and executive branches. 

 
Article I 
The role of the legislative branch is discussed in Article I. The legislative 
branch includes the House of Representatives and the Senate. Together 
they are called Congress. Members of the House of Representatives are 
often referred to as members of Congress, but Senators are always 
called Senators. 

 
Article II 
Rules for how the President and the Vice President are elected 
are defined in Article II. It also defines the responsibilities and 
powers of the President and the executive branch. 

 
 
Article III 
The judicial branch includes the Supreme Court and lower courts. Article 
III states that Supreme Court Judges can hold office for life, unless they 
are removed, impeached, or convicted of a crime. It also says that 
anyone accused of committing a federal crime has the right to a trial by 
jury. 

 
 
Article IV 
Article IV discusses the relationship between states and the federal 
government. It also outlines the rules for admitting new states to 
the Union. 

 
 
Article V 
The Founding Fathers realized that over time, the government might 
need to make changes, called amendments, to the Constitution. Two 
thirds of 
both houses of Congress must agree to propose an amendment. It takes a 
positive vote by three fourths of the states to make an amendment law. 

 
 
Article VI 
Article VI states that the Constitution is the highest law of the land. 
Federal and state officers and judges must uphold the Constitution. 

 
 
Article VII 
The names of the men who signed and ratified, or approved the 
Constitution, are in Article VII. It confirms the establishment of the 
Constitution. 



Bill of Rights 
 
The United States Constitution has 27 Amendments. The first 10 
Amendments to the Constitution are called the Bill of Rights. The Bill 
of Rights was ratified, or approved, in 1791. It outlines the basic 
rights and freedoms of American citizens. 

 
Amendment 1 

 
The First Amendment protects the rights of every American. It defines 
the freedoms of religion, speech, and press. Most Americans believe 
that the First Amendment guarantees their most important rights. 

 
Amendment 2 

 
The Second Amendment guarantees Americans the right to bear arms, 
or own guns. 

 
Amendment 3 

 
The Third Amendment prevents the government from forcing citizens 
to shelter soldiers in their homes. 

 
Amendment 4 

 
The Fourth Amendment protects the privacy of American citizens. It 
prohibits, or prevents, unnecessary or unreasonable searches of a 
person's property. 

 
Amendment 5 

 
In the Fifth Amendment, all Americans are guaranteed the right to a fair 
and legal trial. It also protects someone from testifying against him- or 
herself under oath. 

 
Amendment 6 

 
A right to a speedy trial is guaranteed in the Sixth 

Amendment. Amendment 7 

The Seventh Amendment guarantees the right to a trial by jury in civil, or 
private, legal cases where damages are more than $20. Civil cases 
solve disputes between citizens. 



Amendment 8 
 
Unreasonable bail or fines and cruel and unusual punishment are 
prohibited in the Eighth Amendment. 

 
Amendment 9 

 
The Ninth Amendment recognizes that Americans have rights that are 
not listed in the Constitution. 

 
Amendment 10 

 
The Tenth Amendment says that the powers not given to the United 
States government by the Constitution belong to the states or to the 
people. 

 
Other Amendments were added to the Constitution over the years, and 
more may be added later. The Constitution currently contains 27 
amendments. Below are some of the highlights of the 17 Amendments 
added after the Bill of Rights was ratified. 

 
The Thirteenth Amendment became law in 1865. It makes slavery, 
and other forms of forced labor, illegal. 

 
Ratified in 1870, the Fifteenth Amendment stated that no citizen should 
be denied the right to vote on the basis of race or color. 

 
In 1920, the Nineteenth Amendment gave women the right to vote. 

 
 
 
 

-adapted from  http://www.usconstitution.net/constkids4.html, and 
http://teacher.scholastic.com/scholasticnews/indepth/constitution_
day/ 
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A Classroom Constitution 
The U.S. Constitution is the highest law  of the land and the foundation 
of American government. To celebrate Constitution Day, use this famous 
document as a model to create your own  classroom constitution. 
Just follow the guidelines below. 

 
1.  The U.S. Constitution begins with a statement called the Preamble. Its main point is that the 

U.S. government was established by the people. It also describes the goals of the Constitution: 
to guarantee justice, peace, and liberty for the nation’s citizens. What are your goals for your 
classroom? List them here: 

We, the people of Room   , share the goals of 
 
 
 
 
 
 

  . 
 

2. The main body of the U.S. Constitution establishes the three branches of the U.S. government 
and explains how important decisions will be made. What will the government of your classroom 
be like? What responsibilities will the teacher and principal have? What responsibilities will the 
students have? Describe your classroom government here: 

 
 
 
 
 
 
 

3. The first 10 amendments to the Constitution are known as the Bill of Rights and describe the 
basic freedoms Americans enjoy. What freedoms will the citizens of your classroom have? 
Describe them here: 

Citizens of our classroom should have the freedom to: 
 
 
 
 
 

  . 
 

Citizens of our classroom should have freedom from: 
 
 
 
 
 

  . 
 
 
 
 

© 2005 by Scholastic Inc. Teachers may make machine copies of this page to distribute to their students. 



The Constitution’s Preamble: Some Ideas  
Grades 3-5 

 
Benchmarks:  Next Generation Sunshine State Standards for Social Studies 
 
 
 
 
 
 
 
 
Objectives: At the conclusion of this lesson, students will be able to: 
1. Explain the purpose of the Preamble to the Constitution. 
2. Explain what some of the key phrases in the Preamble mean. 
 
Key Terms: 
 
 
 
Materials: 
Preamble readings and worksheets (provided) 
Preamble chart (provided) 
Preamble Puzzle (provided) 
Student-friendly dictionaries and books on the Constitution 
 
Activities: 
1. Read the “Purpose of the Lesson” section with the students and discuss briefly.   
2. Have students read “What do you think the purpose of government should be?”.  

Working with a partner, have students read and discuss the three questions and possible 
answers.  Have several pairs share their ideas with the class. 

3. Read the “What does the Preamble say?” with the class and discuss briefly. 
4. Break the class into six groups and assign each group one of the phrases from the 

Preamble.  Using the Problem Solving worksheet, each group should research to answer 
the three questions.   Have students create a poster (with illustrations) to present their 
answers to the class.  Students should use the Preamble chart to record their knowledge. 

5. Pass out the Preamble Puzzle (pieces should be cut out ahead of time) and have students 
work individually (can be glued into an academic journal) or in small groups to put it 
together.   

6. Have students discuss or write the answers to these questions: 
i. What basic ideas about the purposes of government are included in the 

Preamble? 
ii. Some people have said the most important words in our Constitution are the 

first three words of the Preamble.  These are the words, “We the People.”  
Explain why you agree or disagree with this opinion. 

Common defense Constitution Domestic tranquility General welfare 

Government Justice  Preamble Rights 

Grade 3 SS.3.C.1.1 
SS.3.C.1.2 

Explain the purpose and need for government. 
Describe how government gains its power from the people. 

Grade 4 SS.4.A.1.1 Analyze primary and secondary resources to identify significant 
events throughout history. 

Grade 5 SS.5.C.1.2 Define a constitution, and discuss its purposes. 



Evidence of Understanding: 
Students will create a poster and complete a Preamble chart to illustrate their understanding 
of the Preamble to the U.S. Constitution. 
 
 
-lesson plan adapted from the Center for Civic Education Constitution Day Lesson 

http://www.civiced.org/resources/curriculum/constitution-day-and-citizenship-day
http://www.civiced.org/resources/curriculum/constitution-day-and-citizenship-day
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What do
you think the
purpose of
government
should be?

Before you learn about the
purposes stated in the Preamble,
let’s look at your own ideas. Then
we can compare your ideas with
those in the Constitution. You
might find that you and the
Framers think alike!

Work with a partner and
answer the following questions:

1. What is government?

2. What is a purpose?

3. List five purposes that you
think a government should
have. Then explain why you
think they are important.

The Framers wrote an
introduction, also called a
preamble, to the Constitution.
The Preamble states the purposes
of our Constitution. It includes
some of the basic ideas about
government. When you finish this
lesson, you should be able to
explain these ideas.

Purpose
of the Lesson
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What does the
Preamble say?

The Preamble to the Constitution
explains who created the Constitu-
tion and the basic purposes of our
government.

“We the People” are the first
words in the Preamble. These words
are very important. They show that
the power to govern belongs to the
people. The people established the
Constitution. They used it to create
a government to protect their rights
and their welfare.

The Preamble’s Ideas
The ideas in the Preamble are

so important that you should study
them carefully. To do this, first read
the entire Preamble.

The Preamble to the
Constitution of the United States

We the People of the United
States, in order to form a more
perfect union, establish justice,
insure domestic tranquility, provide
for the common defense, promote
the general welfare, and secure the
blessings of liberty to ourselves and
our posterity, do ordain and establish
this Constitution for the United
States of America.

You can see the Preamble
contains a lot of words that are
not easy to understand when you
first read them. But, if you study
them, you will find they are not
that difficult.



3

Group 1
We the People do ordain and 
establish this Constitution for the
United States of America.

Group 2
establish justice

Group 3
insure domestic tranquility

Group 4
provide for the common defense

Group 5
promote the general welfare

Group 6
secure the blessings of liberty

➤

➤

➤

➤

➤

➤

Let’s examine the basic ideas in
the Preamble to see how important
they are to all of us. To do this, your
class should be divided into six
groups. Each group should study
one of the important parts of the
Preamble listed below.

Each group should answer the
following questions about the part
it is studying. Be prepared to explain
your group’s answers to the rest
of the class.

1. What does the part mean?
Give an example.

2. Why is it important?

3. What does it have to do
with protecting your rights
and welfare?

Problem
Solving



Preamble Chart 
 
 Preamble Part What does it 

mean? 
Why is it 

important? 
What does it have 

to do with your 
rights and 
welfare? 

We the People do 
ordain and establish 
this Constitution for 
the United States of 
America 

 
 
 
 
 
 

establish justice  
 
 
 
 
 

insure domestic 
tranquility 

 
 
 
 
 
 

provide for the 
common defense 

 
 
 
 
 
 

promote the general 
welfare 

 
 
 
 
 
 

secure the blessings of 
liberty 
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Preamble Scramble 

Instructions: 
• Print pervious page on 8 1/2 X 11 card stock 
• Use crayons or markers to color the puzzle pieces.  For even more 

flare, you could decorate with glitter! 
• Cut out each puzzle piece 
• Scramble the pieces and have fun learning the Preamble as you 

put the puzzle back together! 



Title: The Constitution 
Grades 4-8 

 
Benchmarks:  Next Generation Sunshine State Standards for Social Studies 
 Grade 4 SS.4.A.1.1 Analyze primary and secondary resources to identify significant 

individuals and events throughout history. 
Grade 5 SS.5.C.1.2 Define a constitution, and discuss its purposes. 
  SS.5.C.3.1 Describe the organizational structure and powers of the federal 

government as defined in Articles I, II, and III of the U.S. 
Constitution. 

Grade 6 SS.6.W.1.3 Interpret primary and secondary sources. 
Grade 7 SS.7.C.1.7 Describe how the Constitution limits the powers of government 

through separation of powers and checks and balances. 
  SS.7.C.3.3 Illustrate the structure and function of government in the U.S. as 

established in the Constitution. 
Grade 8 SS.8.3.10 Examine the course and consequences of the Constitutional 

Convention. 

Objectives:  At the conclusion of this lesson, students will be able to: 
1. Illustrate the structure, function, and powers of the government in the U.S. as established 

in Articles I, II, and III of the U.S. Constitution. 
2. Describe how the Constitution of the United States provides separation of powers and 

checks and balances. 
  
Key Terms:  
 constitution  Preamble articles 
amendments Bill of Rights Congress 
representative democracy separation of powers checks and balances 

Materials:  
Student reading and worksheets (provided) 
Scissors 
Tape or glue 
  
Activities: 
1. Start the activity by asking students to think of what they already know about the U.S. 

Constitution and share with a partner.  Randomly call on students to share what their 
partner said. 

2. Read the pages on the Constitution with the class, pausing to discuss as appropriate. 
  

 



3. Have students complete the labeling activity “A Bill Becomes a Law” on the final page.  
Check for correct answers. 

4. Pass out the activity pages, and have students cut out the checks and balances and paste 
them to the correct area on the activity page.  Students could also write the information 
in the boxes, to save time/materials.  Review the answers to the activity. 

5. Pass out the Active Review manipulative to each student and help them fold it correctly.  
Check for understanding, by projecting or reading each statement aloud to the class.  As 
you do so, each student should show you the side of their manipulative that displays the 
correct branch of government for each power.   

6. Have students complete the Constitution worksheet individually.   
 

Evidence of Understanding:  
Students will complete the final Constitution worksheet correctly and demonstrate their 
understanding of the branches of government.   
  
Extension Activities: 
Students could illustrate the branches and diagram how the branches relate to each other. 
Students could log into iCivics to play their Branches of Power game: 
https://www.icivics.org/games/branches-power 
  
- lesson plan from iCivics: The Constitution  
 

https://www.icivics.org/games/branches-power


Name: The Constitution 

The Law of the Land 

A constitution is a document that gives the rules for how a 

government should run. The Framers wrote our Constitution to create 

a government for the new United States of America. Creating a new 

government is no easy job! There were many questions to consider: 

 What makes us different from other nations? 

 How can we prevent someone like a king taking over? 

 How do we protect the rights of the people? 

 Can we make a document that is useful to future generations? 

 How do we keep one branch of government from becoming too 

powerful? 

What Does Our Constitution Look Like? 

The United States Constitution is one of the shortest 

constitutions in the world! It has a little over 4,500 words and 

covers only four sheets of paper. It is also the oldest written 

constitution that is still in use today.  

Our Constitution is divided into nine parts. The Preamble 

introduces the Constitution and explains what it is meant to 

do. The seven articles give directions for how the 

government should work. The amendments are changes 

that were made after the Constitution became law.  They are 

broken down into the Bill of Rights (amendments 1-10) and 

the later amendments (11-27).   

The first three 
articles show us how 
the three branches 
work together to 

create a government 
that answers the 

Framers’ questions. 

Our government is like a machine that 
needs three gears to run properly: 
executive, legislative, and judicial. 

p.1 



Name: The Constitution 
Creating Congress 

Article I is the first and longest part of the Constitution. 

This is because the people who wrote the Constitution 

recognized that a legislative branch is important in a 

government that represents the citizens. Members of 

Congress are responsible for turning  the wants and 

needs of the people into laws.  

This branch makes our government a representative 

democracy. In a representative democracy, citizens elect 

people to represent their needs and concerns in Congress. 

Article I tells us that the legislature is divided into two 

parts: the Senate and the House of Representatives. It 

describes how Congress should be organized, states the 

qualifications necessary for a person to serve, and tells  

how often Congress should hold elections and meet as a 

group. There are other details that the two houses get to 

decide for themselves. 

 Collect taxes  

 Borrow money and pay debts 

 Make rules for how to become a citizen  

 Regulate commerce (trade) with other nations, 
between the states, and with Indian tribes 

 Coin money and punish counterfeiters 

 Establish post offices 

 Give patents to new inventions 

 Create the lower federal                   
courts 

 Punish pirates 

 Declare war, support an army and navy 

 Make any other laws that are “necessary 
and proper” to carry out the powers in this 
list. 

Congressional Power! 

Article I gives Congress a list of specific powers... 

p.2 



Name: The Constitution 

Creating the President 

Article II of the Constitution describes the job of the executive 

branch. The president heads the branch, which includes the 

vice president, the cabinet, and many civilian and military 

employees. Article II also says who qualifies to be the 

president, how he or she is selected (the Electoral College), 

what powers the office has, and what happens if a president 

misbehaves! 

Powers of the Executive 

Branch: 

 Act as the commander-in-

chief of the armed forces 

and the National Guard 

 Maintain a cabinet of 

advisors who run the 14 

executive departments like the State Department and the 

Treasury 

 Grant pardons in all federal criminal offenses, and reprieves 

(postpone punishments like executions) 

 Negotiate treaties with other countries 

 Appoint  ambassadors, Supreme Court Justices and federal court 

judges, and Cabinet members 

 Make a State of the Union Address to Congress  

 Represent the United States when dealing with foreign countries 

 Make sure that laws are carried out (executed) 

 

 

 

Creating the Courts: Here Come the Judges! 

Article III creates the last of the three branches, the judicial 

branch. This is the shortest of the first three articles and includes 

the fewest details. The judicial branch has the job of interpreting 

laws to decide what they mean.    

The Supreme Court is the only court that is established in Article 

III. All of the other federal courts are created by Congress. 

Federal judges are appointed and given terms that last until they 

retire, die, or are removed for bad behavior.  

Article III gives directions about what kinds of cases the Supreme 

Court and federal courts can hear. It also guarantees trial by jury 

in criminal court and explains what the crime of treason is. 

The President leads the executive branch 

p.3 



Name: The Constitution 

Checks and Balances 

We have three branches in our government because the Framers of the 

Constitution believed that there needed to be a separation of powers. They 

had just broken up with a king who had too much power. By dividing power 

into three different areas, they made sure that one branch wouldn’t 

overpower the others. The three branches of our government interact with 

each other all the time. Sometimes they work together to pass a law. Other 

times, one or more branches get in the way of what another branch is trying 

to do. This is called checks and balances. Each branch makes sure the 

other branches don’t get to powerful.  

Check out the ways the branches interact! Based on what you have learned about the jobs of each of the 
branches, label the gears Executive (E), Judicial  (J), or Legislative (L). 

A Bill Becomes a Law 

Both houses in Congress 

create a bill that they think 

should become law. 

The president reviews 

the bill and makes a 

decision to sign it into 

law. 

The president 

reviews the bill and 

vetoes (refuses) it.   
OR 

If the bill gets a presidential 

veto, Congress can overpower 

it with a 2/3 vote in each 

house. It can become a law 

without the president’s 

signature if there is enough 

support in the legislative 

branch. 

Laws can be challenged in the court system. The 

judicial branch looks at laws and decides if they 

conflict with the Constitution. If a law is found 

unconstitutional, it is removed.   

p.4 



Name: The Constitution 
Separating Powers & the Checks and Balance System. Cut out the actions on the half sheet and 

paste them to the correct arrows here:  

 

 

 

 

 

 

Cutout Activity  



Name: The Constitution 

Name: The Constitution 

Cutout Activity  

Separating Power & the Checks and Balance System. Cut the six boxes and paste them to the 

correct arrows on the graphic organizer.   

Judges are appointed for life, free from 

presidential influence. The Courts can declare 

executive actions unconstitutional. 

The President appoints Supreme Court justices 

and other federal judges. 

Congress creates the lower courts. It can remove 

judges through impeachments and must approve 

appointments to the federal courts. 

The Courts can declare laws made in Congress 

unconstitutional. 

Congress can override a presidential veto with 

2/3 vote. It can also remove a president through 

the impeachment process. It also approves 

executive appointments. 

The president can veto bills, call special sessions 

of Congress, recommend laws, and ask citizens 

to pressure Congress to act. 

Separating Power & the Checks and Balance System. Cut the six boxes and paste them to the 

correct arrows on the graphic organizer.   

Judges are appointed for life, free from 

presidential influence. The Courts can declare 

executive actions unconstitutional. 

The President appoints Supreme Court justices 

and other federal judges. 

Congress creates the lower courts. It can remove 

judges through impeachments and must approve 

appointments to the federal courts. 

The Courts can declare laws made in Congress 

unconstitutional. 

Congress can override a presidential veto with 

2/3 vote. It can also remove a president through 

the impeachment process. It also approves 

executive appointments. 

The president can veto bills, call special sessions 

of Congress, recommend laws, and ask citizens 

to pressure Congress to act. 

Cutout Activity  



Name: The Constitution 
A. Vocabulary. Match the definitions with the correct vocabulary term from the lesson. 

___1.  The two houses that make up the legislative branch 

___2.  Citizens elect officials to represent them in the government 

___3.  Dividing the government in to parts 

___4.  When the three branches interact with one another 

___5.  The introduction to the U.S. Constitution 

___6.  The first ten amendments to the U.S. Constitution 

A)  Bill of Rights 

B)  Checks and Balances 

C)  Representative Democracy 

D)  Separation of Powers 

E)  Preamble 

F)  Congress 

B. What’s my Job? Connect each quote about working in government to the correct branch. 

The Executive The Judicial Branch The Legislative Branch 

7. Floor debate [on a bill] is an exhilarating 

experience and important duty. 

Carolyn Cheeks Kilpatrick, D– MI 

8. Being the president 

is like riding a tiger.  

Harry S. Truman, D-MO 

9. We apply laws to facts. 

We do not apply feelings 

to facts. 
Justice Sonia Sotomayor 

D. Checking and Balancing  Label each branch 

in the steps that are involved with appointing a 

Justice to the Supreme Court. (This process is 

repeated for all presidential appointments!) 

C. Separate those Powers!  Read each 

power and select the correct branch of 

government by circling the correct gear. 

10. We write the bills that become laws. 

 

 

 

11. We make sure the laws are carried  

      out and enforced. 

 

 

 

 

12. We hear cases about the laws and decide 

what the laws mean. 

 

Worksheet 



Name: The Constitution 

___ 1.  Prints money 

___ 2.  Enforce the laws 

___ 3.  Decide what a law means 

___ 4.  Declares war 

___ 5.  Includes the president, vice president, and the cabinet 

___ 6.  Divided into the House and Senate 

___ 7.  Punishes pirates! 

___ 8.  Makes treaties with other countries 

___ 9.  Can declare laws unconstitutional 

___ 10.  Selected by the Electoral College 

___ 11.  Selected by popular vote 

___ 12.  Appoints Supreme Court Justices, federal judges,  

             ambassadors and cabinet members 

___ 13.  Approves presidential appointments 

___ 14.  Makes a State of the Union address each year 

___ 15.  Collect taxes 

Which Branch Does This? 

       E=Executive         L= Legislative       J= Judicial 
(For each description, show the correct side of your tent.) 

Active Review 



 Executive Branch 
 Legislative Branch 

 Judicial Branch 
Active Review Manipulative 

(Fold here) 

(Fold here) 

(Fold here) 

Directions:  Fold on the dotted lines to make a 3-sided tent with the text facing out: 

  Tuck the extra flap to the inside. Exe
cu
tiv
e  



The Constitution 

Both houses in Congress 

create a bill that they think 

should become law. 

The president reviews 

the bill and makes a 

decision to sign it into 

law. 

The president 

reviews the bill and 

vetoes (refuses) it.   
OR 

If the bill gets a presidential 

veto, Congress can overpower 

it with a 2/3 vote in each 

house. It can become a law 

without the president’s 

signature if there is enough 

support in the legislative 

branch. 

Laws can be challenged in the court system. The 

judicial branch looks at laws and decides if they 

conflict with the Constitution. If a law is found 

unconstitutional, it is removed.   

L 

E L 

J 

** TEACHER GUIDE ** 
Checks and Balances 

We have three branches in our government because the Framers of the 

Constitution believed that there needed to be a separation of powers. They 

had just broken up with a king who had too much power. By dividing power 

into three different areas, they made sure that one branch wouldn’t 

overpower the others. The three branches of our government interact with 

each other all the time. Sometimes they work together to pass a law. Other 

times, one or more branches get in the way of what another branch is trying 

to do. This is called checks and balances. Each branch makes sure the 

other branches don’t get to powerful.  

Check out the ways the branches interact! Based on what you have learned about the jobs of each of the 
branches, label the gears Executive (E), Judicial  (J), or Legislative (L). 

A Bill Becomes a Law 

p.4 
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The President appoints Supreme Court justices 

and other federal judges. 

Judges are appointed for life, free from 

presidential influence. The Courts can 

declare executive actions unconstitutional. 
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 The Constitution 

 

 

 

 

 

 

Separating Powers & the Checks and Balance System. Cut out the actions on the half sheet and 

paste them to the correct arrows here:  

Cutout Activity  

** TEACHER GUIDE ** 



The Constitution 
A. Vocabulary. Match the definitions with the correct vocabulary term from the lesson. 

_F_1.  The two houses that make up the legislative branch 

_C_2.  Citizens elect officials to represent them in the government 

_D_3.  Dividing the government in to parts 

_B_4.  When the three branches interact with one another 

_E_5.  The introduction to the U.S. Constitution 

_A_6.  The first ten amendments to the U.S. Constitution 

A)  Bill of Rights 

B)  Checks and Balances 

C)  Representative Democracy 

D)  Separation of Powers 

E)  Preamble 

F)  Congress 

B. What’s my Job? Connect each quote about working in government to the correct branch. 

The Executive The Judicial Branch The Legislative Branch 

7. Floor debate [on a bill] is an exhilarating 

experience and important duty. 

Carolyn Cheeks Kilpatrick, D– MI 

8. Being the president 

is like riding a tiger.  

Harry S. Truman, D-MO 

9. We apply laws to facts. 

We do not apply feelings 

to facts. 
Justice Sonia Sotomayor 

D. Checking and Balancing  Label each branch 

in the steps that are involved with appointing a 

Justice to the Supreme Court. (This process is 

repeated for all presidential appointments!) 

Legislative 

Judicial 

Executive 

** TEACHER GUIDE ** 

10. We write the bills that become laws. 

 

 

 

11. We make sure the laws are carried  

      out and enforced. 

 

 

 

 

12. We hear cases about the laws and decide 

what the laws mean. 

 

C. Separate those Powers!  Read each 

power and select the correct branch of 

government by circling the correct gear. 

Worksheet 



The Constitution 

_L_ 1.  Prints money 

_E_ 2.  Enforce the laws 

_J_ 3.  Decide what a law means 

_L_ 4.  Declares war 

_E_ 5.  Includes the president, vice president, and the cabinet 

_L_ 6.  Divided into the House and Senate 

_L_ 7.  Punishes pirates! 

_E_ 8.  Makes treaties with other countries 

_J_ 9.  Can declare laws unconstitutional 

_E_ 10.  Selected by the Electoral College 

_L_ 11.  Selected by popular vote 

_E_ 12.  Appoints Supreme Court Justices, federal judges,  

             ambassadors and cabinet members 

_L_ 13.  Approves presidential appointments 

_E_ 14.  Makes a State of the Union address each year 

_L_ 15.  Collect taxes 

Which Branch Does This? 

       E=Executive         L= Legislative       J= Judicial 
(For each description, show the correct side of your tent.) 

** TEACHER GUIDE ** 

Active Review 



Discovery Education Resources 
Secondary 

 
 
 
 
 

Understanding the Constitution: Creating the Federal Government 
Grades 3-8 

22:00 minutes 
 
 
 
 

The Almost Painless Guide to the U.S. Constitution 
Grades 6-8 

21:12 minutes 
Has a teacher’s guide and blackline masters 

 
 
 
 

Constitution Day: Background and Celebration 
Grades 6-8 

13:36 minutes 
Has a teacher’s guide and blackline masters 

 
 
 
 
 
 

Framework for Democracy: The Living Constitution 
Grades 6-12 

26:41 minutes 
 
 
 
 
 

Just the Facts: Documents of Destiny: Creating a New Nation  
Grades 6-12 

31:02 minutes 



Discovery Education Resources, cont. 
Secondary 

 
 
 
 

American History: The Birth of a Nation: The Living Constitution  
Grades 7-12 

21:31 minutes 
 
 
 
 
 

Standard Deviants School American Government: The Constitution of the United States 
Grades 9-12 

17:17 minutes  
 
 
 

Discovery Education Reading Resources:  
• Civic Virtue and the Founders’ Vision Grades 6-8 
• The First Amendment: Freedom to Believe Grades 6-8 
• The First Amendment and the Internet Grades 6-8 
• James Madison: Excerpts from Federalist No. 10 Grades 9-12 

 



Title:  Preamble: Why Are These Words Meaningful?  
Grades 6-8 

 
Benchmarks: Next Generation Sunshine State Standards for Social Studies 
 
 
 
 
 
 
 
 
Objectives: At the conclusion of this lesson, students will be able to: 
1. Analyze the words to the Preamble of the Constitution. 
2. Define key words from the Preamble. 
3. Discuss the importance of the Constitution to 21st century citizens. 
 
Key Terms: 
 
 
 
 
 
Materials: 
Schoolhouse Rock’s Preamble (can be found on YouTube) 
Lyrics to Preamble (provided) 
Word Cloud of the Constitution (provided) 
Vocabulary Matrix (provided) 
Small Group Discussion sheet (provided) 
Dictionaries/Thesauruses 
Preamble Puzzle (provided) 
 
Activities: 
1. Pass out the lyrics to Preamble and show the video.  Tell students they should be analyzing 

the lyrics while they view the video. 
2. Discuss Preamble with the students.  Ask them 

• What is this song about? 
• How would you describe the music? Happy? Sad?  Why? 
• What words are unfamiliar to you?  Circle them. 
• Where did these words come from? 
• Why are 200 year old words meaningful? 

3. Put students into small groups and pass out the vocabulary matrix to each student.  Also 
pass out the small group discussion sheet to each group.  Each group should also have 
access to a dictionary or thesaurus. 

Domestic tranquility Justice Liberty Ordain 

Posterity Union  Welfare 

Grade 6 SS.6.W.1.3 Interpret primary and secondary sources. 

Grade 7 SS.7.C.1.6 Interpret the intention of the Preamble of the Constitution. 

Grade 8 SS.8.C.1.5 Apply the rights and principles contained in the Constitution 
and Bill of Rights to the lives of citizens today. 



4. Project the word cloud and tell students that this lesson is intended to celebrate the 
Constitution.  Students will study the words in the opening document.   Have students 
complete the vocabulary matrix. In the first column, students are to define the term in 
words appropriate to their age level (not a textbook or dictionary version).  In the 
second column, students are challenged to draw a simple visual to help remember what 
the term means. Groups discuss the question in the third column on their matrix – the 
small group discussion sheet may help here.   

5. Hold a large group discussion to discuss each excerpt from the Preamble. 
6. Have students write a short letter to the editor on the topic of the Constitution and 

why words written over 200 years ago are still important today.  Have them use their 
matrix and memory of the discussions to assist their writing. 

  
Evidence of Understanding:  
The vocabulary matrix, letter to the editor, and class discussion will demonstrate the 
student’s understanding of the Preamble and importance of the Constitution to 21st century 
citizens. 
  
Extension Activity: 
Students can use the Preamble puzzle as a way to review/reinforce their knowledge of the 
Preamble.  
 
-lesson adapted from TCI (Teachers’ Curriculum Institute)  



Student Handout 1: Lyrics to “Preamble”

Hey, do you know about the U.S.A.?
Do you know about the government?
Can you tell me about the Constitution?
Hey, learn about the U.S.A.

In 1787 I'm told
Our founding fathers did agree
To write a list of principles
For keepin' people free.

The U.S.A. was just startin' out.
A whole brand-new country.
And so our people spelled it out
The things that we should be.

And they put those principles down on paper 
and called it the Constitution, and it's been 
helping us run our country ever since then. 
The first part of the Constitution is called the 
preamble and tells what those founding 
fathers set out to do.

We the people,
In order to form a more perfect union,
Establish justice, insure domestic tranquility,
Provide for the common defense,
Promote the general welfare and
Secure the blessings of liberty
To ourselves and our posterity
Do ordain and establish this Constitution for 
the United States of America.

In 1787 I'm told
Our founding fathers all sat down
And wrote a list of principles
That's known the world around.

The U.S.A. was just starting out
A whole brand-new country.
And so our people spelled it out
They wanted a land of liberty.

And the Preamble goes like this:

We the people,
In order to form a more perfect union,
Establish justice, insure domestic tranquility,
Provide for the common defense,
Promote the general welfare and
Secure the blessings of liberty
To ourselves and our posterity
Do ordain and establish this Constitution for 
the United States of America.

For the United States of America...

Note:
The lyrics here have a slightly abridged wording of 
the Preamble to the United States Constitution. The 
actual document starts, "We the people of the United 
States, in order to form a more perfect union...“

Music & Lyrics by: Lynn Ahrens
Performed by: Lynn Ahrens



Visual 1: Word Cloud of Preamble

Word Cloud made possible using www.wordle.net

http://www.wordle.net/


Student Handout 2: Vocabulary Matrix

Word Cloud made possible using www.wordle.net

Excerpt Definition(s) Visual
Why is it 

important?

We the People of the United 

States, in Order to form a 

more perfect Union…

…establish Justice, insure 

domestic Tranquility, 

provide for the common 

defense, promote the general 

Welfare…

…and secure the Blessings 

of Liberty to ourselves and 

our Posterity, do ordain and 

establish this Constitution 

for the United States of 

America.

Directions: 1) Read the excerpt. 2) Define each underlined term in the second column using 

words students your age would use. 3) Create a simple visual to represent one or more of the 

terms taken from the excerpt in the third column. 4) With your group, write a brief summary as to 

why these words from the excerpt are important to citizens today. Be prepared to share a specific 

example in your group’s response to the large group discussion.

http://www.wordle.net/


Student Handout 3: Discussion Items

Word Cloud made possible using www.wordle.net

Excerpt Discuss the following items related to the excerpt.

We the People of the United 

States, in Order to form a 

more perfect Union…

…establish Justice, insure 

domestic Tranquility, 

provide for the common 

defense, promote the general 

Welfare…

…and secure the Blessings 

of Liberty to ourselves and 

our Posterity, do ordain and 

establish this Constitution 

for the United States of 

America.

Directions: Use this handout along with Student Handout 2: Vocabulary Matrix as a guide for 

the group discussion. Be prepared to have one person in your group share a response to the 

discussion items related to the excerpt. The role of presenter will rotate for each excerpt.

•What does Union mean?

•How would you describe “union” to other classmates?

•What did the authors mean when they said “a more perfect union?”

•What can we do today to make our union more perfect?

•What do the terms Justice, Domestic Tranquility, and Welfare mean?

•How would you describe these terms to other classmates?

•What did the authors mean when they said “provide for the common 

defense?”

•Give an example of how the government provides Justice, Domestic 

Tranquility or Welfare.

•What do the terms Liberty, Posterity, and Ordain mean?

•How would you describe these terms to other classmates?

•What did the authors mean when they said“..to ourselves and our 

Posterity?”

•What blessings of Liberty do you hope to pass along to your posterity?

http://www.wordle.net/
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Preamble Scramble 



Preamble Scramble 

Instructions: 
• Print pervious page on 8 1/2 X 11 card stock 
• Use crayons or markers to color the puzzle pieces.  For even more 

flare, you could decorate with glitter! 
• Cut out each puzzle piece 
• Scramble the pieces and have fun learning the Preamble as you 

put the puzzle back together! 



Title:  A Constitutional Scavenger Hunt  
Grades 6-12 

 
Benchmarks: Next Generation Sunshine State Standards for Social Studies 
 
Grade 6 SS.6.W.1.3 Interpret primary and secondary sources. 
Grade 7 SS.7.C.1.7 Describe how the Constitution limits the powers of government 

through separation of powers and checks and balances. 
  SS.7.C.3.3 Illustrate the structure and function of government in the U.S. as 

established in the Constitution. 
Grade 8 SS.8.3.10 Examine the course and consequences of the Constitutional 

Convention. 
Grades 
9-12 

SS.912.C.3.3 Analyze the structures, functions, and processes of the legislative 
branch as described in Article I of the Constitution. 

  SS.912.C.3.4 Analyze the structures, functions, and processes of the executive 
branch as described in Article II of the Constitution. 

  SS.912.C.3.6 Analyze the structures, functions, and processes of the judicial 
branch as described in Article III of the Constitution. 

  SS.912.C.3.11 Contrast how the Constitution safeguards and limits individual 
rights. 

Objectives: At the conclusion of this lesson, students will be able to: 
1. Analyze key democratic concepts found in the U.S. Constitution. 
2. Explain the structure and function of the legislative, executive, and judicial branches of the 

federal government as outlined in the U.S. Constitution. 
3. Identify the rights contained in the Bill of Rights and other amendments to the U.S. 

Constitution and give examples of how rights are applied and limited. 
 

Key Terms:  

 constitution  Preamble articles 
amendments Bill of Rights Congress 
representative democracy separation of powers checks and balances 
executive judicial legislative 

Materials:  
Copy of the Constitution (provided) or interactive http://constitutioncenter.org/constitution 
Scavenger Hunt Worksheets (provided) 

 

http://constitutioncenter.org/constitution


Activities: 
1. Inform the students that today’s lesson is about getting to know the various parts of the 

U.S. Constitution and analyzing the rights that are guaranteed under this important 
document.   Pass out the U.S. Constitution (attached), and briefly go over the structure of 
the U.S. Constitution with the students.  For example, explain how the Constitution 
reads like an outline and each article describes a specific aspect of the structure of the 
federal government and that there have been 27 amendments (additions or changes) to 
the Constitution since it was first ratified.     

2. Pass out Constitution Scavenger Hunt Questions.  Inform the students that they will be 
using their copies of the U.S. Constitution to answer the questions that are on the 
Constitution Scavenger Hunt.   

3. You may want to do the first few questions together to get the students started.  Allow 
ample time for students to find the answers.   

4. When students have completed the scavenger hunt, go over the answers with them.  
Clear up any areas of confusion.  

  
Evidence of Understanding:  
Students will complete the Constitution Scavenger Hunt correctly and demonstrate their 
understanding of the U.S. Constitution. 
  
Extension Activities: 
Students could write a persuasive essay on one of the following topics:  Should there be an 
amendment establishing a national driving age of 18?   Should the military powers of the 
president be further limited?  Should U.S. Supreme Court Justices have limits on the number 
of years they can sit on the Supreme Court?    
 
-lesson adapted from Miami Dade County Public Schools and Justice Teaching 
 
  

 



 

U. S. Constitution Scavenger Hunt 
 
 
Directions: Answer each question and cite the applicable section of the Constitution as 
appropriate. 

 
 
 

1. Questions about interpreting the Constitution are decided by which branch of 
government? 

  
 

Article:___________________ Section: _______________________ 
 

2. Under the U. S. Constitution, Americans are free to disagree with and criticize 
government officials. Which amendment guarantees this right? 

 
 
 

3. According to the Declaration of Independence and the U. S. Constitution, where 
does government get its power? 

 
 
 

4. Under the United States Constitution, who becomes President of the United States if 
the President should die? What if the Vice President should die? 

 
 
 

Article:___________________ Section: _______________________ 
 

5. Who serves as President of the United States Senate? 
 
 
 

Article:___________________ Section: _______________________ 
 

6. The colonists did not want the government to have the ability to search people’s 
homes whenever they wanted and for any reason. What amendment to the U. S. 
Constitution addressed this concern and what does the government need before it 
can search your home? 

 
 
 

7. What amendment to the United States Constitution limited the terms of office for 
the President? How many times can a person be elected to the office of the 
President? 

 
 
 
 

8. What branch of government is constitutionally responsible for establishing the 
lower courts? 

 
 

Article:___________________ Section: _______________________ 



 
9. How long is a US Representative’s term of office? 
 

 
Article:___________________ Section: _______________________ 

 
 

10. How long is a US Senator’s term of office? 
 

 Amendment:___________________  
 

11.       In the Declaration of Independence, the colonists complained that the King 
imposed taxes without their consent/approval. In the United States Constitution 
which branch of government has the power to “lay and collect taxes”? 

 
 

Article:___________________ Section: _______________________ 
 
12. The Declaration of Independence listed a series of complaints about how the King 

controlled the courts. One complaint was that judges had to please the King in 
order to keep their jobs and be paid. How did the U. S. Constitution address this 
complaint? 

 
 
 
 
 
 

Article:___________________ Section: _______________________ 
 
 

13. Both due process of law and equal protection of the law are addressed together in 
which amendment to the US Constitution? 

 
 

 
14. The First Amendment to the United States Constitution included five rights. What 

are the five rights in the First Amendment? 
         

15. The King interfered with justice by not allowing the colonies to establish their own 
courts or denying certain powers to their courts. What article in the U. S. Constitution 
established the judicial branch? 

 
 



 
16. In the Declaration of Independence, the King was cited for not protecting the 

colonies and even w aging war against them.  According to the U. S. Constitution, 
which branch of government has the power to declare war? 

 
 

Article:___________________ Section: _______________________ 
 
 

17. Articles I, II, and III of the U. S. Constitution divide the power of the federal 
government into three branches.  What are the three branches of government and 
which article established each branch? What is the term which describes this 
division of power? 

      
 

18. How many amendments have there been to the US Constitution? 
 
 
 

19. The Declaration of Independence cited the King was cutting off trade between the 
American colonies and all parts of the world. What branch of government is given 
constitutional responsibility for the regulation of trade under the U.S. Constitution? 

 

Article:___________________ Section: _______________________ 
 

20. Which branch of government/government official serves as commander in chief of 
the military? 

 
Article:___________________ Section: _______________________ 

 

 
21. What rights does the sixth amendment guarantee accused criminals during their 

trials? 
 
 

 
 
 
 

22. The US Constitution is recognized as the highest Law of the land. The judicial branch 
has the power to overrule state laws that violate the Constitution. This power is 
based on the Supremacy Clause. Where is the Supremacy Clause found in the 
Constitution? 

 
 



 

23. What concept provided in Amendments Five and Fourteen guarantees that the 
government will treat you fairly and use fair and reasonable written rules and 
procedures before your life, liberty or property are taken? 

 
 
 
24. The King did not allow colonists to have trials by jury in some cases. In the U. S. 

Constitution, where is the right to trial by jury found? 
 

Article:___________________ Section: _______________________ 
Amendments: ___________________________________________ 

 
25. Voting rights have been extended constitutionally to various groups throughout the 

history of our country. What was the most recent group to receive the right to vote 
and what amendment secured this right? 



Answer Key 
U. S. Constitution Scavenger Hunt 

 
 
Directions: Answer each question and cite the applicable section of the Constitution as 
appropriate. 

 
 
 

1. Questions about interpreting the Constitution are decided by which branch of 
government? 

  
Judicial Branch 

 
Article:______3_____________ Section: ____________2___________ 

 
2. Under the U. S. Constitution, Americans are free to disagree with and criticize 

government officials. Which amendment guarantees this right? 
 

First Amendment 
 

3. According to the Declaration of Independence and the U. S. Constitution, where 
does government get its power? 

From the People  
– Preamble of U.S. Constitution; statement of beliefs in the Declaration of Independence 

 
 

4. Under the United States Constitution, who becomes President of the United States if 
the President should die? What if the Vice President should die? 

Vice President if President dies 
Speaker of the House of Representatives if both the President and Vice President 

dies 
Also mentioned in the 20th and 25th Amendments 

 
Article:_______2____________ Section: ___________1____________ 

 
5. Who serves as President of the United States Senate? 

Vice President of the United States 
 
 

Article:________1___________ Section: ___________3____________ 
 

6. The colonists did not want the government to have the ability to search people’s 
homes whenever they wanted and for any reason. What amendment to the U. S. 
Constitution addressed this concern and what does the government need before it can 
search your home? 

Fourth Amendment  
Government needs a search warrant in most cases to search your home 

 
 



7.   What amendment to the United States Constitution limited the terms of office for 
 the President? How many times can a person be elected to the office of the 
 President? 

Amendment 22  
Can only be elected twice 

  
8. What branch of government is constitutionally responsible for establishing the 

lower courts? 
Legislative Branch 

  
Article:______3 also 1__________ Section: ____1 and 8 respectively_ 

  
9. How long is a US Representative’s term of office? 

Two years 
  

Article:_______1____________ Section: _________2_____________ 
  
  

10. How long is a US Senator’s term of office? 
Six years 

     Amendment:_______17____________  
  

11.       In the Declaration of Independence, the colonists complained that the King 
imposed taxes without their consent/approval. In the United States Constitution 
which branch of government has the power to “lay and collect taxes”? 

Legislative Branch 
  

Article:________1___________ Section: __________8_____________ 
  
12. The Declaration of Independence listed a series of complaints about how the King 

controlled the courts. One complaint was that judges had to please the King in 
order to keep their jobs and be paid. How did the U. S. Constitution address this 
complaint? 

 Judges shall receive for their services a compensation which shall not be diminished 
during their continuance in office. Judges can serve for life unless they are 
impeached and their pay cannot be taken away while they are in office. This means 
that judges should be able to make decisions without fear of losing their job. Judges 
should be able to use their best legal judgment to decide cases and not worry about 
the influence of political pressures. 

            Article :______3_____________ Section: ________1_______________ 
  
  

13. Both due process of law and equal protection of the law are addressed together in 
which amendment to the US Constitution? 

Fourteenth Amendment 



14. The First Amendment to the United States Constitution included five rights. What 
are the five rights in the First Amendment? 

 Freedom of religion, freedom of speech, freedom of the press, the right to peaceably 
assemble, and the right to petition the government for a redress of their greivances 

       
15. The King interfered with justice by not allowing the colonies to establish their own 

courts or denying certain powers to their courts. What article in the U. S. Constitution 
established the judicial branch? 

 
Article 3 

 
 

16. In the Declaration of Independence, the King was cited for not protecting the 
colonies and even w aging war against them.  According to the U. S. Constitution, 
which branch of government has the power to declare war? 

Legislative Branch 
 

Article:_______1____________ Section: _________8______________ 
 
 

17. Articles I, II, and III of the U. S. Constitution divide the power of the federal 
government into three branches.  What are the three branches of government and 
which article established each branch? What is the term which describes this 
division of power? 

 
Article 1=Legislative 
Article 2 = Executive 

Article 3= Judicial 
Separation of Powers describes the division of power 

 
18. How many amendments have there been to the US Constitution? 

 
27 

 
19. The Declaration of Independence cited the King was cutting off trade between the 

American colonies and all parts of the world. What branch of government is given 
constitutional responsibility for the regulation of trade under the U.S. Constitution? 

Legislative Branch 

Article:_______1____________ Section: _________8______________ 
 

20. Which branch of government/government official serves as commander in chief of 
the military? 

Executive/President 
 

Article:________2___________ Section: __________2_____________ 
 

 
 



21. What rights does the sixth amendment guarantee accused criminals during their 
trials? 

  

the right to an impartial jury, the right to confront witnesses, the right to be informed 
of charges against him ,the right to an attorney, and the right to a speedy and public 
trial 

 
22. The US Constitution is recognized as the highest Law of the land. The judicial branch 

has the power to overrule state laws that violate the Constitution. This power is 
based on the Supremacy Clause. Where is the Supremacy Clause found in the 
Constitution? 

Article 6 
 

 

23. What concept provided in Amendments Five and Fourteen guarantees that the 
government will treat you fairly and use fair and reasonable written rules and 
procedures before your life, liberty or property are taken? 

 
Due process 

 

24. The King did not allow colonists to have trials by jury in some cases. In the U. S. 
Constitution, where is the right to trial by jury found? 

 
Article:______3_____________ Section: __________2_____________ 
Amendments: ___________5,6,7______________________________ 

 
25. Voting rights have been extended constitutionally to various groups throughout the 

history of our country. What was the most recent group to receive the right to vote 
and what amendment secured this right? 

18 year olds  
26th Amendment 
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C O N S T I T U T I O N  O F  T H E  U N I T E D  S T A T E S  

We the People of the United States, in Order to form a 
more perfect Union, establish Justice, insure domestic 
Tranquility, provide for the common defence, promote 
the general Welfare, and secure the Blessings of Liberty to 
ourselves and our Posterity, do ordain and establish this 
Constitution for the United States of America.

Article.I.
SECTION. 1.

All legislative Powers herein granted shall be vested in a 
Congress of the United States, which shall consist of a Sen-
ate and House of Representatives.

SECTION. 2.

The House of Representatives shall be composed of Mem-
bers chosen every second Year by the People of the several 
States, and the Electors in each State shall have the Qualifi -
cations requisite for Electors of the most numerous Branch 
of the State Legislature. 

No Person shall be a Representative who shall not have 
attained to the Age of twenty fi ve Years, and been seven 
Years a Citizen of the United States, and who shall not, 
when elected, be an Inhabitant of that State in which he 
shall be chosen. 

[Representatives and direct Taxes shall be apportioned 
among the several States which may be included within 
this Union, according to their respective Numbers, which 
shall be determined by adding to the whole Number of 
free Persons, including those bound to Service for a Term 
of Years, and excluding Indians not taxed, three fi fths of 
all other Persons.]* The actual Enumeration shall be made 

within three Years after the fi rst Meeting of the Congress 
of the United States, and within every subsequent Term of 
ten Years, in such Manner as they shall by Law direct. The 
Number of Representatives shall not exceed one for every 
thirty Thousand, but each State shall have at Least one 
Representative; and until such enumeration shall be made, 
the State of New Hampshire shall be entitled to chuse 
three, Massachusetts eight, Rhode-Island and Providence 
Plantations one, Connecticut fi ve, New-York six, New 
Jersey four, Pennsylvania eight, Delaware one, Maryland 
six, Virginia ten, North Carolina fi ve, South Carolina fi ve, 
and Georgia three. 

When vacancies happen in the Representation from any 
State, the Executive Authority thereof shall issue Writs of 
Election to fi ll such Vacancies. 

The House of Representatives shall chuse their 
Speaker and other Offi cers; and shall have the sole 
Power of Impeachment.

SECTION. 3.

The Senate of the United States shall be composed of two 
Senators from each State, [chosen by the Legislature there-
of,]* for six Years; and each Senator shall have one Vote.

Immediately after they shall be assembled in Consequence 
of the fi rst Election, they shall be divided as equally as may 
be into three Classes. The Seats of the Senators of the fi rst 
Class shall be vacated at the Expiration of the second Year, 
of the second Class at the Expiration of the fourth Year, and 
of the third Class at the Expiration of the sixth Year, so that 
one third may be chosen every second Year; [and if Vacan-
cies happen by Resignation, or otherwise, during the Recess 
of the Legislature of any State, the Executive thereof may 
make temporary Appointments until the next Meeting of 
the Legislature, which shall then fi ll such Vacancies.]*
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No Person shall be a Senator who shall not have attained 
to the Age of thirty Years, and been nine Years a Citizen of 
the United States, and who shall not, when elected, be an 
Inhabitant of that State for which he shall be chosen.

The Vice President of the United States shall be 
President of the Senate, but shall have no Vote, unless 
they be equally divided.

The Senate shall chuse their other Offi cers, and also a 
President pro tempore, in the Absence of the Vice 
President, or when he shall exercise the Offi ce of 
President of the United States.

The Senate shall have the sole Power to try all Impeach-
ments. When sitting for that Purpose, they shall be on 
Oath or Affi rmation. When the President of the United 
States is tried, the Chief Justice shall preside: And no 
Person shall be convicted without the Concurrence of two 
thirds of the Members present.

Judgment in Cases of Impeachment shall not extend 
further than to removal from Offi ce, and disqualifi cation to 
hold and enjoy any Offi ce of honor, Trust or Profi t under 
the United States: but the Party convicted shall nevertheless 
be liable and subject to Indictment, Trial, Judgment and 
Punishment, according to Law.

SECTION. 4.

The Times, Places and Manner of holding Elections for 
Senators and Representatives, shall be prescribed in each 
State by the Legislature thereof; but the Congress may at 
any time by Law make or alter such Regulations, except as 
to the Places of chusing Senators.

The Congress shall assemble at least once in every Year, and 
such Meeting shall be [on the fi rst Monday in December,]* 
unless they shall by Law appoint a different Day.

SECTION. 5. 

Each House shall be the Judge of the Elections, Returns 
and Qualifi cations of its own Members, and a Majority 
of each shall constitute a Quorum to do Business; but a 
smaller Number may adjourn from day to day, and may be 
authorized to compel the Attendance of absent Members, 
in such Manner, and under such Penalties as each House 
may provide.

Each House may determine the Rules of its Proceedings, 
punish its Members for disorderly Behaviour, and, with the 
Concurrence of two thirds, expel a Member.

Each House shall keep a Journal of its Proceedings, and 
from time to time publish the same, excepting such Parts 
as may in their Judgment require Secrecy; and the Yeas 
and Nays of the Members of either House on any question 
shall, at the Desire of one fi fth of those Present, be entered 
on the Journal.

Neither House, during the Session of Congress, shall, with-
out the Consent of the other, adjourn for more than three 
days, nor to any other Place than that in which the two 
Houses shall be sitting.

SECTION. 6.

The Senators and Representatives shall receive a Compen-
sation for their Services, to be ascertained by Law, and paid 
out of the Treasury of the United States. They shall in all 
Cases, except Treason, Felony and Breach of the Peace, be 
privileged from Arrest during their Attendance at the Ses-
sion of their respective Houses, and in going to and return-
ing from the same; and for any Speech or Debate in either 
House, they shall not be questioned in any other Place.

No Senator or Representative shall, during the Time for 
which he was elected, be appointed to any civil Offi ce 
under the Authority of the United States, which shall have 
been created, or the Emoluments whereof shall have been 
encreased during such time; and no Person holding any 
Offi ce under the United States, shall be a Member of either 
House during his Continuance in Offi ce.
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SECTION. 7.

All Bills for raising Revenue shall originate in the House of 
Representatives; but the Senate may propose or concur with 
Amendments as on other Bills.

Every Bill which shall have passed the House of Represen-
tatives and the Senate, shall, before it become a Law, be 
presented to the President of the United States; If he ap-
prove he shall sign it, but if not he shall return it, with his 
Objections to that House in which it shall have originated, 
who shall enter the Objections at large on their Journal, 
and proceed to reconsider it. If after such Reconsideration 
two thirds of that House shall agree to pass the Bill, it shall 
be sent, together with the Objections, to the other House, 
by which it shall likewise be reconsidered, and if approved 
by two thirds of that House, it shall become a Law. But in 
all such Cases the Votes of both Houses shall be determined 
by Yeas and Nays, and the Names of the Persons voting for 
and against the Bill shall be entered on the Journal of each 
House respectively, If any Bill shall not be returned by the 
President within ten Days (Sundays excepted) after it shall 
have been presented to him, the Same shall be a Law, in 
like Manner as if he had signed it, unless the Congress by 
their Adjournament prevent its Return, in which Case it 
shall not be a Law.

Every Order, Resolution, or Vote to which the Concur-
rence of the Senate and House of Representatives may be 
necessary (except on a question of Adjournment) shall be 
presented to the President of the United States; and before 
the Same shall take Effect, shall be approved by him, or be-
ing disapproved by him, shall be repassed by two thirds of 
the Senate and House of Representatives, according to the 
Rules and Limitations prescribed in the Case of a Bill. 

SECTION. 8.

The Congress shall have Power To lay and collect Taxes, 
Duties, Imposts and Excises, to pay the Debts and provide 
for the common Defence and general Welfare of the United 
States; but all Duties, Imposts and Excises shall be uniform 
throughout the United States;

To borrow Money on the credit of the United States;

To regulate Commerce with foreign Nations, and among 
the several States, and with the Indian Tribes;

To establish an uniform Rule of Naturalization, and uni-
form Laws on the subject of Bankruptcies throughout the 
United States;

To coin Money, regulate the Value thereof, and of foreign 
Coin, and fi x the Standard of Weights and Measures;

To provide for the Punishment of counterfeiting the Securi-
ties and current Coin of the United States;

To establish Post Offi ces and post Roads;
To promote the Progress of Science and useful Arts, by 
securing for limited Times to Authors and Inventors the 
exclusive Right to their respective Writings and Discoveries;

To constitute Tribunals inferior to the supreme Court;

To defi ne and punish Piracies and Felonies committed on 
the high Seas, and Offenses against the Law of Nations;

To declare War, grant Letters of Marque and Reprisal, and 
make Rules concerning Captures on Land and Water;

To raise and support Armies, but no Appropriation of 
Money to that Use shall be for a longer Term than two 
Years;

To provide and maintain a Navy;

To make Rules for the Government and Regulation of the 
land and naval Forces;

To provide for calling forth the Militia to execute the Laws 
of the Union, suppress Insurrections and repel Invasions;

To provide for organizing, arming, and disciplining, the 
Militia, and for governing such Part of them as may be 
employed in the Service of the United States, reserving to 
the States respectively, the Appointment of the Offi cers, 
and the Authority of training the Militia according to the 
discipline prescribed by Congress;
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To exercise exclusive Legislation in all Cases whatsoever, 
over such District (not exceeding ten Miles square) as 
may, by Cession of particular States, and the Acceptance 
of Congress, become the Seat of the Government of the 
United States, and to exercise like Authority over all Places 
purchased by the Consent of the Legislature of the State in 
which the Same shall be, for the Erection of Forts, Maga-
zines, Arsenals, dock-Yards and other needful Buildings; 
-And

To make all Laws which shall be necessary and proper for 
carrying into Execution the foregoing Powers, and all other 
Powers vested by this Constitution in the Government of 
the United States, or in any Department or Offi cer thereof.

SECTION. 9.

The Migration or Importation of such Persons as any of the 
States now existing shall think proper to admit, shall not be 
prohibited by the Congress prior to the Year one thousand 
eight hundred and eight, but a Tax or duty may be imposed 
on such Importation, not exceeding ten dollars for each 
Person.

The Privilege of the Writ of Habeas Corpus shall not be 
suspended, unless when in Cases of Rebellion or Invasion 
the public Safety may require it.

No Bill of Attainder or ex post facto Law shall be passed.

[No Capitation, or other direct, Tax shall be laid, unless in 
Proportion to the Census or Enumeration herein before 
directed to be taken.]*

No Tax or Duty shall be laid on Articles exported from any 
State.

No Preference shall be given by any Regulation of Com-
merce or Revenue to the Ports of one State over those of 
another: nor shall Vessels bound to, or from, one State, be 
obliged to enter, clear, or pay Duties in another.

No Money shall be drawn from the Treasury, but in Con-
sequence of Appropriations made by Law; and a regular 
Statement and Account of the Receipts and Expenditures of 
all public Money shall be published from time to time.

No Title of Nobility shall be granted by the United States:
And no Person holding any Offi ce of Profi t or Trust under 
them, shall, without the Consent of the Congress, accept 
of any present, Emolument, Offi ce, or Title, of any kind 
whatever, from any King, Prince, or foreign State.

SECTION. 10.

No State shall enter into any Treaty, Alliance, or Confedera-
tion; grant Letters of Marque and Reprisal; coin Money; 
emit Bills of Credit; make any Thing but gold and silver 
Coin a Tender in Payment of Debts; pass any Bill of At-
tainder, ex post facto Law, or Law impairing the Obligation 
of Contracts, or grant any Title of Nobility.

No State shall, without the Consent of the Congress, lay 
any Imposts or Duties on Imports or Exports, except what 
may be absolutely necessary for executing it’s inspection 
Laws: and the net Produce of all Duties and Imposts, laid 
by any State on Imports or Exports, shall be for the Use of 
the Treasury of the United States; and all such Laws shall be 
subject to the Revision and Controul of the Congress.

No State shall, without the Consent of Congress, lay any 
Duty of Tonnage, keep Troops, or Ships of War in time of 
Peace, enter into any Agreement or Compact with another 
State, or with a foreign Power, or engage in War, unless 
actually invaded, or in such imminent Danger as will not 
admit of delay.

4



C O N S T I T U T I O N  O F  T H E  U N I T E D  S T A T E S  

Article.II.
SECTION. 1.

The executive Power shall be vested in a President of the 
United States of America. He shall hold his Offi ce during 
the Term of four Years, and, together with the Vice Presi-
dent, chosen for the same Term, be elected, as follows:

Each State shall appoint, in such Manner as the Legislature 
thereof may direct, a Number of Electors, equal to the 
whole Number of Senators and Representatives to which 
the State may be entitled in the Congress: but no Senator or 
Representative, or Person holding an Offi ce of Trust or Prof-
it under the United States, shall be appointed an Elector.

[The Electors shall meet in their respective States, and vote 
by Ballot for two Persons, of whom one at least shall not 
be an Inhabitant of the same State with themselves. And 
they shall make a List of all the Persons voted for, and of 
the Number of Votes for each; which List they shall sign 
and certify, and transmit sealed to the Seat of the Govern-
ment of the United States, directed to the President of the 
Senate. The President of the Senate shall, in the Presence 
of the Senate and House of Representatives, open all the 
Certifi cates, and the Votes shall then be counted. The 
Person having the greatest Number of Votes shall be the 
President, if such Number be a Majority of the whole 
Number of Electors appointed; and if there be more than 
one who have such Majority, and have an equal Number of 
Votes, then the House of Representatives shall immediately 
chuse by Ballot one of them for President; and if no Person 
have a Majority, then from the fi ve highest on the List 
the said House shall in like Manner chuse the President. 
But in chusing the President, the Votes shall be taken by 
States, the Representation from each State having one Vote; 
A quorum for this Purpose shall consist of a Member or 
Members from two thirds of the States, and a Majority of 
all the States shall be necessary to a Choice. In every Case, 
after the Choice of the President, the Person having the 
greatest Number of Votes of the Electors shall be the Vice 
President. But if there should remain two or more who 
have equal Votes, the Senate shall chuse from them by Bal-
lot the Vice President.]*

The Congress may determine the Time of chusing the 
Electors, and the Day on which they shall give their Votes; 
which Day shall be the same throughout the United States.

No Person except a natural born Citizen, or a Citizen 
of the United States, at the time of the Adoption of this 
Constitution, shall be eligible to the Offi ce of President; 
neither shall any person be eligible to that Offi ce who shall 
not have attained to the Age of thirty fi ve Years, and been 
fourteen Years a Resident within the United States.

[In Case of the Removal of the President from Offi ce, or of 
his Death, Resignation, or Inability to discharge the Powers 
and Duties of the said Offi ce, the Same shall devolve on the 
Vice President, and the Congress may by Law provide for 
the Case of Removal, Death, Resignation or Inability, both 
of the President and Vice President, declaring what Offi cer 
shall then act as President, and such Offi cer shall act ac-
cordingly, until the Disability be removed, or a President 
shall be elected.]*

The President shall, at stated Times, receive for his Services, 
a Compensation, which shall neither be increased nor 
diminished during the Period for which he shall have been 
elected, and he shall not receive within that Period any 
other Emolument from the United States, or any of them.

Before he enter on the Execution of his Offi ce, he shall 
take the following Oath or Affi rmation:- “I do solemnly 
swear (or affi rm) that I will faithfully execute the Offi ce of 
President of the United States, and will to the best of my 
Ability, preserve, protect and defend the Constitution of 
the United States.”

5



C O N S T I T U T I O N  O F  T H E  U N I T E D  S T A T E S  

SECTION. 2.

The President shall be Commander in Chief of the Army 
and Navy of the United States, and of the Militia of the 
several States, when called into the actual Service of the 
United States; he may require the Opinion, in writing, of 
the principal Offi cer in each of the executive Departments, 
upon any Subject relating to the Duties of their respective 
Offi ces, and he shall have Power to grant Reprieves and 
Pardons for Offenses against the United States, except in 
Cases of Impeachment.

He shall have Power, by and with the Advice and Consent 
of the Senate, to make Treaties, provided two thirds of the 
Senators present concur; and he shall nominate, and by and 
with the Advice and Consent of the Senate, shall appoint 
Ambassadors, other public Ministers and Consuls, Judges 
of the supreme Court, and all other Offi cers of the United 
States, whose Appointments are not herein otherwise 
provided for, and which shall be established by Law: but 
the Congress may by Law vest the Appointment of such in-
ferior Offi cers, as they think proper, in the President alone, 
in the Courts of Law, or in the Heads of Departments.

The President shall have Power to fi ll up all Vacancies 
that may happen during the Recess of the Senate, by 
granting Commissions which shall expire at the End of 
their next Session.

SECTION. 3.

He shall from time to time give to the Congress Informa-
tion of the State of the Union, and recommend to their 
Consideration such Measures as he shall judge neces-
sary and expedient; he may, on extraordinary Occasions, 
convene both Houses, or either of them, and in Case of 
Disagreement between them, with Respect to the Time of 
Adjournment, he may adjourn them to such Time as he 
shall think proper; he shall receive Ambassadors and other 
public Ministers; he shall take Care that the Laws be faith-
fully executed, and shall Commission all the Offi cers of the 
United States.

SECTION. 4.

The President, Vice President and all civil Offi cers of the 
United States, shall be removed from Offi ce on Impeach-
ment for, and Conviction of, Treason, Bribery, or other 
high Crimes and Misdemeanors.
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Article.III.
SECTION. 1.

The judicial Power of the United States, shall be vested 
in one supreme Court, and in such inferior Courts as the 
Congress may from time to time ordain and establish. The 
Judges, both of the supreme and inferior Courts, shall hold 
their Offi ces during good Behaviour, and shall at stated 
Times, receive for their Services, a Compensation, which 
shall not be diminished during their Continuance in Offi ce.

SECTION. 2.

The judicial Power shall extend to all Cases, in Law and 
Equity, arising under this Constitution, the Laws of the 
United States, and Treaties made, or which shall be made, 
under their Authority; - to all Cases affecting Ambassa-
dors, other public Ministers and Consuls; - to all Cases of 
admiralty and maritime Jurisdiction; - to Controversies to 
which the United States shall be a Party; - to Controversies 
between two or more States; - [between a State and Citizens 
of another State;-]* between Citizens of different States, 
- between Citizens of the same State claiming Lands under 
Grants of different States, [and between a State, or the Citi-
zens thereof;- and foreign States, Citizens or Subjects.]*

In all Cases affecting Ambassadors, other public Ministers 
and Consuls, and those in which a State shall be Party, the 
supreme Court shall have original Jurisdiction. In all the 
other Cases before mentioned, the supreme Court shall 
have appellate Jurisdiction, both as to Law and Fact, with 
such Exceptions, and under such Regulations as the Con-
gress shall make.

The Trial of all Crimes, except in Cases of Impeachment; 
shall be by Jury; and such Trial shall be held in the State 
where the said Crimes shall have been committed; but when 
not committed within any State, the Trial shall be at such 
Place or Places as the Congress may by Law have directed.

SECTION. 3.

Treason against the United States, shall consist only in levy-
ing War against them, or in adhering to their Enemies, giv-
ing them Aid and Comfort. No Person shall be convicted 
of Treason unless on the Testimony of two Witnesses to the 
same overt Act, or on Confession in open Court.

The Congress shall have Power to declare the Punishment 
of Treason, but no Attainder of Treason shall work Corrup-
tion of Blood, or Forfeiture except during the Life of the 
Person attainted.
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Article.IV.
SECTION. 1.

Full Faith and Credit shall be given in each State to the 
public Acts, Records, and judicial Proceedings of every oth-
er State. And the Congress may by general Laws prescribe 
the Manner in which such Acts, Records and Proceedings 
shall be proved, and the Effect thereof.

SECTION. 2.

The Citizens of each State shall be entitled to all Privileges 
and Immunities of Citizens in the several States.
A Person charged in any State with Treason, Felony, or 
other Crime, who shall fl ee from Justice, and be found in 
another State, shall on Demand of the executive Author-
ity of the State from which he fl ed, be delivered up, to be 
removed to the State having Jurisdiction of the Crime.

[No Person held to Service or Labour in one State, under 
the Laws thereof, escaping into another, shall, in Conse-
quence of any Law or Regulation therein, be discharged 
from such Service or Labour, but shall be delivered up on 
Claim of the Party to whom such Service or Labour may be 
due.]*

SECTION. 3.

New States may be admitted by the Congress into this 
Union; but no new State shall be formed or erected within 
the Jurisdiction of any other State; nor any State be formed 
by the Junction of two or more States, or Parts of States, 
without the Consent of the Legislatures of the States con-
cerned as well as of the Congress.

The Congress shall have Power to dispose of and make all 
needful Rules and Regulations respecting the Territory or 
other Property belonging to the United States; and nothing 
in this Constitution shall be so construed as to Prejudice 
any Claims of the United States, or of any particular State.

SECTION. 4.

The United States shall guarantee to every State in this 
Union a Republican Form of Government, and shall 
protect each of them against Invasion; and on Application 
of the Legislature, or of the Executive (when the Legislature 
cannot be convened) against domestic Violence.

Article.V.
The Congress, whenever two thirds of both Houses shall 
deem it necessary, shall propose Amendments to this Con-
stitution, or, on the Application of the Legislatures of two 
thirds of the several States, shall call a Convention for pro-
posing Amendments, which in either Case, shall be valid to 
all Intents and Purposes, as Part of this Constitution, when 
ratifi ed by the Legislatures of three-fourths of the several 
States, or by Conventions in three fourths thereof, as the 
one or the other Mode of Ratifi cation may be proposed by 
the Congress; Provided that no Amendment which may be 
made prior to the Year One thousand eight hundred and 
eight shall in any Manner affect the fi rst and fourth Clauses 
in the Ninth Section of the fi rst Article; and that no State, 
without its Consent, shall be deprived of its equal Suffrage 
in the Senate.
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Article.VI.
All Debts contracted and Engagements entered into, before 
the Adoption of this Constitution, shall be as valid against 
the United States under this Constitution, as under the 
Confederation.

This Constitution, and the Laws of the United States 
which shall be made in Pursuance thereof; and all Treaties 
made, or which shall be made, under the Authority of the 
United States, shall be the supreme Law of the Land; and 
the Judges in every State shall be bound thereby, any Thing 
in the Constitution or Laws of any State to the Contrary 
notwithstanding.

The Senators and Representatives before mentioned, and 
the Members of the several State Legislatures, and all execu-
tive and judicial Offi cers, both of the United States and of 
the several States, shall be bound by Oath or Affi rmation, 
to support this Constitution; but no religious Test shall ever 
be required as a Qualifi cation to any Offi ce or public Trust 
under the United States.

Article.VII.
The Ratifi cation of the Conventions of nine States, shall 
be suffi cient for the Establishment of this Constitution 
between the States so ratifying the Same.

Done in Convention by the Unanimous Consent of the 
States present the Seventeenth Day of September in the 
Year of our Lord one thousand seven hundred and Eighty 
seven and of the Independence of the United States of 
America the Twelfth In Witness whereof We have hereunto 
subscribed our Names,

Go. Washington--Presidt:
and deputy from Virginia

NEW HAMPSHIRE 

John Langdon 
Nicholas Gilman

MASSACHUSETTS 

Nathaniel Gorham
Rufus King

CONNECTICUT 

Wm. Saml. Johnson
Roger Sherman 

NEW YORK 

Alexander Hamilton 

NEW JERSEY 

Wil: Livingston
David Brearley
Wm. Paterson
Jona: Dayton 

PENNSYLVANIA 

B Franklin
Thomas Miffl in
Robt Morris
Geo. Clymer
Thos. FitzSimons
Jared Ingersoll
James Wilson
Gouv Morris 
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DELAWARE 

Geo: Read
Gunning Bedford jun
John Dickinson
Richard Bassett
Jaco: Broom

MARYLAND 

James McHenry
Dan of St. Thos. Jenifer
Danl Carroll 

VIRGINIA 

John Blair-
James Madison Jr. 

NORTH CAROLINA 

Wm. Blount
Richd. Dobbs Spaight
Hu Williamson 

SOUTH CAROLINA 

J. Rutledge
Charles Cotesworth Pinckney
Charles Pinckney
Pierce Butler 

GEORGIA 

William Few
Abr Baldwin 

Attest William Jackson Secretary

In Convention Monday
September 17th, 1787.
Present
The States of
New Hampshire, Massachusetts, Connecticut, Mr. Ham-
ilton from New York, New Jersey, Pennsylvania, Delaware, 
Maryland, Virginia, North Carolina, South Carolina and 
Georgia.

Resolved,
That the preceeding Constitution be laid before the United 
States in Congress assembled, and that it is the Opinion 
of this Convention, that it should afterwards be submitted 
to a Convention of Delegates, chosen in each State by the 
People thereof, under the Recommendation of its Legisla-
ture, for their Assent and Ratifi cation; and that each Con-
vention assenting to, and ratifying the Same, should give 
Notice thereof to the United States in Congress assembled. 
Resolved, That it is the Opinion of this Convention, that 
as soon as the Conventions of nine States shall have ratifi ed 
this Constitution, the United States in Congress assembled 
should fi x a Day on which Electors should be appointed by 
the States which shall have ratifi ed the same, and a Day on 
which the Electors should assemble to vote for the Presi-
dent, and the Time and Place for commencing Proceedings 
under this Constitution.

That after such Publication the Electors should be ap-
pointed, and the Senators and Representatives elected: That 
the Electors should meet on the Day fi xed for the Election 
of the President, and should transmit their Votes certifi ed, 
signed, sealed and directed, as the Constitution requires, to 
the Secretary of the United States in Congress assembled, 
that the Senators and Representatives should convene at the 
Time and Place assigned; that the Senators should appoint 
a President of the Senate, for the sole Purpose of receiving, 
opening and counting the Votes for President; and, that 
after he shall be chosen, the Congress, together with the 
President, should, without Delay, proceed to execute this 
Constitution.

By the unanimous Order of the Convention

Go. Washington-Presidt:
W. JACKSON Secretary.

* Language in brackets has been changed by amendment.
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Preambletothe
BillofRights
Congress of the United States
begun and held at the City of New-York, on
Wednesday the fourth of March, 
one thousand seven hundred and eighty nine

THE Conventions of a number of the States, having at 
the time of their adopting the Constitution, expressed 
a desire, in order to prevent misconstruction or abuse 
of its powers, that further declaratory and restrictive 
clauses should be added: And as extending the ground 
of public confi dence in the Government, will best 
ensure the benefi cent ends of its institution.

RESOLVED by the Senate and House of 
Representatives of the United States of America, 
in Congress assembled, two thirds of both Houses 
concurring, that the following Articles be proposed to 
the Legislatures of the several States, as amendments 
to the Constitution of the United States, all, or any of 
which Articles, when ratifi ed by three fourths of the said 
Legislatures, to be valid to all intents and purposes, as 
part of the said Constitution; viz.

ARTICLES in addition to, and Amendment of the 
Constitution of the United States of America, proposed 
by Congress, and ratifi ed by the Legislatures of the 
several States, pursuant to the fi fth Article of the 
original Constitution.

(Note: The fi rst 10 amendments to the Constitution were 
ratifi ed December 15, 1791, and form what is known as 
the “Bill of Rights.”) 

AmendmentI.
Congress shall make no law respecting an establishment of 
religion, or prohibiting the free exercise thereof; or abridg-
ing the freedom of speech, or of the press, or the right 
of the people peaceably to assemble, and to petition the 
Government for a redress of grievances. 

AmendmentII.
A well regulated Militia, being necessary to the security of 
a free State, the right of the people to keep and bear Arms, 
shall not be infringed. 

AmendmentIII.
No Soldier shall, in time of peace be quartered in any 
house, without the consent of the Owner, nor in time of 
war, but in a manner to be prescribed by law. 

AmendmentIV.
The right of the people to be secure in their persons, hous-
es, papers, and effects, against unreasonable searches and 
seizures, shall not be violated, and no Warrants shall issue, 
but upon probable cause, supported by Oath or affi rma-
tion, and particularly describing the place to be searched, 
and the persons or things to be seized. 

AmendmentV.
No person shall be held to answer for a capital, or otherwise 
infamous crime, unless on a presentment or indictment of 
a Grand Jury, except in cases arising in the land or naval 
forces, or in the Militia, when in actual service in time of 
War or public danger; nor shall any person be subject for 
the same offence to be twice put in jeopardy of life or limb; 
nor shall be compelled in any criminal case to be a witness 
against himself, nor be deprived of life, liberty, or property, 
without due process of law; nor shall private property be 
taken for public use, without just compensation. 

THE AMENDMENTS TO THE CONSTITUTION OF 
THE UNITED STATES AS RATIFIED BY THE STATES 
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AmendmentVI.
In all criminal prosecutions, the accused shall enjoy the 
right to a speedy and public trial, by an impartial jury of 
the State and district wherein the crime shall have been 
committed, which district shall have been previously 
ascertained by law, and to be informed of the nature and 
cause of the accusation; to be confronted with the witnesses 
against him; to have compulsory process for obtaining wit-
nesses in his favor, and to have the Assistance of Counsel 
for his defence. 

AmendmentVII.
In suits at common law, where the value in controversy 
shall exceed twenty dollars, the right of trial by jury shall be 
preserved, and no fact tried by a jury shall be otherwise re-
examined in any Court of the United States, than according 
to the rules of the common law. 

AmendmentVIII.
Excessive bail shall not be required, nor excessive fi nes 
imposed, nor cruel and unusual punishments infl icted. 

AmendmentIX.
The enumeration in the Constitution, of certain rights, 
shall not be construed to deny or disparage others retained 
by the people. 

AmendmentX.
The powers not delegated to the United States by the Con-
stitution, nor prohibited by it to the States, are reserved to 
the States respectively, or to the people. 

AMENDMENTS 11-27 

AmendmentXI.
Passed by Congress March 4, 1794. Ratifi ed February 7, 1795. 

(Note: A portion of Article III, Section 2 of the Constitution was 
modifi ed by the 11th Amendment.) th Amendment.) th

The Judicial power of the United States shall not be construed 
to extend to any suit in law or equity, commenced or pros-
ecuted against one of the United States by Citizens of another 
State, or by Citizens or Subjects of any Foreign State. 

AmendmentXII.
Passed by Congress December 9, 1803. Ratifi ed June 15, 1804. 

(Note: A portion of Article II, Section 1 of the Constitution was 
changed by the 12th Amendment.) 

The Electors shall meet in their respective states, and vote 
by ballot for President and Vice-President, one of whom, 
at least, shall not be an inhabitant of the same state with 
themselves; they shall name in their ballots the person voted 
for as President, and in distinct ballots the person voted 
for as Vice-President, and they shall make distinct lists of 
all persons voted for as President, and of all persons voted 
for as Vice-President, and of the number of votes for each, 
which lists they shall sign and certify, and transmit sealed 
to the seat of the government of the United States, directed 
to the President of the Senate;-the President of the Senate 
shall, in the presence of the Senate and House of Represen-
tatives, open all the certifi cates and the votes shall then be 
counted;-The person having the greatest number of votes 
for President, shall be the President, if such number be a 
majority of the whole number of Electors appointed; and if 
no person have such majority, then from the persons having 
the highest numbers not exceeding three on the list of those 
voted for as President, the House of Representatives shall 
choose immediately, by ballot, the President. But in choos-
ing the President, the votes shall be taken by states, the 
representation from each state having one vote; a quorum 
for this purpose shall consist of a member or members from 
two-thirds of the states, and a majority of all the states shall 
be necessary to a choice. [And if the House of Representa-
tives shall not choose a President whenever the right of 
choice shall devolve upon them, before the fourth day of 
March next following, then the Vice-President shall act as 
President, as in case of the death or other constitutional 
disability of the President.-]* The person having the greatest 
number of votes as Vice-President, shall be the Vice-Presi-
dent, if such number be a majority of the whole number 
of Electors appointed, and if no person have a majority, 
then from the two highest numbers on the list, the Senate 
shall choose the Vice-President; a quorum for the purpose 
shall consist of two-thirds of the whole number of Senators, 
and a majority of the whole number shall be necessary to 
a choice. But no person constitutionally ineligible to the 
offi ce of President shall be eligible to that of Vice-President 
of the United States. 

*Superseded by Section 3 of the 20th Amendment. 
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AmendmentXIII.
Passed by Congress January 31, 1865. Ratifi ed December 6, 

1865. 

(Note: A portion of Article IV, Section 2 of the Constitution 
was changed by the 13th Amendment.) 

SECTION 1.

Neither slavery nor involuntary servitude, except as a 
punishment for crime whereof the party shall have been 
duly convicted, shall exist within the United States, or any 
place subject to their jurisdiction. 

SECTION 2.

Congress shall have power to enforce this article by 
appropriate legislation. 

AmendmentXIV.
Passed by Congress June 13, 1866. Ratifi ed July 9, 1868. 

(Note: Article I, Section 2 of the Constitution was modifi ed by 
Section 2 of the 14th Amendment.) 

SECTION 1.

All persons born or naturalized in the United States and 
subject to the jurisdiction thereof, are citizens of the United 
States and of the State wherein they reside. No State shall 
make or enforce any law which shall abridge the privileges 
or immunities of citizens of the United States; nor shall 
any State deprive any person of life, liberty, or property, 
without due process of law; nor deny to any person within 
its jurisdiction the equal protection of the laws. 

SECTION 2.

Representatives shall be apportioned among the several 
States according to their respective numbers, counting the 
whole number of persons in each State, excluding Indians 
not taxed. But when the right to vote at any election for 
the choice of electors for President and Vice President of 
the United States, Representatives in Congress, the Execu-
tive and Judicial offi cers of a State, or the members of the 
Legislature thereof, is denied to any of the male inhabit-
ants of such State, [being twenty-one years of age,]* and 
citizens of the United States, or in any way abridged, except 
for participation in rebellion, or other crime, the basis of 
representation therein shall be reduced in the proportion 
which the number of such male citizens shall bear to the 
whole number of male citizens twenty-one years of age in 
such State. 

SECTION 3.

No person shall be a Senator or Representative in Con-
gress, or elector of President and Vice President, or hold 
any offi ce, civil or military, under the United States, or 
under any State, who, having previously taken an oath, as a 
member of Congress, or as an offi cer of the United States, 
or as a member of any State legislature, or as an executive 
or judicial offi cer of any State, to support the Constitution 
of the United States, shall have engaged in insurrection or 
rebellion against the same, or given aid or comfort to the 
enemies thereof. But Congress may by a vote of two-thirds 
of each House, remove such disability. 

SECTION 4.

The validity of the public debt of the United States, au-
thorized by law, including debts incurred for payment of 
pensions and bounties for services in suppressing insurrec-
tion or rebellion, shall not be questioned. But neither the 
United States nor any State shall assume or pay any debt 
or obligation incurred in aid of insurrection or rebellion 
against the United States, or any claim for the loss or eman-
cipation of any slave; but all such debts, obligations and 
claims shall be held illegal and void. 

SECTION 5.

The Congress shall have the power to enforce, by appropri-
ate legislation, the provisions of this article. 

*Changed by Section 1 of the 26th Amendment. 
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AmendmentXV.
Passed by Congress February 26, 1869. Ratifi ed February 3, 1870. 

SECTION 1.

The right of citizens of the United States to vote shall not be 
denied or abridged by the United States or by any State on 
account of race, color, or previous condition of servitude. 

SECTION 2.

The Congress shall have the power to enforce this article by 
appropriate legislation. 

AmendmentXVI.
Passed by Congress July 2, 1909. Ratifi ed February 3, 1913. 

(Note: Article I, Section 9 of the Constitution was modifi ed by 
the 16ththe 16ththe 16  Amendment.) th Amendment.) th

The Congress shall have power to lay and collect taxes on 
incomes, from whatever source derived, without apportion-
ment among the several States, and without regard to any 
census or enumeration. 

AmendmentXVII.
Passed by Congress May 13, 1912. Ratifi ed April 8, 1913. 

(Note: Article I, Section 3 of the Constitution was modifi ed by 
the 17th Amendment.) 

The Senate of the United States shall be composed of two 
Senators from each State, elected by the people thereof, for 
six years; and each Senator shall have one vote. The electors 
in each State shall have the qualifi cations requisite for elec-
tors of the most numerous branch of the State legislatures. 

When vacancies happen in the representation of any State 
in the Senate, the executive authority of such State shall 
issue writs of election to fi ll such vacancies: Provided, That 
the legislature of any State may empower the executive 
thereof to make temporary appointments until the people 
fi ll the vacancies by election as the legislature may direct. 

This amendment shall not be so construed as to affect the 
election or term of any Senator chosen before it becomes 
valid as part of the Constitution. 

AmendmentXVIII.
Passed by Congress December 18, 1917. Ratifi ed January 16, 

1919. Repealed by the 21st Amendment, December 5, 1933. 

SECTION 1.

After one year from the ratifi cation of this article the 
manufacture, sale, or transportation of intoxicating liquors 
within, the importation thereof into, or the exportation 
thereof from the United States and all territory subject to 
the jurisdiction thereof for beverage purposes is hereby 
prohibited. 

SECTION 2.

The Congress and the several States shall have concurrent 
power to enforce this article by appropriate legislation. 

SECTION 3.

This article shall be inoperative unless it shall have been 
ratifi ed as an amendment to the Constitution by the legisla-
tures of the several States, as provided in the Constitution, 
within seven years from the date of the submission hereof 
to the States by the Congress. 

AmendmentXIX.
Passed by Congress June 4, 1919. Ratifi ed August 18, 1920. 

The right of citizens of the United States to vote shall not 
be denied or abridged by the United States or by any State 
on account of sex. 

Congress shall have power to enforce this article by appro-
priate legislation. 
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AmendmentXX.
Passed by Congress March 2, 1932. Ratifi ed January 23, 1933. 

(Note: Article I, Section 4 of the Constitution was modifi ed 
by Section 2 of this Amendment. In addition, a portion of the 
12th Amendment was superseded by Section 3.) 

SECTION 1.

The terms of the President and the Vice President shall end 
at noon on the 20th day of January, and the terms of Sena-
tors and Representatives at noon on the 3d day of January, 
of the years in which such terms would have ended if this 
article had not been ratifi ed; and the terms of their succes-
sors shall then begin. 

SECTION 2.

The Congress shall assemble at least once in every year, and 
such meeting shall begin at noon on the 3d day of January, 
unless they shall by law appoint a different day. 

SECTION 3.

If, at the time fi xed for the beginning of the term of the 
President, the President elect shall have died, the Vice Presi-
dent elect shall become President. If a President shall not 
have been chosen before the time fi xed for the beginning of 
his term, or if the President elect shall have failed to qualify, 
then the Vice President elect shall act as President until a 
President shall have qualifi ed; and the Congress may by law 
provide for the case wherein neither a President elect nor a 
Vice President shall have qualifi ed, declaring who shall then 
act as President, or the manner in which one who is to act 
shall be selected, and such person shall act accordingly until 
a President or Vice President shall have qualifi ed. 

SECTION 4.

The Congress may by law provide for the case of the death 
of any of the persons from whom the House of Representa-
tives may choose a President whenever the right of choice 
shall have devolved upon them, and for the case of the 
death of any of the persons from whom the Senate may 
choose a Vice President whenever the right of choice shall 
have devolved upon them. 

SECTION 5.

Sections 1 and 2 shall take effect on the 15th day of Octo-
ber following the ratifi cation of this article. 

SECTION 6.

This article shall be inoperative unless it shall have been 
ratifi ed as an amendment to the Constitution by the leg-
islatures of three-fourths of the several States within seven 
years from the date of its submission. 

AmendmentXXI.
Passed by Congress February 20, 1933. Ratifi ed December 5, 

1933. 

SECTION 1.

The eighteenth article of amendment to the Constitution 
of the United States is hereby repealed. 

SECTION 2.

The transportation or importation into any State, Territory, 
or possession of the United States for delivery or use therein 
of intoxicating liquors, in violation of the laws thereof, is 
hereby prohibited. 

SECTION 3.

This article shall be inoperative unless it shall have been 
ratifi ed as an amendment to the Constitution by conven-
tions in the several States, as provided in the Constitution, 
within seven years from the date of the submission hereof 
to the States by the Congress. 
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AmendmentXXII.
Passed by Congress March 21, 1947. Ratifi ed February 27, 

1951. 

SECTION 1.

No person shall be elected to the offi ce of the President 
more than twice, and no person who has held the offi ce of 
President, or acted as President, for more than two years of 
a term to which some other person was elected President 
shall be elected to the offi ce of President more than once. 
But this Article shall not apply to any person holding the 
offi ce of President when this Article was proposed by Con-
gress, and shall not prevent any person who may be holding 
the offi ce of President, or acting as President, during the 
term within which this Article becomes operative from 
holding the offi ce of President or acting as President during 
the remainder of such term. 

SECTION 2.

This article shall be inoperative unless it shall have been 
ratifi ed as an amendment to the Constitution by the leg-
islatures of three-fourths of the several States within seven 
years from the date of its submission to the States by the 
Congress. 

AmendmentXXIII.
Passed by Congress June 16, 1960. Ratifi ed March 29, 1961. 

SECTION 1.

The District constituting the seat of Government of the 
United States shall appoint in such manner as Congress 
may direct: 

A number of electors of President and Vice President equal 
to the whole number of Senators and Representatives 
in Congress to which the District would be entitled if it 
were a State, but in no event more than the least populous 
State; they shall be in addition to those appointed by the 
States, but they shall be considered, for the purposes of 
the election of President and Vice President, to be electors 
appointed by a State; and they shall meet in the District 
and perform such duties as provided by the twelfth article 
of amendment. 

SECTION 2.

The Congress shall have power to enforce this article by 
appropriate legislation. 

AmendmentXXIV.
Passed by Congress August 27, 1962. Ratifi ed January 23, 1964. 

SECTION 1.

The right of citizens of the United States to vote in any pri-
mary or other election for President or Vice President, for 
electors for President or Vice President, or for Senator or 
Representative in Congress, shall not be denied or abridged 
by the United States or any State by reason of failure to pay 
poll tax or other tax. 

SECTION 2.

The Congress shall have power to enforce this article by 
appropriate legislation. 
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AmendmentXXV.
Passed by Congress July 6, 1965. Ratifi ed February 10, 1967. 

(Note: Article II, Section 1 of the Constitution was modifi ed by 
the 25th Amendment.) 

SECTION 1.

In case of the removal of the President from offi ce or of 
his death or resignation, the Vice President shall become 
President. 

SECTION 2.

Whenever there is a vacancy in the offi ce of the Vice Presi-
dent, the President shall nominate a Vice President who 
shall take offi ce upon confi rmation by a majority vote of 
both Houses of Congress. 

SECTION 3.

Whenever the President transmits to the President pro 
tempore of the Senate and the Speaker of the House of 
Representatives his written declaration that he is unable 
to discharge the powers and duties of his offi ce, and until 
he transmits to them a written declaration to the contrary, 
such powers and duties shall be discharged by the Vice 
President as Acting President. 

SECTION 4.

Whenever the Vice President and a majority of either the 
principal offi cers of the executive departments or of such 
other body as Congress may by law provide, transmit to the 
President pro tempore of the Senate and the Speaker of the 
House of Representatives their written declaration that the 
President is unable to discharge the powers and duties of 
his offi ce, the Vice President shall immediately assume the 
powers and duties of the offi ce as Acting President. 
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Thereafter, when the President transmits to the President 
pro tempore of the Senate and the Speaker of the House of 
Representatives his written declaration that no inability ex-
ists, he shall resume the powers and duties of his offi ce un-
less the Vice President and a majority of either the principal 
offi cers of the executive department or of such other body 
as Congress may by law provide, transmit within four days 
to the President pro tempore of the Senate and the Speaker 
of the House of Representatives their written declaration 
that the President is unable to discharge the powers and 
duties of his offi ce. Thereupon Congress shall decide the 
issue, assembling within forty-eight hours for that purpose 
if not in session. If the Congress, within twenty-one days 
after receipt of the latter written declaration, or, if Congress 
is not in session, within twenty-one days after Congress is 
required to assemble, determines by two-thirds vote of both 
Houses that the President is unable to discharge the powers 
and duties of his offi ce, the Vice President shall continue to 
discharge the same as Acting President; otherwise, the Presi-
dent shall resume the powers and duties of his offi ce. 

AmendmentXXVI.
Passed by Congress March 23, 1971. Ratifi ed July 1, 1971. 

(Note: Amendment 14, Section 2 of the Constitution was 
modifi ed by Section 1 of the 26th Amendment.) 

SECTION 1.

The right of citizens of the United States, who are eighteen 
years of age or older, to vote shall not be denied or abridged 
by the United States or by any State on account of age. 

SECTION 2.

The Congress shall have power to enforce this article by 
appropriate legislation. 

AmendmentXXVII.
Originally proposed Sept. 25, 1789. Ratifi ed May 7, 1992. 

No law, varying the compensation for the services of the 
Senators and Representatives, shall take effect, until an elec-
tion of representatives shall have intervened. 
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Title:  Responsibility and the Constitution 
Grades 9-12 

 
Benchmarks: Next Generation Sunshine State Standards for Social Studies 
 
 
 
 
 
 
Objectives: At the conclusion of this lesson, students will be able to: 
1. Identify and describe examples and sources of responsibilities. 
2. Compare and contrast the benefits and costs related to fulfilling or failing to fulfill 

responsibilities. 
3. Apply the concept of responsibility to segments of the U.S. Constitution. 
 
Key Terms: 
 
 
 
 
 
Materials: 
Student Handout 1- On Responsibility (provided) 
Student Handout 2 – On Benefits and Costs (provided) 
Student Activity Sheet (provided) 
 
Activities: 
1. Start the class with an entry ticket asking students: What is responsibility? and What are 

three examples of responsibilities that you have? 
2. Chart some student responses on the board.  
3. Then ask, Where do responsibilities come from?  List their answers on the board.   Share 

Student Handout 1 to identify additional sources of responsibility.  
4. Working with the three individual examples each of the students jotted down for them-

selves, ask the following questions: From which sources did the responsibilities originate? In 
thinking about your responsibilities, which did you take on freely or voluntarily? which were 
placed on you from external sources? which have you assumed more or less unconsciously? 
Have students share their answers with the class. 

5. Lead the students through a short discussion based on these questions: What happens if 
we fulfill our responsibilities? What happens if we do not fulfill them? Many students will give 
responses that deal with rewards and punishments. Introduce the broader concept of the 
benefits and costs associated with responsibilities.  

6. Share Student Handout 2 with students. Ask students to look at their three examples and 
determine what would be the benefit or cost of fulfilling or not fulfilling their 
responsibilities. 
 

Benefits Constitution Costs Preamble 

Responsibility 

SS.912.C.1.5 Evaluate how the Constitution and its amendments reflect the political 
principles of rule of law, checks and balances, separation of powers, 
republicanism, democracy, and federalism. 

SS.912.C.3.11 Contrast how the Constitution safeguards and limits individual rights. 



7. Ask students to look outward and determine if anyone has responsibilities toward them 
specifically. Have students list five of the most common responsibilities other people have 
toward them. For each one ,have them identify the rewards others might receive for 
fulfilling their responsibilities and the punishments for not doing so; the sources of each 
of the responsibilities; whether those responsibilities were taken on voluntarily or 
involuntarily. 

8. Ask “What is the importance of the responsibilities, and what might be the consequences 
to yourself or others if you do not fulfill them?” Have some of the students share their 
answers with the class. 

9. Lead the students in a discussion on the responsibilities of government, government 
officials, and citizens in general. To help start the discussion, place this quotation on the 
board: 

“I often wonder whether we do not rest our hopes too much upon constitutions, upon laws 
and upon courts. These are false hopes; believe me, these are false hopes. Liberty lies in the 
hearts of men and women; when it dies there, no constitution, no law, no court can save it; no 
constitution, no law, no court can even do much to help it. While it lies there it needs no 
constitution, no law, no court to save it.”  
 -Learned Hand, “Liberty,” Yale Alumni Magazine(June 6,1941). 

10.  Ask students some or all of the following questions: 
• In this quotation what responsibilities are implied? 
• Who is responsible for each? 
• To whom are the responsibilities due? 
• What might be the reward for fulfillment? 
• What might be the punishment for nonfulfillment? 
• What civic and moral principle can you identify as the source of each responsibility? 
• Would such responsibilities be taken on freely, be imposed by others, or be assumed 

unconsciously? 
11. Ask students to brainstorm what they know about the U.S. Constitution. Chart their 

responses on the board.  
12. At this point, students will look at certain parts of the U.S. Constitution from the 

perspective of responsibility as discussed throughout the lesson. Divide the class into five 
groups. If the classis large, create more groups, and have multiple groups assigned to the 
same segments. 

13. Assign each group a segment of the U.S. Constitution from the Student Activity Sheet. 
Groups are to read the assigned segment and answer the questions that follow. Have 
each group report their responses. 

14. Conclude the lesson by asking students to write about what their responsibilities might 
be as citizens of their communities and of the United States. What might be the benefits 
and costs of fulfilling those responsibilities?  

 
Evidence of Understanding:  
Student discussion and final writing will highlight student understanding of responsibilities 
and how they apply to the U.S. Constitution. 
 
-lesson plan adapted from the Center for Civic Education Constitution Day Lesson 

http://www.civiced.org/resources/curriculum/constitution-day-and-citizenship-day
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What Is Responsibility?
Responsibility is a duty or obligation to do something or not to do something.

Sources of Responsibility
As you read about each of the sources of responsibility described below, think about responsibilities
you might have that are similar to those in each category.

� Promises   When one individual makes a promise to another, that individual takes on the
responsibility or obligation of keeping the promise, or “living up to his or her word.” Sometimes
people make promises in the form of legal agreements called contracts. At other times, promises
are informal. You should recognize that when you make a promise, you consent or agree to
fulfill a responsibility or obligation.

� Assignments  Sometimes people assign or impose responsibilities on others. Whether working
as a student or an employee, in industry or government, one is often assigned certain
responsibilities. For example, in school you may be assigned responsibility for doing
homework.

� Appointment   In some situations, people may be chosen or appointed to positions that carry
responsibilities. For example, a person might be appointed by a governor to serve as a judge
or to serve the rest of a term left vacant in a legislature.

� Occupation   Each occupation or job carries certain responsibilities.

� Law   Laws place responsibilities on almost everyone in society.

� Custom   Some responsibilities come from customs—traditions or standard practices
developed over time—that people in society are expected to follow.

� Citizenship In the United States, people have certain responsibilities just because they are citizens.

	 Moral principles   Moral principles are rules or standards of conduct based on principles
of right and wrong

Source: Foundations of Democracy, Center for Civic Education, 2003. “Responsibility,” Units 1 and 2.

STUDENT HANDOUT 1
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Benefits and Costs of Responsibility
There are numerous potential benefits and costs of responsibility. They will be different in various
situations. Many are interrelated. It is important to take benefits and costs into account in order to
determine whether to take on a particular responsibility and decide which responsibility should be
given priority over others.

Some of the potential benefits of the fulfillment of responsibility include the following:

� Predictability   When people consistently assume and fulfill responsibilities, others
may anticipate this behavior.

� Security   Being able to predict or assume that a person or group will fulfill certain
responsibilities may enable those affected (or involved) to feel secure.

� Efficiency   When a number of people are fulfilling their responsibilities on related
and interdependent tasks, work may be accomplished more efficiently.

� Cooperation   When people working together on a task fulfill their responsibilities,
cooperation is enhanced.

� Fair distribution of benefits and burdens   If benefits and burdens are fairly distributed
to begin with, and all those involved fulfill their related responsibilities, it is less likely that
some individuals will have more or less than their fair share.

� Autonomy   Establishing a record of fulfilling responsibilities may make it more likely
that a person will be allowed greater autonomy in fulfilling ongoing responsibilities
and other matters.

� Self-esteem   A person who consistently fulfills responsibilities may have increased
feelings of competence, self-worth, and self-esteem.

	 Acceptance and approval from others   A person who takes on responsibilities may
generally be accepted and approved by others, particularly by those who may rely to one
degree or another on the fulfillment of the responsibilities.


 Gains in knowledge, skills, and experience   A person who takes on and successfully fulfills
various responsibilities may gain knowledge, skills, and experience from such behavior.

� Rewards   The fulfillment of responsibilities commonly results in rewards ranging from
increases in self-esteem and approval by others to opportunities for new positions, honors,
awards, and increased payment for services.

STUDENT HANDOUT 2
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Some of the potential costs include the following:

� Burden of fulfillment   The fulfillment of responsibilities commonly requires time,
effort, and possible financial costs.

� Feelings of resentment   Resentment may be felt toward those who have placed
unwelcome responsibilities on one’s shoulders, and resentment may be felt by those
who wish to have been given responsibilities that were given to another person.

� Anxiety related to possible failure   Fear or uneasiness may result from uncertainty
of one’s ability to adequately fulfill a responsibility and concern over the possible
punishments that might result from nonfulfillment.

� Sacrifice of other interests, needs, or values   Acceptance of responsibilities may
mean that other values, needs, or interests must be set aside.

� Abdication of responsibility by others  If one person or group appears to have
primary responsibility for a task, others might ignore their obligations or duties to
share the responsibility for the task.

Source: Law in a Free Society, Center for Civic Education, 1979. “Responsibility,” Level IV, Units 1 and 2.

STUDENT HANDOUT 2 ___ CONTINUED
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STUDENT ACTIVITY SHEET

Instructions
Read the assigned excerpt from the U. S. Constitution printed below and answer the questions that follow.

Preamble

We the People of the United States, in Order to form a more perfect Union, establish Justice,
insure domestic Tranquility, provide for the common defense, promote the general Welfare, and
secure the Blessings of Liberty to ourselves and our Posterity, do ordain and establish this
Constitution for the United States of America.

What do you think?

� Identify each of the responsibilities the Preamble sets forth.
Who is responsible for them?

� What rewards might be related to fulfillment of the responsibilities?
What penalties might be related to failure to fulfill the responsibilities?

� What are the sources of the responsibilities?

� What might be the results of society’s failure to fulfill the responsibilities?

� What costs and benefits are related to the responsibilities?

Article IV

Section 1 Full Faith and Credit shall be given in each State to the public Acts, Records,
and judicial Proceedings of every other State; And the Congress may by general Laws
prescribe the manner in which such Acts, Records and Proceedings shall be proved, and
the Effect thereof.

Section 2.2 A Person charged in any State with Treason, Felony, or other Crime, who
shall flee from Justice, and be found in another State, shall on Demand of the executive
Authority of the State from which he fled, be delivered up, to be removed to the State
having Jurisdiction of the Crime.

Section 4 The United States shall guarantee to every State in this Union a Republican
Form of Government, and shall protect each of them against Invasion; and on Application
of the Legislature, or of the Executive (when the Legislature cannot be convened) against
domestic Violence.

What do you think?

� What person or group is assigned responsibility?

� What are the responsibilities assigned?

� To whom are the responsibilities owed?
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STUDENT ACTIVITY SHEET ___ CONTINUED

� What are the related costs and benefits?

� What is the source of the responsibilities? Are the responsibilities voluntary or involuntary?

First Amendment (Bill of Rights, 1791)

Congress shall make no law respecting an establishment of religion, or prohibiting the free
exercise thereof; or abridging the freedom of speech, or of the press, or the right of the people
peaceably to assemble, and to petition the Government for a redress of grievances.

What do you think?

� What person or group is assigned responsibility?

� What are the responsibilities assigned?

� To whom are the responsibilities owed?

� What are the related costs and benefits?

� What is the source of the responsibilities? 
Are the responsibilities voluntary or involuntary?

Fourteenth Amendment, Section 1 (1868)

All persons born or naturalized in the United States and subject to the jurisdiction thereof,
are citizens of the United States and of the State wherein they reside. No State shall make or
enforce any law which shall abridge the privileges or immunities of citizens of the United
States; nor shall any State deprive any person of life, liberty, or property, without due process
of law; nor deny to any person within its jurisdiction the equal protection of the laws.

What do you think?

� What responsibilities are placed on state governments by this amendment?

� To whom are the responsibilities owed?

� What rewards to members of state governments might there
be for fulfillment of the responsibilities?

� What penalties might occur to members of state governments for failure to fulfill them?

� What is the source of the responsibilities?

� Might members of state governments take on such responsibilities
freely, by imposition, or without conscious or deliberate thought?
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Nineteenth Amendment (1920)

The right of citizens of the United States to vote shall not be denied
or abridged by the United States or by any State on account of sex.

Congress shall have power to enforce this article by appropriate legislation.

What do you think?

� What person or group is assigned responsibility?

� What are the responsibilities assigned?

� To whom are the responsibilities owed?

� What are the related costs and benefits?

� What is the source of the responsibilities?
Are the responsibilities voluntary or involuntary?

STUDENT ACTIVITY SHEET ___ CONTINUED
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The Constitutional Convention 
By Brenda B. Covert 

 
Cast of Characters in order of appearance 

 
NARRATOR #1 
NARRATOR #2   (Note: narration can be divided among  

more students if necessary.) 
PATRICK HENRY:   Patriot and Founding Father 
THOMAS JEFFERSON: Patriot and Founding Father 
GEORGE WASHINGTON: President of the Convention keeps a small ax at 

(Virginia)   his side as if he had chopped down a cherry tree 
BEN FRANKLIN:  81-year-old inventor, wears large, old-fashioned 

(Pennsylvania)  key on a ribbon around his neck 
JAMES MADISON:  Note-taker, holds a quill at all times 
 (Virginia) 
GEORGE MASON:  Passionate about individual rights for the people 

(Virginia) 
RUFUS KING:   Served on half the convention committees.  A 

(Massachusetts)  speaker on the floor. 
EDMUND RANDOLPH: Governor of Virginia.  Presented the Virginia Plan 

(Virginia) 
LUTHER MARTIN:  States’ rights advocate- gave a 2-day speech that 

(Maryland)   exhausted his fellow delegates.  Supported the  
Connecticut Compromise. 

ROGER SHERMAN:  A devout Puritan- rigid, awkward, and honest- 
(Connecticut)  proposed the Connecticut Compromise 

ALEXANDER HAMILTON: Supported a centralized government 
 (New York) 
MARTHA:    Old gossip 
ELIZABETH:   Young gossip 
PREAMBLE:   Recites the Preamble to the U.S. Constitution  

dressed in red, white, and blue 
 
Setting: a meeting room in the Philadelphia State House.  Tables at stage left 
covered in green cloth.  Large chair sits on a short platform stage right.  It is 
George Washington’s chair. 
 
NARRATOR #1: After the Revolutionary War, the people of America had their 
independence, and they had the Articles of Confederation.  Many felt that was 
all they needed. 
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NARRATOR #2: However, there were those who felt the Articles of 
Confederation weren’t working for the new nation.  The states often ignored the 
federal government when it needed their help. 
 
NARRATOR #3: America needed a stronger central government.  And so in 
1787 a Grand Convention was organized.  The purpose was to improve the 
existing form of government. 
 
NARRATOR #4: Today we call it the Constitutional Convention. 
 
PATRICK HENRY (entering the stage): Just one moment.  I’m Patrick Henry, 
and I have something to say.  I signed the Declaration of Independence, and I 
made a famous speech in which I said, “Give me liberty, or give me death.” But 
don’t give me this nonsense about revising the Articles of Confederation.  I 
smell a rat!  (points to ceiling with arm held high to emphasize his point- pose similar 
to Lady Liberty) I refuse to attend the convention!  (Stomps out past Thomas 
Jefferson, who takes the stage) 
 
THOMAS JEFFERSON: I’m Thomas Jefferson, and I too have something to 
say.  I’m unable to attend the Grand Convention as well.  I’m on diplomatic 
duty in France!  It’s a shame really.  I had an active role in forming the 
Declaration of Independence.  If I was at the convention, I’d probably suggest 
that we include something about the separation of church and state.  (Shrugs) 
As it stands, I’ll simply put my thoughts on that subject in letters to friends!  
(Bows, then turns and walks off) 
 
NARRATOR #1: A number of important men weren’t involved in the 
convention. 
 
NARRATOR #2: Some were sick or had sick family members.  Others had 
personal or professional business to handle. 
 
NARRATOR #3: And some, like Patrick Henry, didn’t believe that the Articles 
of Confederation needed work. 
NARRATOR #4: The convention began on May 25, 1787.  Fifty-five delegates 
were sent to Philadelphia to represent the thirteen original states.  It was a long, 
hot summer! 
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(The convention attendees enter the room.  GEORGE WASHINGTON will sit 
on a chair on a raised platform.  JAMES MADISON will sit nearby and take 
notes of everything said.  OTHERS will sit at tables.) 

 
GEORGE WASHINGTON (standing): Gentlemen, let me remind you of the 
rules.  What happens in these meetings stays within these walls.  Don’t talk 
about it; don’t even write home about it.  The doors to this room stay locked, 
and the windows will stay shut.  And keep an eye on Ben Franklin when he’s 
out and about; he talks too much.  (Smiles at BEN and sits down) No offense.  
 
BEN FRANKLIN (cheerfully): None taken. 
 

(JAMES MADISON holds his quill up and waits to be recognized.  GEORGE  
WASHINGTON nods to him.) 

 
GEORGE WASHINGTON: The Chair recognizes James Madison. 
 
JAMES MADISON: Thank you, General Washington.  (stands to address the 
others) I know that William Jackson is the official Secretary of this convention, 
but I’m taking notes as well.  I feel it’s my duty since I was a leading advocate 
for assembling this convention.  Besides, I’m not yet married, so I don’t have a 
wife to write home to as do many of my esteemed colleagues.  So I shall be 
content to take notes every day for as long as it takes.  (Sits down) 
 
GEORGE MASON (standing, speaking forcefully): It had better not take too 
much longer!  It’s hot in here!  We have a right to fresh air!  I make a motion 
that we open the windows and let the breeze flow through!  Otherwise, I might 
have to hurt somebody! 
 
RUFUS KING (raising his hand): I second that motion! 
 
GEORGE WASHINGTON (glaring and sitting forward): The chair does NOT 
recognize (point ax at men) George Mason or Rufus King, and the motion is not 
carried.  Now let’s proceed with the business at hand.  (Sits back and lays ax in 
lap)  Governor Randolph, would you please explain again how the Virginia Plan 
works? 
 

(EDMUND RANDOLPH walks to the front of the room and faces the others, 
carrying a poster.  The poster will have the likeness of a tree with three main 
branches and leaves on the end)  
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EDMUND RANDOLPH (displaying the poster toward audience):  The Virginia 
Plan for the government works like this.  You see three main branches of 
government.  (points to the middle branch) This is the Executive Branch.  This 
branch is in charge of running the government. 
 
JAMES MADISON (to himself): Now there’s an area where I’d like to serve 
some day. 
 
EDMUND RANDOLPH: Over here (pointing to another branch) we have the 
Legislative Branch.  This branch makes the country’s laws.  It will be made up 
of the House of Representatives and the Senate.  Together, they will be called 
Congress. 
 
LUTHER MARTIN: The federal government will make laws?  I don’t agree 
with that.  I believe each state has the right to make its own laws.  As a matter of 
fact, (turning to face the other delegates) I have prepared a speech on the subject of 
states’ rights. 
 
ROGER SHERMAN (stiffly, but honestly): Mr. Martin, we’re well aware of 
your stance on states’ rights.  Can you assure us that your speech will not take 
the better part of two days? 
 
LUTHER MARTIN (offended): Do you have a problem with two-day-long 
speeches? 
 
GEORGE MASON (jumping to his feet): Yes! It’s too hot and stuffy in here to 
be forced to sit through long, boring speeches!  We have our individual rights, 
you know!  (pound fist on table once while saying last line) 
 
BEN FRANKLIN: You could do what I do, George.  Sleep through the boring 
parts. 
 
     (general laughter) 
 
GEORGE WASHINGTON (raising, still holding ax): My fellow delegates, 
now is not the time.  Please take your seats and allow Governor Randolph to 
continue. 
 
     (ALL sit) 
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EDMUND RANDOLPH: Thank you, General.  This (pointing to the remaining 
branch) represents the Judicial Branch.  It will be made up of federal courts and 
headed by a Supreme Court.  This branch will make sure that our laws are 
constitutional.  It will also make sure our laws are properly obeyed. 
 
ROGER SHERMAN (rising respectfully to address RANDOLPH): Excuse me, 
sir, but I was under the impression that we were called here to fix the problems 
with the Articles of Confederation.  What you seem to be offering is an entirely 
new form of government. 
 
EDMUND RANDOLPH: You are very astute, Mr. Sherman.  I am, in fact, 
advocating a national government. 
 
GEORGE MASON (slams hands down on the table and leaps to feet): 
Outrageous!  We were sent here to revise the Articles of Confederation, not 
destroy them! 
 
ALEXANDER HAMILTON (quickly standing):  I for one think this is an 
excellent plan.  It will create unity among the states, and I support it! 
 
     (ALL freeze) 
 
NARRATOR #1: Much time was spent arguing for and against a new, national 
government.  Many fears surfaced.  Who exactly was going to run the 
government?  Would it be run like a monarchy?  On the other hand, would the 
common people be given too much power?  Then there were other concerns… 
(gesture toward actors) 
 
RUFUS KING (standing and stepping toward the audience): What about small 
states?  I represent Massachusetts.  Will a national government be as interested 
in our wishes as it is in the wishes of the larger states?  Or will we be ignored? 
ROGER SHERMAN: Connecticut shares Mr. King’s concerns. 
 
  (ALL mutter and look at each other, quietly expressing themselves) 
 
GEORGE WASHINGTON (standing, waits for the attention of ALL): 
Governor, you’ve given us all something to think about.  I believe your Virginia 
Plan has merit.  However, it has been a long day.  This meeting is adjourned 
until morning 
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  (ALL file out.  Some go alone; others pair off to talk quietly) 
 
NARRATOR #2: Although the Framers of the Constitution took great pains to 
avoid leaking information to the public, they couldn’t stop rumors from 
spreading. 
 
  (MARTHA and ELIZABETH walk across the front of the stage.) 
 
ELIZABETH: Martha, did you see Dr. Franklin when he arrived at the 
Convention? 
 
MARTHA: No. Why? 
 
ELIZABETH: He was carried in a Chinese sedan chair by four prisoners from 
jail!  Who does he think he is, the King of Siam [SIGH-AM]? 
 
MARTHA (shaking her head): You don’t understand because you’re still 
young, Elizabeth.  Dr. Franklin is 81 years old!  Carriage rides are painful to old 
bones!  (rubs her shoulder as if in pain)  Have you heard the latest gossip? 
 
ELIZABETH: I don’t think so.  What is it? 
 
MARTHA (stops and leans in close for stage whisper, but facing audience): The 
Convention is going to ask the second son of King George the Third to become 
King of America. 

(JAMES MADISON appears at edge of stage, listening with a dropped jaw)  
 
ELIZABETH (shocked): No! 
 
MARTHA (nodding emphatically): Yes! 
ELIZABETH: No! 
 
MARTHA: Yes! 
 
ELIZABETH (facing the audience, looking upwards in thought): What they 
need in that convention is some Founding Mothers to set those Founding 
Fathers straight.  (speaking to MARTHA, arms thrown out) How could they dream 
of starting another monarchy after what we went through with King George! 
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MARTHA: It’s a terrible shame, and that’s the truth. 
 
  (MARTHA and ELIZABETH shake their heads and hurry off) 
 
JAMES MADISON (following after the women): Hey! That’s not true!  We’re 
not going to ask anyone to be the king of America! Wait!  Do you hear me?  
Wait!  
 
    (MADISON runs off stage) 
 
NARRATOR #3: The Constitutional Convention continued.  The delegates 
resumed their discussions.  Governor Randolph assured the men that the three 
separate branches of government would share power equally.  One could not 
overpower the others. 
 
NARRATOR #4: This was called the system of checks and balances.  Each 
branch was balanced by the other two.  Each branch could check the power of 
the others by granting or denying permission to do certain things. 
 
NARRATOR #1: For instance, Congress has the power to enact laws. 
 
NARRATOR #2: The president has the power to veto or reject laws. 
NARRATOR #3: However, Congress can overturn a veto if enough members 
vote to do so. 
 
NARRATOR #4: Speaking of presidents, the delegates have decided that the 
country should be led by one person, a president, with a vice-president who can 
take over if the president is somehow unable to serve. 
 
NARRATOR #1: Now they must decide how to choose a president, whether to 
pay the president, and how long he can hold office. 
 
  (All delegates quickly enter and take their places.  BEN FRANKLIN stands  

as if he has been speaking for a while) 
 
BEN FRANKLIN: I make a motion that the President of the United States serve 
without pay.  After all, (gesturing towards WASHINGTON) General Washington 
led our army for eight years without a salary.  Service to our country should be 
based on patriotism. 
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JAMES MADISON (standing): You can’t count on patriotism alone to draw the 
right man to the office.  (begins to spread his arms out, palms up) Some truly 
capable candidates couldn’t afford to work without pay! 
 
ALEXANDER HAMILTON (standing): I propose that our president serve a 
long term- perhaps a life-long term.  If we go for short terms for the office of 
president, we’ll have a lot of ex-presidents wandering around like ghosts, 
gumming up the works. 
 
BEN FRANKLIN: I understand your concern, Alexander.  However, we 
wouldn’t want to be stuck with a bad president.  That would be like being stuck 
with a bad king.  The only way we could remove him from office would be to 
shoot him!  (said in a joking manner) 
 
     (general laughter) 
 
GEORGE WASHINGTON: This has been a productive meeting so far.  The 
assembly of delegates has agreed to pay the president a salary from the U.S. 
Treasury.  He will serve terms of just four years.  If necessary, he can be 
removed from office by being impeached by Congress.  (takes a deep breath)  We 
will continue to discuss the many other ideas presented for consideration before 
we take a vote. 
 
ROGER SHERMAN (standing): We need to talk about states’ rights. 
 
LUTHER MARTIN (moving to stand with Sherman): Sherman is right.  If small 
states can’t at least have an equal vote in the Senate, why bother being a part of 
this new country? 
 
ROGER SHERMAN (facing the audience): I‘d like to propose the Connecticut 
Compromise.  With my plan, votes in the House of Representatives would be 
based on the number of people living in a state, but votes in the Senate would 
be equal no matter the size of the state.  Say, every state elects two senators. 
 
EDMUND RANDOLPH (going to face SHERMAN and MARTIN): I don’t like 
that at all.  Larger states should have more representation. 
 
LUTHER MARTIN (facing RANDOLPH , speaking firmly): I think the 
Connecticut Compromise is a good idea. I could support that. 
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RUFUS KING (raising his hand): I would be happy to chair a committee to 
work out the details of setting the number of representatives each state should 
have. 
 
EDMUND RANDOLPH (forcefully): I tell you that the Connecticut 
Compromise is a bad idea! 
 
GEORGE MASON (angrily): But what about individual rights?  We talk of 
federal rights and states’ rights.  What about the rights of the people?  I fear 
they are going to be trampled! 
 
BEN FRANKLIN (fingertips together, palms apart): Gentlemen, I have a 
suggestion to make.  Before we come to blows, (spreads arms out) let’s ask a 
minister to come and open each session with prayer. 
 
ALEXANDER HAMILTON (turning to face FRANKLIN): We can’t do that!  If 
word got out that we needed prayer, the people would believe our convention 
was in dire trouble! 
 
ROGER SHERMAN (folding arms across chest): It IS in dire trouble! 
 
JAMES MADISON (waving his quill): Gentlemen, it has been brought to my 
attention that we have no money with which to pay the expenses of a minister.  
As you all well know, we are each here on our own dollar! 
 
     (ALL freeze) 
 
NARRATOR #2: It took a lot of work, but on September 17, 1787, the new U.S. 
Constitution was finished.  Ben Franklin admitted that it was not perfect, but 
then (smile) neither was he! 
NARRATOR #3: The Constitution was ready for signing (WASHINGTON lays 
the document on a table, as men line up to sign it with MADISON’s quill)  Thirty-
nine of the delegates signed it.  Three refused (RANDOLPH and MASON fold 
their arms and turn their backs on the others)- two of them being Edmund 
Randolph- who had presented the Virginia Plan, and George Mason- an ardent 
supporter of individual rights.  Thirteen others- including Luther Martin- had 
already left the convention.  (MARTIN walks out without signing) 
 
NARRATOR #4: The Convention adjourned to celebrate at Philadelphia’s City 
Tavern. 
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NARRATOR #1: The new Constitution would still need to be voted on by 
delegates from each state.  That would occur later.  The first ten amendments to 
the U.S. Constitution, known as the Bill of Rights, were ratified in 1791.  This 
event must have pleased George Mason.  He had not signed the Constitution 
because to him it did not seem to protect individual rights. 
 
NARRATOR #2: Now we present to you the Preamble of the United States 
Constitution. 
 
(PREAMBLE walks center stage- All those on stage give their attention to him or her) 
 
PREAMBLE (spoken slowly and clearly): We the People of the United States, in 
order to form a more perfect Union, establish Justice, insure domestic 
Tranquility, provide for the common defense, promote the general Welfare, and 
secure the Blessings of Liberty to ourselves and our Posterity, do ordain and 
establish this Constitution for the United States of America.  (takes a bow) 
  

(Entire CAST appears on stage leading in applause for the PREAMBLE.  Then  
all step forward to take a bow.  The PREAMBLE should still be in the center.) 
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Celebrate Freedom Week – Florida Statute 
  
Florida Statute 1003.421 requires that the last full week of September be recognized in 
Florida’s public school as Celebrate Freedom Week in order to educate students about 
the sacrifices made for freedom and the values on which this country was founded.    
  
The statute requires:  
  
 (1)  Celebrate Freedom Week must include at least 3 hours of appropriate instruction in 
each social studies class, as determined by each school district, which instruction shall include 
an in-depth study of the intent, meaning, and importance of the Declaration of Independence. 
 
(2)  To emphasize the importance of this week, at the beginning of each school day or in 
homeroom, during the last full week of September, public school principals and teachers shall 
conduct an oral recitation by students of the following words of the Declaration of 
Independence:  
 “We hold these truths to be self-evident, that all men are created equal, that  they 
are endowed by their Creator with certain unalienable rights, that among these are life, liberty and 
the pursuit of happiness. That to secure these rights, governments are instituted among men, deriving 
their just powers from the consent of the governed.” 
  
(3)  Student recitation of this statement shall serve to reaffirm the American ideals of 
individual liberty. 
 
(4)  Upon written request by a student’s parent, the student must be excused from the 
recitation of the Declaration of Independence. 
  

 



Fun Facts about the Declaration of Independence 
  
∗Once the Declaration of Independence had been written and signed, printer John Dunlap was 
asked to make about 200 copies to be distributed throughout the colonies. Today, the “Dunlap 
Broadsides” are extremely rare and valuable. In 1989, someone discovered a previously 
unknown Dunlap Broadside. It was sold for over $8 million in 2000. There are only 26 known 
surviving Dunlap Broadsides today. 
 
∗Although Thomas Jefferson is often called the “author” of the Declaration of Independence, he 
wasn’t the only person who contributed important ideas. Jefferson was a member of a five-
person committee appointed by the Continental Congress to write the Declaration. The 
committee included Jefferson, Benjamin Franklin, John Adams, Robert Livingston, and Roger 
Sherman. 
 
∗One of the most widely held misconceptions about the Declaration of Independence is that it 
was signed on July 4, 1776. In fact, independence was formally declared on July 2, 1776, a date 
that John Adams believed would be “the most memorable epocha in the history of America.” 
On July 4, 1776, Congress approved the final text of the Declaration. It wasn’t signed until 
August 2, 1776. 
 
∗After Jefferson wrote his first draft of the Declaration, the other members of the Declaration 
committee and the Continental Congress made 86 changes to Jefferson’s draft, including 
shortening the overall length by more than a fourth. 
 
∗Thomas Jefferson and John Adams both died on July 4, 1826, the 50th anniversary of the vote 
to approve the Declaration of Independence. 
 
∗The copy of the Declaration of Independence that is housed at the National Archives is not the 
draft that was approved by the Continental Congress on July 4, 1776. Instead it is a formal copy 
that the Continental Congress hired someone to make for them after the text was approved. 
This formal copy was probably made by Timothy Matlack, an assistant to the Secretary of 
Congress. This copy was signed on August 2, 1776. 
 
∗In the summer of 1776, when the Declaration was signed, the population of the nation is 
estimated to have been about 2.5 million. (Today the population of the U.S. is more than 300 
million.) 
 
∗The two youngest signers of the Declaration of Independence were both from South Carolina. 
Thomas Lynch, Jr. and Edward Rutledge of South Carolina were both born in 1749 and were 
only 26 when they signed the Declaration. Most of the other signers were in their 40s and 50s. 
 
∗The oldest signer of the Declaration was Benjamin Franklin, who was born in 1706 and was 
therefore already 70 at the time of the Declaration. Franklin went on to help negotiate the 
Treaty of Alliance with France in 1778 and the Treaty of Paris, which ended the Revolutionary 
War in 1783. 
 
-adapted from http://www.constitutionfacts.com/us-declaration-of-independence/fascinating-facts/ 
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Additional Resources for Celebrate Freedom Week 
  
Claremont Institute’s Study of the Declaration of Independence:  http://www.founding.com/ 
 
U.S. History.org’s Declaration of Independence page: http://www.ushistory.org/declaration/ 
 
Thomas Jefferson’s Monticello: http://www.monticello.org/site/families-and-teachers 
 
National Endowment for the Humanities Social Studies Lesson Plans: 
http://edsitement.neh.gov/subject/history-social-studies 
 
Center for Civic Education Lesson Plans: http://new.civiced.org/resources/curriculum/lesson-
plans 
 
Gilder Lehrman Institute of American History Lesson Plans: 
http://www.gilderlehrman.org/history-by-era/literature-and-language-arts/resources/teaching-
literacy-through-history-lesson-plans 
 
Declaration of Independence Recitation with Intro by Morgan Freeman: 
https://www.youtube.com/watch?v=jYyttEu_NLU 
 
Charters of Freedom Exhibit: http://www.archives.gov/exhibits/charters/ 
 
Smithsonian’s Star Spangled Banner Exhibit: http://amhistory.si.edu/starspangledbanner/ 
 
Ben’s Guide to U.S. Government: http://bensguide.gpo.gov/ 
 
PBS Road to Revolution Game: http://www.pbs.org/ktca/liberty/road.html 
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Celebrate Freedom Week Lesson Plans 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Elementary Plans: 
 

Discovery Education Video Resources List 
 

Jefferson and the Declaration of Independence (K-3) 
 

The Declaration of Independence Lesson (K-5) 
 

Declaration of Independence Word Sort (K-5) 
 

Freedom Week Acrostic Poem 
 

Secondary Plans: 
 

Discovery Education Resources List 
 

Hey King: Get Off Our Backs! (6-8) 
 

The Declaration of Independence: From Rough Draft to Proclamation (6-12) 
 

Why Did the Founders Write the Declaration of Independence? (6-12) 
 

Declaration of Independence Word Sort (6-12) 
 

Freedom Week Acrostic Poem 
 



Discovery Education Video Resources 
Elementary 

 
 
 
 
 

The Journey of the One and Only Declaration of Independence 
Grades K-5 

30:24 minutes 
 
 
 
 
 

Liberty’s Kids: The First 4th of July 
Grades 3-8 

28:08 minutes 
 
 
 
 
 
 

TLC Elementary School: We the People: A History 
Grades 3-8 

23:17 minutes 
 
 
 
 
 
 



Title: Jefferson and the Declaration of Independence 
Elementary (K-3) 

 
Benchmarks:  Next Generation Sunshine State Standards for Social Studies 
  
 Kindergarten SS.K.A.2.3 Listen to and retell stories about people in the past who have 

shown character ideals and principles including honesty, 
courage, and responsibility. 

Grade 1 SS.1.A.1.1 Develop an understanding of a primary source. 
  SS.1.A.2.4 Identify people in the past who have shown character ideals and 

principles including honesty, courage, and responsibility. 
Grade 2 SS.2.C.3.2 Recognize symbols, individuals, events, and documents that 

represent the United States. 
Grade 3 SS.3.C.1.1 Explain the purpose and need for government. 
  SS.3.C.1.2 Describe how government gains its power from the people. 

Objectives: At the conclusion of this lesson, students will be able to: 
 
1. Identify Thomas Jefferson as an important historical figure and founding father, and 

describe some of his accomplishments. 
2. Define concepts important to American democracy including independence, freedom, and 

fairness. 
 
Key Terms: 
 
declaration colonist fairness freedom 
independence  rights   
        
Materials: 
Thomas Jefferson biography reading (provided) 
Character bio graphic organizer (provided) 
Pop-Up book pages(provided) 
Doc Cam and Projector 
Crayons 
Glue sticks 
Scissors 
  
Activities: 
1. Review key vocabulary with the students before reading. 
2. Read the Thomas Jefferson biography to the students.  Using the document camera, 

pause as you read and highlight or circle key pieces of information. 
3. Discuss Thomas Jefferson’s accomplishments and the importance of the Declaration of 

Independence.  As appropriate to the age and maturity of students, discuss the concept 
of equality and “all men are created equal”. 



4. Complete the character bio graphic organizer with the students.  Students may want to 
color and decorate their own individual Thomas Jefferson.   

5. Pass out the pop-up book pages to each student and let them color and create the pop-up 
book.   
 

Evidence of Understanding: 
The discussion and graphic organizer will highlight students’ understanding of Thomas 
Jefferson and the Declaration of Independence. 
 
 
-Materials from Monticello.org, EdHelper.com, and Us History Little Books: Famous Events  By Brenda Strickland, 
Pat Walker 
 



Thomas Jefferson Biography 
Adapted From Monticello.org 

 
 

Thomas Jefferson was an incredible man. He is famous for writing 
the Declaration of Independence and for being the third 
president of the United States. Jefferson was also a gardener,  
father, designer and thinker, who believed in the rights of men. 
 
Early Years 
Jefferson’s early years helped shape his life. He was born April 13,  
1743 in central Virginia. In school, Jefferson studied Latin, Greek  
and French. In 1760, he went to the College of William and Mary. He studied and practiced 
law for a number of years. He was described as "tall, sandy-haired and freckled".  
 
Monticello Mountain 
 When Jefferson was twenty-six years old, he began building Monticello. Jefferson designed 
the house, gardens and workshops. Jefferson loved Monticello. He made notes on  
   everything. He wrote about the rainfall and daily 
   weather. He even kept a gardening diary. These 
   records tell us valuable information about life at 
   Monticello. 
  
   Marriage 
   New Year’s Day 1772, Jefferson married Martha 
   Wayles Skelton. Jefferson described his marriage 
   to Martha as being ten years of happiness. They 
   had six children.  
  
Declaration of Independence 
In 1775, Jefferson was elected to the Continental Congress. He was picked to write 
the Declaration of Independence. It states the importance of rights and freedoms. It states 
that "all men are created equal." It also stated the reasons the colonists wanted to separate 
from England. Jefferson believed in the ideals of the Declaration of Independence. 
 
 



France 
In 1785, Jefferson was sent to France. He represented the United  
States government. At the time, France was ruled by a king.  
Jefferson saw many poor people in the "lower class". Jefferson’s  
time in France made his belief in "freedom for all" stronger.   
 
 
President 
Jefferson was elected the President of the United States in 1800. Jefferson wanted a 
government run by all men. Jefferson’s election showed that Americans wanted a leader who 
believed that all men were equal. 
  Jefferson was president from 1801-1809. He guided the 
  purchase of the Louisiana Territory from France. The United 
  States paid France $15 million for the land. It added 883,000 
  square miles to the United States. Jefferson sent Lewis and 
  Clark to explore the new wilderness.  
 
Later Life 
After he was president, Jefferson remained busy. He returned to Monticello.  At Monticello 
he was free to do the things he loved. He read his books and wrote letters. He designed 
gardens, rode horses and played with his twelve grandchildren.  
 
On July 4, 1826 Jefferson died at his beloved home. He was eighty-three years old. The day 
was also the fiftieth anniversary of the signing of the Declaration of Independence. 
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Title: Declaration of Independence 
Elementary (K-5) 

 
Benchmarks:  Next Generation Sunshine State Standards for Social Studies 
  
 Kindergarten SS.K.C.1.1 Define and give examples of rules and laws, and why they are 

important. 
Grade 1 SS.1.C.3.1 Explain how decisions can be made or how conflicts might be 

resolved in fair and just ways. 
  SS.1.A.1.1 Develop an understanding of a primary source. 
Grade 2 SS.2.C.2.2 Define and apply the characteristics of responsible citizenship. 
  SS.2.C.3.2 Recognize symbols, individuals, events, and documents that 

represent the United States. 
Grade 3 SS.3.C.1.1 Explain the purpose and need for government. 
  SS.3.C.1.2 Describe how government gains its power from the people. 
Grade 4 SS.4.A.1.1 Analyze primary and secondary resources to identify 
    significant individuals and events throughout Florida 
    history 
Grade 5 SS.5.A.1.1 Use primary and secondary sources to understand 
    history 
  SS.5.C.1.4 Identify the Declaration of Independence’s grievances and Articles 

of Confederation’s weaknesses. 

Objectives: At the conclusion of this lesson, students will be able to: 
 
1. Identify the Declaration of Independence as one of the documents that serves as the 

basis for American democratic ideals and principles. 
2. Define concepts important to American democracy including independence, freedom, and 

justice. 
3. Describe the events that led to the writing of the Declaration of Independence. 
 
Key Terms: 
 
K-2: colony  colonist  freedom 
independence  justice(fairness)     
        
3-5: unalienable rights freedom independence 
liberty rebellion draft   



Materials: 
The Declaration of Independence reading, differentiated (provided) 
The Declaration of Independence Question Handout, differentiated based on reading 
(provided) 
Colonies Map (not provided) 
Alphabet Soup Freedom Worksheet (provided) 
  
Activities: 
1. Review key vocabulary with the students before reading. 
2. Read The Declaration of Independence reading based on students’ grade level. Save the 

questions on for later. 
3. For Grades K-2:  
 Ask students to cite examples of fair vs. unfair. Also, ask students to cite examples of 

the freedoms they have as citizens/residents of the United States; e.g., speech, religion, 
privacy. 

 On a map, point out the location of England and the 13 English Colonies. Note the 
distance between the two and the Atlantic Ocean that separates them. 

 Define tax (money collected by the government to provide services to the public; e.g., 
fire and police services). Explain that England felt that the colonists were English 
subjects and should pay English taxes. Further explain that a growing number of 
colonists felt the taxes were unfair since the colonists were not represented in English 
government (―No Taxation without Representation!). Explain that American colonial 
leaders asked the King to allow them to rule themselves. When he refused, some 
colonists wanted to fight for their freedom. The American Revolution was the result. 

  Explain that the Declaration of Independence was written to declare independence 
(freedom) for the American colonies.  Tell students that the men who signed the 
Declaration were very brave because declaring independence was considered an act of 
treason against the King and England. 

 Re-read The Declaration of Independence and Independence Day. Have students orally 
answer the questions about the reading. 

 
For Grades 3-5: 
 As a class, have students give examples of unalienable rights (life, liberty, and the pursuit 

of happiness).  Ask students to consider if they would be willing to give up these rights 
or if they would fight for them as the colonists did in 1776.   

 Ask students to consider what would have happened to the colonists if they had lost 
the war with England.  (The signers of the Declaration would most likely have been 
executed as traitors). 

 



4. Read aloud to students the following excerpt from the Declaration of 
Independence: 

  
 “We hold these truths to be self- evident. That all men are created 
 equal, that they are endowed by their creator with certain unalienable 
 rights, that among these are life, liberty, and the pursuit of happiness. 
 That to secure these rights, governments are instituted among men, 
 deriving their just powers from the consent of the governed.” 
 
Explain that these important words are taken from the actual Declaration of 
Independence.  
For Grades K-2:  
 As appropriate to the age and maturity of students, discuss the concepts of life, 

liberty (freedom), and pursuit of happiness (includes the right to choose where to 
live and work, the right to own property, etc.). 

For Grades 3-5: 
 As appropriate to the age and maturity of students, discuss the following: 

 Throughout the history of our nation, have all individuals been treated 
equally and fairly?  Give examples to explain your answer. 

 Agree or disagree?  When one person loses his/her rights, we all lose our 
rights. 

 What does it mean when the Declaration states that governments are 
instituted among men, deriving their just powers from the consent of the 
governed. 

 
5. Have students answer the questions about the reading. 
6. Working individually, in small groups, or as a class complete the Alphabet Soup: 

Freedom worksheet. For each letter, create a sentence that summarizes a main 
point about the concept of freedom. The first word of each sentence should begin 
with the letter in the box. 

7. Have students draw a picture illustrating what freedom means to them. 
  
Evidence of Understanding: 
The discussion, questions, and final illustration will highlight students’ understanding of 
the Declaration of Independence and the concept/significance of unalienable rights. 
  
Extension Activities: 
-Develop another Alphabet Soup activity for additional American ideals and principles; 
e.g., equality, fairness. 
-Create a timeline of the events leading up to the writing of the Declaration of 
Independence. 
- Find or draw pictures to illustrate the unalienable rights outlined in the Declaration. 
- Find or draw pictures to illustrate how Americans celebrate Independence Day. 
 
-lesson adapted from Miami Dade County Public Schools 



The Declaration of Independence 
Grades K-2 

 
Many early settlers came to North America from England. They settled along the 
coast of North America in colonies. A colony is land ruled by another country. 
England was very far away across the Atlantic Ocean. Not all settlers or colonists 
were happy about having to follow the laws of England.  The colonists also felt that the 
taxes they had to pay England were unfair.  The colonists felt that they should not pay 
the taxes since they were not represented in England’s  
government. The colonists said, No Taxation without  
Representation! 

 
 
 
 
The colonists wanted to be treated fairly. England was ruled by King George III who 
would not let the American colonists rule themselves. They complained to the King. 
The colonists wanted justice and freedom. The King did not listen. In 1775, 
American colonists went to war with England. The war was the American Revolution. 

 
 
 
In 1776, leaders in the colonies asked Thomas Jefferson, Benjamin Franklin and John 
Adams to write the Declaration of Independence. Independence means to  
be free from control by another country. The Declaration of Independence  
said that the colonists were Americans and should be free. The Declaration 
of Independence was signed on July 4, 1776. 

 
 

 
The American colonists won the war with England. The United States of America 
was created because the colonists won the war. Today, Americans celebrate 
their freedom and the signing of the Declaration of Independence every July 4th. 
The holiday is called Independence Day.  It is the birthday of the United States! 
 

 
 
 
 

 

SOURCE:  The reading was adapted from the Horizons series by Harcourt Publishers 
(Copyright 2005)



The Declaration of Independence Questions 
Grades K-2 

 
 
 
 
Questions: 

 
 

1. Why were the colonists unhappy with England and the King? 
 
 
 
 
 
 
 
 

2. What did the Declaration of Independence say that the colonists wanted? 
 
 
 
 
 
 
 
 

3. Why is Independence Day called the birthday of the United States? 
 
 
 
 
 
 
 
 

4. Place these events in the correct order (1-4): 
 
 

  The colonists were unhappy and complained to the King. 
 
 

  Settlers came to America from England. 
 
 

  The American colonists won the war with England. 
 
 

  The Declaration of Independence was signed on July 4, 1776. 
 

 



The Declaration of Independence 
Grades 3-5 

 
Thus may the 4th of July, that glorious and ever memorable day, be celebrated through 
America, by the sons of freedom, from age to age till time shall be no more. Amen and 
Amen. Virginia Gazette on July 18th, 1777  

 
Although July 4th is celebrated as the day the 13 English colonies declared their 
independence from the King George III and England, the path to independence took far 
longer than a single day. 

 
Taxation without representation! That was the battle cry of the 13 colonies in North America 
who were forced to pay taxes to England’s King George III with no representation in 
England’s government (Parliament). As dissatisfaction among the colonists grew, English 
soldiers were sent in to stop any signs of rebellion. Peaceful efforts by the colonists to 
resolve the problems with the King and his government were unsuccessful.  In April 1775, 
the war between the 13 colonies and England began at Lexington and Concord, 
Massachusetts.   The American Revolution actually began before the Declaration of 
Independence was written! Was it time for the Americans to formally declare their 
independence from England and the King? 

 
While meeting in Philadelphia on June 11, 1776, the colonies’ Second Continental Congress  
formed  a  committee  to  write  a  document  that  would  declare  the colonies free. The 
committee included Thomas Jefferson, Benjamin Franklin, John Adams, Roger Sherman, 
and Robert R. Livingston. The draft document was written by Jefferson, a young lawyer from 
Virginia who was considered the committee’s best writer. 

 
In the Declaration of Independence, Jefferson explained why the American colonies should 
be free and independent.  Jefferson used the simple argument that people are born with 
certain ―unalienable rights, meaning rights that cannot be taken away.   These rights 
include life, liberty and the pursuit of happiness. Next, Jefferson said that if a government 
abuses the rights of people, the people have the right to change the government.  The 
Declaration includes a lengthy list of the abuses the King and England brought on the 
colonists.  Because of these abuses, the Declaration said that the American colonists were 
declaring themselves free. 

 
A total of 86 changes were made to Jefferson’s draft!  The final version of the Declaration of 
Independence was officially adopted by the Continental Congress on July 4, 1776. The next 
day, copies of the Declaration of Independence were distributed. On July 6, The Pennsylvania 
Evening Post became the first newspaper to print the document.  

 
On July 8, 1776, the Declaration was read aloud in Philadelphia’s Independence Square to the 
ringing of bells and band music.  

 
Now true independence depended on the outcome of the American Revolution! 

 
 

SOURCE:  The reading was adapted from the Horizons series by Harcourt Publishers 
(Copyright 2005) 



The Declaration of Independence Questions 
Grades 3-5 

 
 
1. What did the colonists mean when they said “No taxation 
without representation?” 

 
 
 
 
 
 
2. Why was Thomas Jefferson chosen by the committee to write the 
Declaration of Independence? 

 
 
 
 

3. What is an unalienable right? What are the three unalienable rights 
Jefferson listed in the Declaration? 

 
 
 
 
 
 
4. What is meant by the last sentence of the story which states “Now true 
independence depended on the outcome of the American Revolution!” 

 
 
 
 
 
 
5. Agree or disagree? Signing the Declaration of Independence was a 
dangerous act. Explain your answer. 

 
 
 
 
 
 
6. Place the following events in the correct order: 

 
 

   The American Revolution begins in Massachusetts. 
 
 

   The colonists complain about “No taxation without representation!” 
 
 

   A committee is formed to write the Declaration of Independence. 
 
 

   The Pennsylvania Post publishes the Declaration of Independence. 



Alphabet Soup: Freedom 
  

Directions: As a class, create a sentence that summarizes what you have learned about the 
freedom the colonists wanted. The first word of each sentence should begin with the letter 
in the box. 
 
 

Letter Sentence 

F 
R 
E 
E 
D 
O 
M 

Directions: Draw a picture of what freedom means to you. 

 



Declaration of Independence Word Sort 

Declaration of 
Independence 

 

 
Document written in 1776 declaring the 13 

American colonies independent from 
England. 

 

 
Liberty 

 

Freedom from unjust or undue government 
control.  

 
Benjamin Franklin 

 
 

Author and inventor who wrote the first 
draft of the Declaration of Independence. 

 
 

 
American Flag 

 
Stars and Stripes 

Old Glory 
The Star Spangled Banner  



Colony 
 

 
An area that is controlled by or belongs to a 

country and is usually far away from it. 
 

 
Independence 

 
 

Freedom from outside control or support. 

  
Freedom 

 
 

The condition of being free; the power to act 
or speak or think without externally imposed 

restraints. 

  
Rebellion 

 
 

An effort by many people to change the 
government or leader of a country by the use 

of protest or violence. 
 

 
 



Freedom Week Acrostic Poem 



Discovery Education Resources 
Secondary 

 
 
 
 
 

Liberty’s Kids: The First 4th of July 
Grades 3-8 

28:08 minutes 
 
 
 
 
 

TLC Elementary School: We the People: A History 
Grades 3-8 

23:17 minutes 
 
 
 
 
 

The Declaration of Independence:  A Foundation of Ideas for a New Age 
Grades 6-8 

17:13 minutes 
Has a teacher’s guide and blackline masters 

 
 
 
 
 

Tracks: Independence! 
Grades 6-8 

14:31 minutes 
 
 

Discovery Education Reading Resources 
• The Life of a Document: The American Declaration of Independence Grades 6-8 
• Hobbes v. Locke Grades 6-8 
• The Science of Preservation Grades 6-8 

 
 



Title: Hey King: Get Off Our Backs! 
Secondary (6-8) 

 
Benchmark(s): Next Generation Sunshine State Standards for Social Studies 

Grade 
6 

SS.6.W.1.3 
SS.6.W.1.6 

Interpret primary and secondary sources. 
Describe how history transmits culture and heritage and 
provides models of human character. 

Grade 
7 

SS.7.C.1.3 
  
SS.7.C.1.4 

Describe how English policies and responses to colonial 
concerns led to the writing of the Declaration of Independence. 
Analyze the ideas and complaints set forth in the Declaration of 
Independence. 

Grade 
8 

SS.8.A.1.4 
  
SS.8.A.1.7 

Differentiate fact from opinion, utilize appropriate historical 
research and fiction/nonfiction support materials. 
View historic events through the eyes of those who were there 
as shown in their art, writings, music, and artifacts. 

Objectives:  At the conclusion of this lesson, students will be able to: 
1. Describe how English policies and responses to colonial concerns led to the writing of 

the Declaration of Independence. 
2. Analyze the ideas and complaints set forth in the Declaration of Independence. 
3. Outline the Declaration of Independence and its parts. 
 
Key Terms: 

 declaration  impel inalienable prudence 
transient usurpations despotism tyranny 

Materials: 
“Get Off Our Backs” reading (provided) 
Half-sheet activities – if needed (provided) 
Declaration of Independence Cut Out Activity with Task Card (provided) 
“London Magazine” Primary Source Reading & Activities (provided) 
Review worksheet – if needed (provided) 
 
Activities: 
1. Start by asking students if they like to make their own decisions. Ask students how they 

would feel if they knew that someone else (parents, guardians) would make decisions for 
them the rest of their lives. Tell students they will be learning how Great Britain’s control 
got so out of hand that the American colonists finally decided to declare independence.  

2. Pass out the “Get Off Our Backs” page to the students and read with the class, pausing 
to discuss. 



3. Put students into small groups or pairs and distribute the Cut Out Activity.  Display or 
pass out the task card.  (If a scaffold is needed, you could have students work on the half-
sheet activity before attempting the Cut Out Activity).  Have students complete the 
activity. 

4. Review the answers to the Cut Out Activity. 
5. Pass out the “London Magazine” Primary Source excerpts.  Explain that these are real 

quotes from the magazine, and that the magazine readers would have been people in 
England.  Read with the class, pausing to explain vocabulary words. 

6. Pass out the “London Magazine” Primary Source activity sheet.  The teacher may want to 
allow students to work in small groups to complete the chart, but individually on the 
letter and illustrations. 

7. If desired, have students complete the review worksheet. 
 

Evidence of Understanding: 
The student discussion, cut out activity, and primary source activity sheet will provide insight 
into how well students understand the Declaration of Independence and the colonists’ 
concerns that led to its creation. 
 
  
- Lesson adapted from iCivics.org 
 

 
 

 

https://www.icivics.org/


Hey, King: Get Off Our Backs! Name: 

Reading p.1 

Really? Was it that bad? By 1776, the American colonists 

living under English rule thought so. In fact, things were 

so bad that they went to war to gain their independence. 

But why? What could have been so intolerable? 

Hail to the King 

Back in England, the King probably figured he had a pretty good 

deal. Other people got seasick sailing across the ocean to settle 

an untamed land while he sat in his palace ruling England. Except 

that being king just wasn’t what it used to be. Back in the 1200s, 

a king could really do what he wanted! But this was the 1600s, 

and now the English people had representatives in Parliament 

who made laws and stood up for peoples’ rights. They even gave 

advice to the king. Bah!  

We’re Doing Just Fine, Thanks 

England had a lot of other colonies besides those in America and plenty of 

other problems to deal with. The king and Parliament didn’t have much time 

to pay attention to the American colonists. By the mid-1700s there were 13 

colonies, and each colony had its own government. These little governments 

grew stronger and more used to being in control. When problems came up, 

the colonial governments took care of things themselves. The colonists were 

out on their own, making their own decisions, governing things the way they 

wanted to without much interference.  

You Don’t Mind If We . . . Uh . . . 

Govern ourselves, do you? In America, the colonists needed some 

kind of government to deal with everyday problems. After all, the 

king was on the other side of the ocean. And because of 

Parliament, the colonists were used to having a say in 

government. In Virginia Colony, the first settlers decided each 

community should have two representatives and that all the 

representatives would meet together. Farther north, in Plymouth, 

the colonists signed a compact agreeing to form a majority-rule 

government where all the men would vote on whatever issues 

came up. (Women didn’t get to vote in 1620.) Even so, the king 

still controlled the colonies, and the colonists had to follow 

England’s laws. 

Give me liberty, or 
give me death! 

The first Englishmen came to America four hundred years ago looking for 

gold, silver, and a waterway to Asia. They were part of a trading company 

that convinced the king of England to grant them a charter giving them 

permission to set up a colony in America. But they did not find what they 

were looking for. Times got so hard those first settlers had to eat rats and 

even each other to keep from starving to death. Pretty soon, though, more 

people arrived and times got better. The English were here to stay.   
Patrick Henry 

The Thirteen 
Colonies 



Hey, King: Get Off Our Backs! Name: 

Reading p.2 

From Bad to Worse 

As soon as the Stamp Act was gone, the British 

passed the Declaratory Act saying that the 

colonies were dependent on the king and 

declaring that all laws passed in the colonies 

had no effect. As if that weren’t bad enough, 

Britain also passed the Townshend Revenue 

Act, taxing things it knew the colonists couldn’t 

make for themselves: paint, glass, paper, lead, 

and tea. This Act also allowed British 

government workers to search peoples’ houses 

and even break down doors to seize items the 

homeowner hadn’t paid taxes for. The 

Quartering Acts of 1765 and 1774 forced 

certain colonists to let British troops live in their 

houses. In the 1770s, a series of laws cracked 

down on rebellious activity in Massachusetts 

colony. Colonists called these the Intolerable 

Acts. 

A Raw Deal 

But then times got tough, and the British 

government went looking for money. Great Britain, 

which now included both England and Scotland, saw 

its colonies around the world as a source of profit.  

Colonies were places to cut timber, grow crops such 

as cotton and coffee, and mine for valuable 

minerals. The king forced the colonists to sell these 

raw materials back to England at really cheap 

prices. People in England would use the materials to 

make finished products. But did the colonists get a 

bargain on these items because they provided the 

materials? No way! The king forced the colonists to 

buy the finished products at extra high prices.    

Enough is Enough! 

The colonists finally decided there was only one 

solution:  Independence!  On July 4, 1776, leaders 

of the colonies signed the Declaration of 

Independence, breaking ties with Britain. It wasn’t 

that easy, though. There was the small matter of 

fighting a war against Britain to make that freedom 

real. When the Americans won the Revolutionary 

War, Britain lost all control of the colonies. The 

United States of America was born.   

Looking for a Fast Buck?  

That was only the beginning. In the mid-1700’s, Britain fought two 

expensive wars. Britain had taken out a lot of debt to pay for the war, 

so it went looking for a way to make money fast. Taxing the American 

colonists seemed like the perfect idea. So in 1765, Britain passed the 

Stamp Act, which forced colonists to put expensive tax stamps on all 

legal documents, as well as newspapers, calendars, and almanacs. The 

colonists had an answer for that: They quit buying British goods! But 

this boycott didn’t work for long. Britain repealed the Stamp Act after 

one year, but things did not get better. 

Hmm... What about  
taxing the American 

colonists? 

King George III 
A Stamp 

 This is SO not 
going to 
work. 



Hey, King: Get Off Our Backs! Name: 

Cutout Activity p.2 

Hey, King: Get Off Our Backs! Name: 

Cutout Activity p.2 

   We hold these truths to be self-_______________, that all men are created 

______________, that they are endowed by their Creator with certain unalienable 

_______________, that among these are ____________, _____________, and the 

pursuit of ________________________.  

   That to secure these rights, Governments are instituted among Men, deriving their just 

_______________ from the ______________ of the governed, 

   That whenever any form of Government becomes destructive of these ends, it is the 

Right of the ______________ to alter or ________________ it . . . . 

consent  life   evident  happiness  people 

powers  abolish  liberty  equal   rights 

C. Fill In the Blank. One of the most famous parts of the Declaration of Independence is written below.  

Use words from the word bank to complete it. HINT: Look for combinations of words you defined in the 

matching activity!  

   We hold these truths to be self-_______________, that all men are created 

______________, that they are endowed by their Creator with certain unalienable 

_______________, that among these are ____________, _____________, and the 

pursuit of ________________________.  

   That to secure these rights, Governments are instituted among Men, deriving their just 

_______________ from the ______________ of the governed, 

   That whenever any form of Government becomes destructive of these ends, it is the 

Right of the ______________ to alter or ________________ it . . . . 

consent  life   evident  happiness  people 

powers  abolish  liberty  equal   rights 

C. Fill In the Blank. One of the most famous parts of the Declaration of Independence is written below.  

Use words from the word bank to complete it. HINT: Look for combinations of words you defined in the 

matching activity!  



Declaration of Independence Cut Out Activity Task Card 
 

The outline below shows the 4 parts of the Declaration of Independence and what each part 
is for.  You will get a set of cutouts with statements that are in the Declaration. Decide which 
section each statement belongs in and piece the Declaration back together!  
Part 1: Preamble 
 An introduction explaining why the Declaration is being written. 
Part 2: Natural Rights 
 The colonists explain the rights of people and the role of government power. 
Part 3: Grievances 
 A list of the colonists’ complaints. 
Part 4: Resolution of Independence 
 The colonists declare their independence from Britain. 
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The outline below shows the 4 parts of the Declaration of Independence and what each part 
is for.  You will get a set of cutouts with statements that are in the Declaration. Decide which 
section each statement belongs in and piece the Declaration back together!  
Part 1: Preamble 
 An introduction explaining why the Declaration is being written. 
Part 2: Natural Rights 
 The colonists explain the rights of people and the role of government power. 
Part 3: Grievances 
 A list of the colonists’ complaints. 
Part 4: Resolution of Independence 
 The colonists declare their independence from Britain. 
 
 
 

Declaration of Independence Cut Out Activity Task Card 
 

The outline below shows the 4 parts of the Declaration of Independence and what each part 
is for.  You will get a set of cutouts with statements that are in the Declaration. Decide which 
section each statement belongs in and piece the Declaration back together!  
Part 1: Preamble 
 An introduction explaining why the Declaration is being written. 
Part 2: Natural Rights 
 The colonists explain the rights of people and the role of government power. 
Part 3: Grievances 
 A list of the colonists’ complaints. 
Part 4: Resolution of Independence 
 The colonists declare their independence from Britain. 
 
 



PREAMBLE 

GRIEVANCES 

NATURAL RIGHTS 

RESOLUTION OF INDEPENDENCE 

The king has refused to agree to laws that 

would benefit the people. 

Our own governments have been 

abolished. 

All men are created equal. 
The king has caused fighting among the 

colonists. 

Our trade with the rest of the world has 

been cut off. 

We pledge our lives, fortunes, and honor in 

support of this Declaration of 

Independence. 

Sometimes it becomes necessary for one 

group of people to cut ties with another 

group of people. 

The king gets to decide whether the judges 

keep their jobs and how much they get 

paid. 

New laws have taken away our right to a 

jury trial in many cases. 

When government threatens peoples’ 

natural rights, the people have the right to 

abolish it and make a new government. 

We now cut all political connection with 

Great Britain. 

The king has opened new government 

offices and sent “swarms of officers to 

harass our people.” 

The king has housed large numbers of 

troops in our communities 

Government must get its power from the 

consent of the governed. 

When one group of people decides to 

separate from another, they should explain 

why. 

We declare that the colonies are and 

should be free and independent states. 

Life, liberty, and the pursuit of happiness 

are “unalienable rights.” 

The king has tried to keep people from 

coming to the colonies to live. 

Cutout Activity p.3  



PREAMBLE 

Sometimes it becomes necessary for one 

group of people to cut ties with another 

group of people. 

When one group of people decides to 

separate from another, they should explain 

why. 

NATURAL RIGHTS 

All men are created equal. 

When government threatens peoples’ 

natural rights, the people have the right to 

abolish it and make a new government. 

Government must get its power from the 

consent of the governed. 

Life, liberty, and the pursuit of happiness 

are “unalienable rights.” 

GRIEVANCES 

The king has refused to agree to laws    

that would benefit the people. 

Our own governments have been 

abolished. 

The king has caused fighting among the 

colonists. 

Our trade with the rest of the world has 

been cut off. 

The king gets to decide whether the  

judges keep their jobs and how much   

they get paid. 

New laws have taken away our right to a 

jury trial in many cases. 

The king has opened new government 

offices and sent “swarms of officers to 

harass our people.” 

The king has housed large numbers of 

troops in our communities 

The king has tried to keep people from 

coming to the colonies to live. 

Cutout Activity Key  

RESOLUTION OF                                 
INDEPENDENCE 

We pledge our lives, fortunes, and honor  

in support of this Declaration of 

Independence. 

We now cut all political connection with 

Great Britain. 

We declare that the colonies are and 

should be free and independent states. 

Hey, King: Get Off Our Backs! Name:  ** TEACHER GUIDE ** 



Review Worksheet  

Fill In the Blank. Look in the reading to find the missing piece of each sentence. 

1. A __________________ is a signed agreement. 

2. The ____________________ Acts forced colonists to house British troops. 

3. Britain saw its colonies as a source of _________________. 

4. If you sold a newspaper in 1765, you would have to put a _______  _____________ on it. 

5. We celebrate the 4th of July because that’s when the ___________________________ was signed. 

6. The Townshend Revenue Act allowed the government to ______________ peoples’ homes. 

7. Virginia Colony’s first government was called the ____________________________________. 

8. The colonists had to follow the laws of _____________________. 

Boycott goods 

Search houses 

Fight a war 

Destroy tea 

Odd One Out. In each set, cross out the word 

that doesn’t belong.  In the oval, explain what the 

three remaining words have in common. 

Cause and Effect. Match each effect with its 

cause listed below. 

EFFECTS 

____ 14. In the 1600s, the king could not just do 

what he wanted. 

____ 15. The first colonists started their own 

governments. 

____ 16. Colonists were used to having a say in 

government. 

____ 17. Britain needed a way to make money. 

____ 18. The colonists boycotted British goods. 

____ 19. The British taxed paint, glass, and lead. 

____ 20. The colonists declared independence. 

____ 21. Britain lost control of the colonies. 

BECAUSE... 

A. They were angry about the Stamp Act taxes. 

B. The British government was too far away to 
deal with daily problems. 

C. They were tired of the way the British were 
treating them. 

D. He shared power with Parliament. 

E. The colonists won the Revolutionary War. 

F. They knew the colonists could not make those 
products themselves. 

G. In England, the Parliament represented people 
in government. 

H. It was in debt after fighting expensive wars. 

Glass 

Cotton 

Lead 

Tea 

9. 

Mayflower Compact 

Stamp Act 

Declaratory Act 

Quartering Act 

10. 

Legal documents 

Newspapers 

Troops 

Calendars 

12. 

Minerals 

Timber 

Crops 

Paint 

11. 

13. 

Hey, King: Get Off Our Backs! Name: 



Review Worksheet  

Fill In the Blank. Look in the reading to find the missing piece of each sentence. 

1. A ____compact______ is a signed agreement. 

2. The ____Quartering______ Acts forced colonists to house British troops. 

3. Britain saw its colonies as a source of _____profit______. 

4. If you sold a newspaper in 1765, you would have to put a __tax__  ____stamp____ on it. 

5. We celebrate the 4th of July because that’s when the __Declaration of Independence__ was signed. 

6. The Townshend Revenue Act allowed the government to ___search____ peoples’ homes. 

7. Virginia Colony’s first government was called the _____House of Burgesses______. 

8. The colonists had to follow the laws of ______England_________. 

Boycott goods 

Search houses 

Fight a war 

Destroy tea 

Odd One Out. In each set, cross out the word 

that doesn’t belong.  In the oval, explain what the 

three remaining words have in common. 

Cause and Effect. Match each effect with its 

cause listed below. 

EFFECTS 

__D_ 14. In the 1600s, the king could not just do 

what he wanted. 

__B_ 15. The first colonists started their own 

governments. 

__G_ 16. Colonists were used to having a say in 

government. 

__H_ 17. Britain needed a way to make money. 

__A_ 18. The colonists boycotted British goods. 

__F_ 19. The British taxed paint, glass, and lead. 

__C_ 20. The colonists declared independence. 

__E_ 21. Britain lost control of the colonies. 

BECAUSE... 

A. They were angry about the Stamp Act taxes. 

B. The British government was too far away to 
deal with daily problems. 

C. They were tired of the way the British were 
treating them. 

D. He shared power with Parliament. 

E. The colonists won the Revolutionary War. 

F. They knew the colonists could not make those 
products themselves. 

G. In England, the Parliament represented people 
in government. 

H. It was in debt after fighting expensive wars. 

Glass 

Cotton 

Lead 

Tea 

9. 

Mayflower Compact 

Stamp Act 

Declaratory Act 

Quartering Act 

10. 

Legal documents 

Newspapers 

Troops 

Calendars 

12. 

Minerals 

Timber 

Crops 

Paint 

11. 

13. 

Hey, King: Get Off Our Backs! Name:  

Things the colonists 
could not make for 

themselves. 

British laws the 
colonists were unhappy 

about 

Raw materials Britain 
wanted to get from its 

colonies. 

The Stamp Act required 
tax stamps on these 

things. 

Actions the colonists 
took to protest Britain’s 

unfair treatment. 

(Answers will vary) 

** TEACHER GUIDE ** 



     Extension Activity p.1 

 

By letters received from Boston in New-England, there is an account of a 

dangerous mob, which arose in the middle of August, on account of the stamp 

duty, and did considerable mischief; but on the 16th of August they were more 

violent than before, which continued till Sunday the 1st of September, by which 

time the magistracy had raised and armed five-hundred men, and had 

committed several of the rioters to gaol,--but not till they had destroyed all the 

goods and papers of the comptroller, judge of the admiralty, distributor of the 

stamps, as well as every individual article in the house of the lieutenant 

governor … even to the uncovering his house, burning all his books and papers, 

carrying off even his clothes, as well as those of his sister and daughter, putting 

them on by way of masquerade, [taking] 900l. sterling in cash, scarce leaving 

him any more than the shirt he had on. 

 

The stamp-duty is so repugnant to the ideas of the people of America, that in 

most of the northern colonies they have obliged the stamp-officers to resign 

their places. . . .  When the stamped papers arrived at Philadelphia, the vessels 

in the harbour hoisted their colours half mast high, the bells rung, being 

muffled, and every countenance betrayed dejection.  Finally, they obliged the 

stamp distributor to promise not to exercise his office, and the stamped papers 

were obliged to be taken on board a man of war, to secure them from the rage 

of the populace.  The lawyers in New Jersey, &c. have resolved not to use the 

stamped papers. 

 

Upon the arrival of the stamps at New-York, every sign of mourning appeared. 

The merchants soon after met and resolved to have no more goods shipped 

from Great Britain unless the stamp act be repealed; to countermand all orders 

already sent, and not to vend any goods sent from Great Britain after Jan. 1 

next. The governor having secured the stamp paper in Fort George, a great 

assembly of persons, preceded by lights, went to the fort, took from the stables 

the governor’s coach, which with his effigy they burnt, with every mark of 

contempt and exasperation, under the guns of the fort. After this they went to 

the house of major James (a supposed abettor of the stamp act) whose goods 

they likewise seized and consumed. The next day they forced from his 

excellency a declaration, that he would have nothing to do with the stamps. 

magistracy = office of 
the local government 
official 

gaol = jail 

comptroller = public 
official who manages 
government finances 

900l. sterling =  £900, 
or about $162,000 
(based on how much things 
used to cost) 

repugnant = repulsive 

obliged = forced 

countenance = face 

man of war = British 
naval ship 

populace = people 

countermand = send 
back 

vend = sell 

coach = carriage 

effigy = a doll made to 
look like someone  

abettor = supporter or 
helper 

his excellency = the 
governor 

Hey, King: Get Off Our Backs! Name: 



     Extension Activity p.2 

Hey, King: Get Off Our Backs! Name: 

Spread the News. It is 

October 1765, the morning   

after the attack on the lieutenant 

governor’s house. You can’t wait 

to tell your Aunt Martha what 

happened. But not only that, you 

can’t wait to tell her exactly what 

you think about the attack. 

Was it right? Wrong? Was it a 

victory? A horrible thing? Will the 

attack help or hurt the cause? Tell 

your Aunt Martha what you think 

and why. 

Protest! The colonists expressed their outrage in many ways. But which kinds of protest would be 

most effective at convincing Great Britain to repeal the Stamp Act? (It did repeal the Act in 1766.)  

FORM OF PROTEST EFFECTIVE? THIS WOULD/WOULD NOT BE EFFECTIVE BECAUSE... 

Don’t order any more goods from Great 

Britain and cancel existing orders 

 Effective 

 Not effective 

 

Force the stamp officer to resign 
 Effective 

 Not effective 

 

Destroy the property of government 

officials who support the Stamp Act 

 Effective 

 Not effective 

 

Force the governor to promise he won’t 

have anything to do with the stamps 

 Effective 

 Not effective 

 

Refuse to sell anything sent from Great 

Britain 

 Effective 

 Not effective 

 

Burn the governor in effigy 
 Effective 

 Not effective 

 

Refuse to use the stamps 
 Effective 

 Not effective 

 

Riot in the streets 
 Effective 

 Not effective 

 



     Extension Activity p.3 

Hey, King: Get Off Our Backs! Name: 

Illustrate. The London Magazine stories did not include any pictures. But what if they did? For each 

month, make an illustration that would help the reader understand what was happening in the American 

colonies. Include as many details from the reading as possible.  



Title: The Declaration of Independence: From Rough Draft to 
Proclamation 

Secondary (6-12) 
 

Benchmark(s): Next Generation Sunshine State Standards for Social Studies 

Grade 
6 

SS.6.W.1.3 
SS.6.W.1.6 

Interpret primary and secondary sources. 
Describe how history transmits culture and heritage and 
provides models of human character. 

Grade 
7 

SS.7.C.1.3 
  
SS.7.C.1.4 

Describe how English policies and responses to colonial 
concerns led to the writing of the Declaration of Independence. 
Analyze the ideas and complaints set forth in the Declaration of 
Independence. 

Grade 
8 

SS.8.A.1.4 
  
SS.8.A.1.7 

Differentiate fact from opinion, utilize appropriate historical 
research and fiction/nonfiction support materials. 
View historic events through the eyes of those who were there 
as shown in their art, writings, music, and artifacts. 

Grades 
9-12 

SS.912.A.1.1 
  
  
SS.912.C.1.2 

Describe the importance of historiography, which includes how 
historical knowledge is obtained and transmitted, when 
interpreting events in history. 
Explain how the Declaration of Independence reflected the 
political principles of popular sovereignty, social contract, natural 
rights and individual rights. 

Objectives:  At the conclusion of this lesson, students will be able to: 
1. Examine document as primary sources. 
2. Analyze and compare drafts. 
3. Describe the significance of changes to the document’s text. 
 
Key Terms: 

 declaration  impel inalienable prudence 
transient usurpations despotism tyranny 

Materials: 
Thomas Jefferson’s “original Rough draught” of the Declaration of Independence (provided) 
First printed version of the Declaration of Independence (provided) 
Declaration of Independence: Making Comparisons handout (provided) 
Teacher’s copy of Declaration of Independence: Making Comparisons handout (provided) 
 



Activities: 
 
This lesson focuses on the drafting of the Declaration of Independence in June of 1776 in 
Philadelphia. Students will analyze an unidentified historical document and draw 
conclusions about what this document was for, who created it, and why. After the 
document is identified as Thomas Jefferson’s “original Rough draught” of the Declaration of 
Independence, students will compare its text to that of the final document adopted by 
Congress on July 4, 1776 and discuss the significance of differences in wording. 
 
Brief background for the lesson: 
 
In anticipation of a vote for independence, the Continental Congress appointed a 
committee to draft a declaration of independence in June of 1776 in Philadelphia behind a 
veil of congressionally imposed secrecy. At the committee’s request, Thomas Jefferson 
drafted the declaration. Revised first by committee members and then by the Congress, 
Jefferson’s “original Rough draught” was the foundation of the Declaration of 
Independence adopted by Congress on the morning of July 4, 1776. (Note: Do not share this 
information with students until after lesson step 3.) 
  
1. Working with the entire class, discuss students’ understanding of a document. Ask the 

following questions to frame the discussion: 
 What is a document? (e.g., a record of information) 
 What are examples of common documents? (e.g., letter, diploma, passport, 

driver’s license) 
2. Explain that in this lesson students will take a close look at an important historical 

document. Distribute copies and engage students with the first page of Thomas 
Jefferson’s original Rough draught of the Declaration of Independence. (Note: Do not 
identify the document). 
 Ask students to examine the document. Possible questions include: 
 Where does your eye go first? How would you describe what you’re seeing? 
 What do you notice about the physical condition? Which words or phrases 
 can you read? Has the document been altered in any way? 
 Encourage students to speculate about the document, its creator, and its 

context. Possible questions include: 
 Are there any indications (e.g., names, dates) of ownership or time period? 
 Who do you think wrote this? What do you think this document is about? 
 What words or phrases give clues? What about language, its tone and 
 style? Writing style? Do you think this is a public or private document? What 
 might have been the author’s purpose in writing this? Who might have been 
 the intended readers? Do you think this is the complete document or are 
 pages missing? 
 Help students to think about their personal responses to the document. 

Possible questions include: 
 What surprises you about what you’re seeing? What do you want to know 
 about this document? 

 



3. Ask students to draw conclusions about what this document was for, who created it, 
and why. Reveal (or confirm) its identity as the first page of Thomas Jefferson’s original 
Rough draught of the Declaration of Independence. Pass out copies of the first printed 
version of the Declaration of Independence while reviewing students’ prior knowledge. 
 Ask students to summarize what they know about the Declaration of 

Independence. Possible questions include: 
 What was happening during this time period? What importance does this 
 document have? 

 Encourage students to think about the drafting of the Declaration of 
Independence. Possible questions include: 

 Who might have made the changes to the original draft?  Where and how 
 might debates and compromises have taken place regarding such changes? 
 Ask students how they could determine changes made to this document during 

the drafting process. Most students will quickly understand that comparing the 
two documents will reveal the changes. 

4. Model the comparative analysis process using the Declaration of Independence: Making 
Comparisons handout. Use as an example the changes on page one. (See step five below 
for the process.) 

5. Assign students (working in pairs or groups) specific pages from (or the entire set of) 
Declaration of Independence: Making Comparisons handout for analysis and 
comparison. 
 Ask students to first identify unfamiliar vocabulary. 
 Encourage students to analyze and compare the wording of the two versions by 

marking and making notes directly on the Declaration of Independence: Making 
Comparisons handout. 

 Ask students to record their responses to the following questions on a separate 
piece of paper: 

 What do you think is the most significant difference(s) in wording between 
 Jefferson’s draft and the adopted Declaration of Independence?  Why do you 
 think this change(s) was made?  How does this difference(s) in wording 
 change your understanding of the text’s meaning, if at all? 
6. Group Conclusions: Working with the entire class, discuss their responses, page by page, 

to the questions above. Conclude by emphasizing that those who created (and signed) 
the Declaration of Independence understood the potential significance of every word in 
the document to their own lives, the new Nation, and the world. 

 
Evidence of Understanding: 
The collaborative work, discussions, and Making Comparisons handout will highlight 
students understanding of the significance of every word in the document to their own lives 
and the country we live in. 
  
 
 



Extension Activities: 
-Debate the changes made to the Declaration of Independence and how the “original Rough 
draught” versus the new wording might have set a course for future events and/or continues 
to impact our lives today. 
-Use the online activity "The Declaration of Independence: Rewriting the Rough Draft" to 
experiment with different versions of the first two paragraphs of the Declaration. Discuss 
how each version might have changed the nation's future. 
  
- From the Library of Congress, http://www.loc.gov/teachers/classroommaterials/lessons/declaration/index.html 

 

http://www.loc.gov/teachers/classroommaterials/presentationsandactivities/activities/rough-draft/index.html
http://www.loc.gov/teachers/classroommaterials/lessons/declaration/index.html


http://memory.loc.gov/cgi-bin/ampage?collId=mtj1&fileName=mtj1page001.db&recNum=544 The Library of Congress



http://www.loc.gov/rr/program/bib/ourdocs/DeclarInd.html The Library of Congress



Declaration of Independence:  Making Comparisons Name: 

Directions:  Read through each version and circle or underline unfamiliar words.  Then make notes, or draw lines and 
arrows, to identify or indicate differences between the “Rough draught” and the first printed version. 

Thomas Jefferson's 
"original Rough draught” of  the 

Declaration of Independence*

 First printed version of the  
Declaration of Independence** 

   
 

A Declaration by the Representatives 
of the UNITED STATES OF 
AMERICA, in General Congress 
assembled.  

 In Congress, July 4, 1776.  

A Declaration by the Representatives  
of the United States of                    
America, in General Congress 
Assembled.

   
When in the course of human events it 
becomes necessary for a people to 
advance from that subordination in 
which they have hitherto remained, & 
to assume among the powers of the 
earth the equal and independent station 
to which the laws of nature & of 
nature's god entitle them, a decent 
respect to the opinions of mankind 
requires that they should declare the 
causes which impel them to      
change.

 When in the course of human events, it 
becomes necessary for one people to 
dissolve the political bands which have 
connected them with another, and        
to assume among the powers of the 
earth, the separate and equal station     
to which the laws of nature and of 
nature's God entitle them, a decent 
respect to the opinions of mankind 
requires that they should declare the 
causes which impel them to the 
separation.  

*This is a transcription of Thomas Jefferson's "original Rough draught" of the Declaration of Independence, June 1776, before it was revised by the other members 
of the Committee of Five and by Congress.  

**This is a transcription of the first printed version of the Declaration of Independence, July 1776.  

The Library of Congress                           http://memory.loc.gov/learn/lessons/07/declaration/                                                        Page 1 



Declaration of Independence:  Making Comparisons Name: 

   
We hold these truths to be sacred & 
undeniable;                                   

 We hold these truths to be self-evident, 

   
that all men are created equal & 
independent;                                   

 that all men are created equal,  

   
that from that equal creation they 
derive in rights inherent & inalienable, 
among which are the preservation of 
life, & liberty, & the pursuit of 
happiness;             

 that they are endowed by their Creator 
with certain unalienable rights, that 
among these are                                 
life, liberty, and the pursuit of 
happiness--                                         

   
that to secure these ends,    
governments are instituted among men, 
deriving their just powers from the 
consent of the governed; that whenever 
any form of government shall become 
destructive of these ends, it is the right 
of the people to alter or abolish it,       
& to institute new government, laying 
it’s foundation on such principles & 
organising it’s powers in such form, as 
to them shall seem most likely to effect 
their safety & happiness. 

 That to secure these rights,  
governments are instituted among men, 
deriving their just powers from the 
consent of the governed, that whenever 
any form of government becomes 
destructive of these ends, it is the right 
of the people to alter or to abolish it, 
and to institute new government, laying 
its foundation on such principles, and 
organizing its powers in such form, as 
to them shall seem most likely to effect 
their safety and happiness.  

The Library of Congress                           http://memory.loc.gov/learn/lessons/07/declaration/                                                        Page 2 



Declaration of Independence:  Making Comparisons Name: 

   
prudence indeed will dictate that 
governments long established should 
not be changed for light & transient 
causes:

 Prudence, indeed, will dictate that 
governments long established should    
not be changed for light and transient 
causes; 

   
and accordingly all experience hath 
shewn that mankind are more disposed 
to suffer while evils are sufferable, than 
to right themselves by abolishing the 
forms to which they are accustomed. 

 and accordingly all experience hath 
shewn, that mankind are more disposed 
to suffer, while evils are sufferable, than 
to right themselves by abolishing the 
forms to which they are accustomed. 

   
but when a long train of abuses & 
usurpations                                   

 But when a long train of abuses and 
usurpations,  

   
begun at a distinguished period, &        
pursuing invariably the same object, 
evinces a design to subject them to 
arbitrary power,

                                                        
pursuing invariably the same object, 
evinces a design to reduce them under 
absolute despotism,  

   
it is their right, it is their duty to throw 
off such government, & to provide 
new guards for their future security 

 it is their right, it is their duty, to throw 
off such government, and to provide 
new guards for their future security. 

   
such has been the patient sufferance of 
these colonies; & such is now the 
necessity which constrains them to 
expunge their former systems of 
government. 

Such has been the patient sufferance of 
these colonies; and such is now the 
necessity which constrains them to       
alter their former systems of  
government.  

 

The Library of Congress                           http://memory.loc.gov/learn/lessons/07/declaration/                                                        Page 3 



Declaration of Independence:  Making Comparisons Name: 

 
   
the history of                                     
his present majesty

 The history of                                      
the present King of Great Britain  

   
is a history of unremitting injuries and 
usurpations, among which no one fact 
stands single or solitary to contradict 
the uniform tenor of the rest,

 is a history of repeated injuries and 
usurpations,                      

 
   
all of which have in direct  all having in direct     
   
object the establishment of an absolute 
tyranny over these states.                     
to prove this, let facts be submitted to   
a candid world,                                    
for the truth of which we pledge a faith 
yet unsullied by falsehood.

 object the establishment of an absolute 
tyranny over these states.                    
To prove this, let facts be submitted to  
a candid world. 

 

  

The Library of Congress                           http://memory.loc.gov/learn/lessons/07/declaration/                                                        Page 4 



Declaration of Independence:  Making Comparisons 
 TEACHER’S COPY  

   
Thomas Jefferson's                  

"original Rough draught” of           
the Declaration of Independence*

  
First printed version of               

the Declaration of Independence** 
   
 

A Declaration of the Representatives      
of the UNITED STATES OF  
AMERICA, in General Congress               
assembled.  

 In Congress, July 4, 1776.  

A Declaration by the Representatives     
of the United States of                    
America, in General Congress 
Assembled.

   
When in the course of human events it 
becomes necessary for a people to 
advance from that subordination in 
which they have hitherto remained, & 
to assume among the powers of the    
earth the equal and independent station 
to which the laws of nature & of    
nature's god entitle them, a decent   
respect to the opinions of mankind 
requires that they should declare the 
causes which impel them to            
change.  

 When in the course of human events, it 
becomes necessary for one people to 
dissolve the political bands which have 
connected them with another, and        
to assume among the powers of the   
earth, the separate and equal station      
to which the laws of nature and of  
nature's God entitle them, a decent   
respect to the opinions of mankind 
requires that they should declare the 
causes which impel them to the 
separation.  

*This is a transcription of Thomas Jefferson's "original Rough draught" of the Declaration of Independence, June 1776, before it was revised by the other members 
of the Committee of Five and by Congress.  

**This is a transcription of the first printed version of the Declaration of Independence, July 1776. 

The Library of Congress                           http://memory.loc.gov/learn/lessons/07/declaration/                                                        Page 1 



Declaration of Independence:  Making Comparisons 
 TEACHER’S COPY  

   
We hold these truths to be sacred & 
undeniable;                                   

 We hold these truths to be self-evident,  

   
that all men are created equal & 
independent,                                   

 that all men are created equal,  

   
that from that equal creation they 
derive in rights inherent & inalienable, 
among which are the preservation of 
life, & liberty, & the pursuit of 
happiness;             

 that they are endowed by their Creator 
with certain inalienable rights, that 
among these are                                    
life, liberty and the pursuit of     
happiness--                                        

   
that to secure these ends,      
governments are instituted among men, 
deriving their just powers from the 
consent of the governed; that whenever 
any form of government shall become 
destructive of these ends, it is the right  
of the people to alter or to abolish it,      
& to institute new government, laying  
it's foundation on such principles & 
organising it’s powers in such form, as   
to them shall seem most likely to effect 
their safety & happiness.

 That to secure these rights,    
governments are instituted among men, 
deriving their just powers from the 
consent of the governed, that whenever 
any form of government becomes 
destructive of these ends, it is the right   
of the people to alter or to abolish it,    
and to institute new government, laying 
its foundation on such principles and 
organizing its powers in such form, as    
to them shall seem most likely to effect 
their safety and happiness. 

The Library of Congress                           http://memory.loc.gov/learn/lessons/07/declaration/                                                        Page 2 



Declaration of Independence:  Making Comparisons 
 TEACHER’S COPY  

   
prudence indeed will dictate that 
governments long established should 
not be changed for light & transient 
causes:

 Prudence, indeed, will dictate that 
governments long established should    
not be changed for light and transient 
causes; 

   
and accordingly all experience hath 
shewn that mankind are more disposed 
to suffer while evils are sufferable, than 
to right themselves by abolishing the 
forms to which they are accustomed. 

 and accordingly all experience hath 
shewn, that mankind are more disposed 
to suffer, while evils are sufferable, than 
to right themselves by abolishing the 
forms to which they are accustomed. 

   
but when a long train of abuses & 
usurpations                                   

 But when a long train of abuses and 
usurpations,  

   
begun at a distinguished period, &      
pursuing invariably the same object, 
evinces a design to subject them to 
arbitrary power,

                                                     
pursuing invariably the same object, 
evinces a design to reduce them under 
absolute despotism, 

   
it is their right, it is their duty to throw 
off such government, & to provide 
new guards for their future security. 

 it is their right, it is their duty, to throw 
off such government, and to provide 
new guards for their future security. 

   
such has been the patient sufferance of 
these colonies; & such is now the 
necessity which constrains them to 
expunge their former systems of 
government.

Such has been the patient sufferance of 
these colonies; and such is now the 
necessity which constrains them to       
alter their former systems of  
government.   
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Declaration of Independence:  Making Comparisons 
 TEACHER’S COPY  

 
   
the history of                                        
his present majesty,

 The history of                                      
the present King of Great Britain  

   
is a history of unremitting injuries and 
usurpations, among which no one fact 
stands single or solitary to contradict 
the uniform tenor of the rest,

 is a history of repeated injuries and 
usurpations,                      

 
   
all of which have in direct  all having in direct     
   
object the establishment of an absolute 
tyranny over these states.                        
to prove this, let facts be submitted to     
a candid world,                                     
for the truth of which we pledge a faith 
yet unsullied by falsehood.

 object the establishment of an absolute 
tyranny over these states.                    
To prove this, let facts be submitted to  
a candid world. 
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Title: Why Did the Founders Write the Declaration of 
Independence? 

Secondary (6-12) 
 

Benchmark(s): Next Generation Sunshine State Standards for Social Studies 

Grade 
6 

SS.6.W.1.3 
SS.6.W.1.6 

Interpret primary and secondary sources. 
Describe how history transmits culture and heritage and 
provides models of human character. 

Grade 
7 

SS.7.C.1.3 
  
SS.7.C.1.4 

Describe how English policies and responses to colonial 
concerns led to the writing of the Declaration of Independence. 
Analyze the ideas and complaints set forth in the Declaration of 
Independence. 

Grade 
8 

SS.8.A.1.4 
  
SS.8.A.1.7 

Differentiate fact from opinion, utilize appropriate historical 
research and fiction/nonfiction support materials. 
View historic events through the eyes of those who were there 
as shown in their art, writings, music, and artifacts. 

Grades 
9-12 

SS.912.A.1.1 
  
  
SS.912.C.1.2 

Describe the importance of historiography, which includes how 
historical knowledge is obtained and transmitted, when 
interpreting events in history. 
Explain how the Declaration of Independence reflected the 
political principles of popular sovereignty, social contract, natural 
rights and individual rights. 

Objectives:  At the conclusion of this lesson, students will be able to: 
1. Examine documents as primary sources. 
2. Analyze and compare different perspectives. 
 
Key Terms: 

 bands consent deriving dissolve 
grievance impel inalienable self-evident 
station tyranny 

Materials: 
Two Historians’ Interpretations of the Declaration (provided) 
Declaration of Independence Preamble worksheet(provided) 
Declaration of Independence Grievances Worksheet (provided) 
 



Activities: 
1. Begin by introducing the lesson something like this:  The Declaration of Independence was 

written by Thomas Jefferson and signed by representatives from all 13 colonies on July 4, 1776.  
In the document, the leaders outlined their reasons for declaring independence from England.  
Historians have disagreed as to whether the colonial leaders were motivated by selfish or 
ideological reasons.    Ask students:  What would be some examples of ideological reasons? 
(equality, freedom) What would be some examples of selfish reasons? (preserve the 
power and privilege of rich people) 

2. Hand out Two Historians’ Interpretations and have students complete in pairs. 
3. Review student answers.  Students should understand that Bailyn argues that the 

Founders were motivated by ideological reasons and Zinn argues that the founders were 
motivated by selfish reasons (i.e., power, money). 

4. Hand out Declaration Preamble and have students re-write in their own words.  
(Depending on the reading level of your students, you might want to give them the highly 
scaffolded version). 

5. Discussion:  Based on the words in the Preamble, do you think the Declaration of 
Independence was written for selfish or ideological reasons? (In other words, do you 
agree with Bailyn or Zinn?) 

6. Hand out Grievances worksheet and have students complete in pairs. Explain to students 
that most of the Declaration of Independence is a list of complaints against the King of 
England. They can find the original grievances in their textbook.  The grievances on this 
worksheet have been combined and re-worded.  

• If the grievance seems to be something that would affect only the rich and powerful, 
write O (for ONLY rich and powerful)  

• If the grievance seems to be something that would affect all the colonists, write A (for 
ALL the colonists)  

• If they don’t know who would be affected, they should write ‘?” 
7. Debrief:  Whole class discusses the following:  Do these grievances seem to be things that 

would upset rich people or everyone?  What information would you need to know to better 
answer that question? Based on the grievances, which historian do you think has a better 
argument (Bailyn or Zinn)? In other words, was the Declaration of Independence written for 
selfish or ideological reasons? Grievances 23, 24, 27 have a different tone.  How might that 
support Zinn’s argument? 
 

Evidence of Understanding: 
The student discussion, interpretation worksheet, Preamble work, and grievances activity  
will provide insight into how well students understand the Declaration of Independence and 
the different perspectives historians have about the founders’ motivations that led to its 
creation. 
 
-From Stanford History Education Group Reading Like a Historian 



Insert Sheg lesson documents 



 
 

 
Declaration of Independence 

 
Historian’s interpretation #1: Modified Excerpts from The 
Ideological Origins of the American Revolution by Bernard Bailyn 
(1967)  
 
The Declaration of Independence represents the colonists’ deepest 
fears and beliefs. The colonists believed they saw a clear pattern in 
the events that followed 1763.  They believed they saw an evil and 
deliberate conspiracy to crush liberty in America.  They saw evidence 
of this conspiracy in the Stamp Act and in the Coercive Acts.   
 
They also believed that America was destined to play a special role in 
history.  They believed that America would become “the foundation of 
a great and mighty empire, the largest the world ever saw to be 
founded on such principles of liberty and freedom, both civil and 
religious.” The colonists believed that England was trying to enslave 
them, and that they should use “all the power which God has given 
them” to protect themselves. 
 
 
Historian’s interpretation #2:  Modified Excerpts from A 
People’s History of the United States by Howard Zinn (1980) 
 
It seemed clear to the educated, upper-class colonists that something 
needed to be done to persuade the lower class to join the 
revolutionary cause, to direct their anger against England. The 
solution was to find language inspiring to all classes, specific enough 
in its listing of grievances to fill people with anger against the British, 
vague enough to avoid class conflict, and stirring enough to build 
patriotic feelings. 
 
Everything the Declaration of Independence was about – popular 
control over governments, the right of rebellion and revolution, fury at 
political tyranny, economic burdens, and military attacks – was well 
suited to unite large numbers of colonists and persuade even those 
who had grievances against one another to turn against England. 
Some Americans were clearly omitted from those united by the 
Declaration of Independence: Indians, black slaves, and women. 
 



 
 

 
Declaration of Independence 

Why did the Founding Fathers write  
the Declaration of Independence? 

 
Record what each historian believes in the chart below. 

Historian #1 
Claim: 
 
The Founding Fathers wrote the 
Declaration of Independence 
because. . .   
 
 
 
 
 
 
 
 
 
 
 
 

Evidence: 
 
 

Historian #2: 
Claim:  
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Evidence: 
 

 



 
 

 
Declaration of Independence 

American Declaration of Independence 
 
When in the Course of human events it becomes necessary for one 
people to dissolve the political bands which have connected them 
with another and to assume among the powers of the earth, the 
separate and equal station to which the Laws of Nature and of 
Nature's God entitle them, a decent respect to the opinions of 
mankind requires that they should declare the causes which impel 
them to the separation. 
 
We hold these truths to be self-evident, that all men are created 
equal, that they are endowed by their Creator with certain unalienable 
rights, that among these are life, liberty and the pursuit of happiness. 
That to secure these rights, governments are instituted among men, 
deriving their just powers from the consent of the governed. That 
whenever any form of government becomes destructive of these 
ends, it is the right of the people to alter or to abolish it, and to 
institute new government, laying its foundation on such principles and 
organizing its powers in such form, as to them shall seem most likely 
to effect their safety and happiness. 
 
Vocabulary 
dissolve: disappear 
bands: connections 
station: place 
impel: force 
self-evident: obvious 
endowed:  given 

inalienable: cannot be taken away 
to secure:  to get 
instituted: established 
deriving: getting 
consent: agreement

 
 
In the space below, re-write the Declaration of Independence in your 
own words: 
 
 



 
 

 
Declaration of Independence 

American Declaration of Independence 
 
(1) We hold these truths to be self-evident, that all men are created 

equal, that they are endowed by their Creator with certain inalienable 

rights, that among these are life, liberty and the pursuit of happiness. 

(2) That to secure these rights, governments are instituted among 

men, deriving their just powers from the consent of the governed. (3) 

That whenever any form of government becomes destructive to these 

ends, it is the right of the people to alter or to abolish it, and to 

institute new government. 
 
Vocabulary 
self-evident: obvious 
endowed:  given 
inalienable: cannot be taken away 
to secure:  to protect 
instituted: set up 
deriving: getting 

just: fair 
consent: agreement 
ends: goals 
alter: change 
abolish: to get rid of  

 
 
Put the paragraph in your own words: 
 
(1) We believe in these obvious truths: that all men are created equal, that they  

________________________________________________________________

________________________________________________________________.

(2) In order to protect these rights, governments are set up.  These governments 

get their powers from ______________________     _   ____________________ 

 

 
(3)______________________________________________________________ 
 
________________________________________________________________.



 
 

 
Declaration of Independence 

Declaration of Independence Grievances       Name____________        
 

Directions: Below are most of the grievances from the Declaration of 
Independence.  

• If the grievance seems to be something that would affect only the rich and 
powerful, write O (for ONLY rich and powerful) 

 
• If the grievance seems to be something that would affect all the colonists, 

write A (for ALL the colonists) 
 

• If you don’t know who would be affected, write ‘?’ 
 
(1 & 2) He has refused to pass, and forbidden his governors to pass, important 
and necessary laws. _______ 
 
(5 & 6) He has broken up certain legislatures that opposed him, and refused to 
let others be elected. _______ 
 
(8 & 9) He has refused to establish courts of justice, and has made judges 
dependent on him for their jobs and salaries. _______ 
 
(10) He has sent swarms of British officers to harass our people and eat our 
food. _______ 
 
(11 & 12) He has kept among us, in times of peace, standing armies, without the 
consent of our legislatures. _______ 
 
(16) For cutting off our trade with all parts of the world; _______ 
 
(17) For imposing taxes on us without our consent; _______ 
 
(18) For depriving us, in many cases, of the benefits of trial by jury; _______ 
 
(23 & 24) He is waging war against us; He has plundered our seas, ravaged our 
coasts, burned our towns, and destroyed the lives of our people. _______ 
 
(27) He has started fights among us and has also forced us to live near merciless 
Indian savages. _______ 
 
1. Do these grievances seem to be things that upset rich people or everyone? 
 
 
 
2. Do you think these complaints would give people reason to go to war and 

possibly die? Why or why not? 
 



Declaration of Independence Word Sort 

Self-Evident 
 
 

Requiring no proof or explanation 
 
 

Unalienable 
 
 

Not to be separated, given away, or taken away 

 

Pursuit 
 
 

The act or an instance of chasing or pursuing 
 
 

Secure 
 
 

To assure or make certain 
 
 

Deriving 
 
 

To obtain or receive from a source 

 



Liberty 
 
 

Freedom from unjust or undue government control 

 

Instituted 
 
 

To establish, organize, and set in operation 

 

Consent 
 
 

Acceptance or approval of what is planned or done by another 

 

Grievance 
 
 

A real or imagined wrong or other cause for complaint or protest, especially unfair 
treatment 

 

Oppression 
 

prolonged cruel or unjust treatment or control 

 
 



 
What is it? (definition) 

The Word: 

   

What are three examples?

Another similar term: 

Another similar term: 
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What is it? (definition) 

unrestrained exercise of power; abuse of 
authority; government of an absolute ruler 
 

The Word (phrase):  

tyranny 

King George III, 
British monarch,  
18th century 

EXTRA: (root word?) 

 
Greek “tyrannia” 
meaning “master” 

Fidel Castro, Cuba, 
20th century 

What are examples?

Another similar term: 

dictator 

Another similar term: 

despot 
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Example:
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